Beekmantown Central School District
Board of Education Meeting

Place: MS/HS Library Tuesday, October 13, 2015 Time: 6:15 p.m.
Agenda
1. Call to Order at: by:

A. Pledge of Allegiance

B. Roll Call
] Andrew Brockway ] Michael Hagadorn [] Jason Marsh
[] Cathy Buckley ] Leonard King [ ] Debbie Passno
] Joseph Graziane [ ] Ed Marin [] Pauline Stone

[ 1 Michaela LaFountain, Ex-Officio, Student Board Member

C. Approval of Agenda

Resolved, that the Superintendent of School recommends to the Board of Education to approve the agenda.

Motion: Seconded: Yes: No: Abstain: (Accept Reject Table)
2. Public Comment (10 minutes)
3. Presentations
a. Topic: BCSD Weather App Presenter: Joseph Judge
b. Topic: NYS Assessments, STAR & Presenter: Mary Swanson, Director of Curriculum & Instruction

Math Homework Support

c. Topic: 2014-2015 Audit Report Presenter: Michael Boulrice — Boulrice & Wood CPA

4. Reports
A. Superintendent of Schools — Daniel Mannix

B. School Business Executive — Mary LaValley Blaine

C. Ex-Officio, Student Board Member — Michaela LaFountain

D. Committee Reports

o Audit
e  Operations
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Resolved, that the Superintendent of Schools recommends to the Board of Education that the
following resolutions on this consent agenda are hereby approved (Minutes, CSE, CPSE and 504
Recommendations):

5. Consent Agenda — Minutes

Board of Education | Committee Meetings
Meetings
9/08/15 9/17/15 Operations
9/22/15 10/1/15 Audit

6. New Business

A. Consent Agenda — CSE, CPSE and 504 Recommendations
Approval of CSE, CPSE and 504 recommendations dated 10/13/15

Motion: Seconded: Yes: No: Abstain: (Accept Reject Table)

Resolved, that the Superintendent of Schools recommends to the Board of Education that the
following resolutions on this consent agenda (Resignations and Appointments) are hereby approved:

B. Personnel

1. Resignations
a. Accept the following resignations on the date indicated:

Name Position Effective Date
King-Schauman, Shannon | Teacher Aide/Student Aide 10/2/15
LaDuke, Amanda Modified Cheerleading 9/7/15
Jackson, Kaela School Bus Monitor 10/8/15

b. Amend the resignation date of Stacy Beaudin, Special Education Teacher from 10/2/15 or prior
agreement with the Superintendent of Schools to 10/8/15 per the board meeting minutes of 9/22/15.

2. Appointments

a. Amend the salary of Mandy Bishop, teaching assistant from $30,670 to $32,819 effective 9/1/15 from
the board meeting minutes of 9/08/15.

b. Amend Morgan Snyder’s start date effective as soon as possible to 10/9/15 as a Special Education
teacher. Morgan Snyder’s four-year probationary appointment is effective 10/9/15 and her anticipated
probationary period ending on 10/4/19 from the board meeting minutes of 9/8/15. Morgan Snyder is
replacing Stacy Beaudin.

c. Amend Alexis Roberts, Elementary Teacher’ s probationary period of 9/1/15 to 8/31/16 to a two-year
probationary appointment effective 9/1/15 and her anticipated period ending on 8/31/17 from the board
meeting minutes of 6/23/15 due to a typing error.
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10/13/15

d. Approve the following Civil Service probationary appointment as indicated:

Name Civil Service Probationary 2015-2016 Contact
Title Period Salary
Garland, Jane Teacher Aide/Student Aide 10/5/15 - 2/21/17 $15,328 10 months

Jane Garland replaces Shannon King-Schauman.

e. Approve the following athletic appointments for the 2015-2016 school year:

. Total
Assignment Name
2015-2016
Cheerleading — Varsity LaDuke, Amanda $2,597
Cheerleading — JV Collier, Angela $2,254
Wrestling — Modified Howard, Joshua $2,669

. Approve the following substitute appointments beginning on the date indicated:

Name Type Effective Date
Irwin, Londa Instructional 10/19/15
Dyer, Kyle Instructional 10/19/15

. Approve the following substitute appointments beginning on the date indicated:

Name Type Effective Date
Michel, Dawn Non-Instructional 10/05/15
Deming King, Cyd Non-Instructional 10/19/15
Poissant, Pamela Non-Instructional 10/19/15

. Approve Dave Manney as the Designated Education Official for the 2015-2016 school year at no salary.

i. Approve Bradley Countermine as the driver education teacher for after school programing for the 2015-

2016 school year funded through the ELT grant.

j. Approve a Letter of Agreement between Dale J. Tompkins, Certified Teacher for the Blind & Visually

Handicapped and the Beekmantown Central School District to provide orientation and mobility services
at the rate of $93.75 per hour to meet the needs of a student’s IEP effective 9/4/15 for the 2015-2016
school year.

. Approve Lucy Giroux as a Speech and Language Pathologist effective 9/4/15 at a hourly rate of $50.00

per hour (grant funded) for the 2015-2016 school year. Lucy Giroux holds permanent certification in the
area of Speech and Hearing Handicapped.

. Appoint Vickie Belrose as a 20% Special Education Teacher effective 9/4/15 at a salary of $10,465.40

for the 2015-2016 school year. Vickie Belrose holds permanent certification in the area of Special
Education.
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m. Approve the following individual for the mandated Incarcerated Youth/EPE Program at the Clinton
County Jail for the 2015-2016 fiscal year pending allowable aid limit. The scheduling is based upon
student enrollment and educational service needs. The hourly rate of pay is $35.00 per hour with the
program subsidized by NYSED under NY'S statute.

Name Services Up to Maximum
Hours Per Week
Teri Lamora GED Examiner 3

n. Approve Jerry Ross for the purpose of re-evaluation of special education and 504 students at a rate of
$50/hr., not to exceed $5,000, funded through the 611 grant.

0. Approve Campbell House Psychologist to provide autism and behavior consultation at a rate of $1,250
per day not to exceed 30 visits as required on the student’s IEP for the 2015-2016 school year, funded
through the 611 grant.

p. Approve the following individuals for After School Homework/Computer/Athletic Study Hall effective
9/15/15 at the rate of $30/hr. funded through the ELT and/or Title I grants for the 2015-2016 school
year:

Buska, Frank
LaPier, Keith
Mary, Bonnie
Moschelle, Joni
Work, Christina

g. Approve the following individual for AM and PM bus duty for the 2015-2016 school year (ELT grant
funded) effective 10/05/15. This is due to the resignation of Shannon King-Schauman.

Name School
King, Tina CH

-

Appoint Ed Marin as the voting delegate for the New York State School Boards Association
Convention at the Annual Business Meeting on October 20, 2015.

Motion: Seconded: Yes: No: Abstain: (Accept Reject Table)

Resolved, that the Superintendent of Schools recommends to the Board of Education to approve
the following resolutions on this consent agenda (LAP Plans, Athletic Placement Process Policy,
ELT Trips and Side Letter of Understanding):

7. Miscellaneous

a. Approve the LAP Plans for the 2015-2016 school year for Cumberland Head Elementary School dated
9/28/15 and Beekmantown Middle School dated 10/2/15.
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b.

Athletic Placement Process Policy

WHEREAS, Section 135.4(c) (7) (ii) (a) (4) of the Regulations of the Commissioner of Education provides
for a Board of Education to permit pupils in grades no lower than seventh grade to compete on interscholastic
athletic teams organized for senior high school pupils, or senior high school pupils to compete on
interscholastic athletic teams organized for pupils in the seventh and eighth grades; and

WHEREAS, these pupils are to be allowed to compete at levels that are appropriate to their physical
maturity, physical fitness, and sport skills in relationship to other pupils in accordance with the standards
established by the Commissioner of Education; and

WHEREAS, the State Education Department issues the competition standards for these pupils to compete
under a program called the Athletic Placement Process;

THEREFORE BE IT RESOLVED that the Beekmantown Central School District Board of Education shall
permit pupils to compete after successfully completing the Athletic Placement Process for the requested sport
and level.

Approve an ELT Trip to see the Montreal Symphony Orchestra in Montreal, Quebec on October 29, 2015.
The cost for the tickets and transportation will be covered by the ELT grant.

Approve an ELT Trip to Montreal, Quebec (Montreal at Your Doorstep) on the following dates with the cost
for the trip and transportation covered by the ELT grant.

Saturday, November 14, 2105
Monday, January 18, 2016
Saturday, March 12, 2016

Saturday, April 16, 2016

Approve the Side Letter of Understanding between the Beekmantown Administrators’ Association and the
Beekmantown Central School District for the Extended Learning Time Grant.

Motion: Seconded: Yes: No: Abstain; (Accept Reject Table)

Resolved, that the Superintendent of Schools recommends to the Board of Education to approve
financial reports, transfers, donations, rental agreement and grant acceptance:

8. Financial

a.

10/13/15

Approve the following transfers over $5,000:

BOCES Occup Ed To adjust for enrollment increases

To: A2280 490 00 00 Occupational Ed - BOCES  $120,577
From: A2110 000 00 00 Teaching salaries $120,577
Wages realign with reassignments

To: A21101200100 Teaching salaries K-3 $ 15,000
To: A2110 1300000 Teaching salaries 7-12 $ 60,000
To: A2610 150 00 00 School Library salaries $ 85,000
To: A2630 150 00 00 Computer assisted instr $ 10,000
From A2110 120 02 00 Teaching salaries 4-6 $170,000

Page 5 of 7



h.

10/13/15

BOCES Personnel Services to adjust for mandated Affordable Care Act (ACA) implementation
To: A1430 490 00 00 Personnel Services — BOCES  $8,500
From: A2070 490 00 00 Curriculum Services -BOCES  $8,500

Accept the following reports as presented by the Audit Committee:

Appropriation Status Report — (June, July & August)
Treasurer’s Revenue Report — (June, July & August)
Treasurer’s Monthly Cash Report — (June, July & August)
Trial Balance — (June, July & August)

Acknowledge receipt of the Warrant Report for June, July & August 2015

Acknowledge receipt of the Budget Transfer Report for June, July & August 2015 and Due To & Due From
Report as of June, July & August 2015.

Accept the donation from the Middle School Council in the amount of $3,693.99 for Chromebooks for the
Middle School and approve amending the district budget.

Approve the Rental Agreement with North Country Kids, Inc. and the Beekmantown Central School District
for the 2015-2016 school year at the rate of $451/month.

Acceptance the following grant and approve amending the district budget for the special aid fund for the 2015-
2016 school year to reflect the NYSED grant award:

Grant Name Amount
IDEA 611 $491,227
Professional Salaries $269,158
Support Staff $ 47,268
Contractual/Purchased Svcs $ 66,830
Supplies & Materials $ 3,202
Travel Exp $ 4,500
Soc Sec $ 22,131
TRS $ 32,043
ERS $ 8,910
Health Insurance $ 35,985
W Comp $ 1,200

Acceptance the following grant and approve amending the district budget for the special aid fund for the 2015-
2016 school year to reflect the NYSED grant award:

Grant Name Amount
IDEA - Part B, Section 619 $25,187
Support Staff $8,142
Contractual/Purchased Services $15,715

Supplies & Materials $ 1,330

The roll-call vote was as follows:

] Andrew Brockway ] Michael Hagadorn [] Jason Marsh
[] cathy Buckley ] Leonard King ] Debbie Passno
] Joseph Graziane [ ] Ed Marin [] Pauline Stone
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i. Resolved, that the Audit Committee recommends to the Board of Education to accept the Audit report prepared
by Boulrice & Wood, CPA’s, P.C. for the 2014-2015 school year.

The roll-call vote was as follows:

] Andrew Brockway ] Michael Hagadorn [] Jason Marsh
[] Cathy Buckley ] Leonard King ] Debbie Passno
] Joseph Graziane [ ] Ed Marin [] Pauline Stone

9. Additional ltems to Discuss

e CEWW School Boards Association Meetings — 11/12/15 & 1/7/16

10. Public Comment (10 minutes)

11. Clerk Pro-Tem

Resolved, that the Board of Education appoint as Clerk Pro-tem for this meeting.

Motion: Seconded: Yes: No: Abstain; (Accept Reject Table)

12. Executive Session (to discuss the employment history of a particular person(s))

Motion: Seconded: Yes: No: Abstain; (Accept Reject Table)
Time In:

Motion: Seconded: Yes: No: Abstain: (Accept Reject Table)
Time Out:

13. Adjournment
Motion: Seconded: Yes: No: Abstain: (Accept Reject Table)
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Beekmantown Central School District
Board of Education Meeting
Place: MS/HS Library
September 8, 2015

Minutes

Joanne Menard, District Clerk administered Oath of Faithful Performance in Office to appointed Board
Member Jason Marsh on August 12, 2015.

Call to Order Andrew Brockway called the meeting to order at 6:15 pm and led the pledge of allegiance.

Members Present

Members Present

X] Andrew Brockway X Michael Hagadorn [] Jason Marsh
D] Cathy Buckley(arrived at 6:26 pm X Leonard King [_] Debbie Passno
X Joseph Graziane X Ed Marin (arrived at 6:38 pm)  [X] Pauline Stone

[] Michaela LaFountain, Ex-Officio, Student Board Member

Others Present

Others Present ) ) )
X] Daniel Mannix, Superintendent

X Justin Gardner, HS Principal

X] Amy Campbell, MS Principal

X] Michael Johnson, MS Assistant Principal

X Elaine Dixon Cross, BE Principal

X] Garth Frechette, CH Principal

DX LeeAnn Short, Director of Special Services & PreK-5 Curriculum & Instruction Director
X1 Polly Tavernia, Director of Pupil Services

X Gary Lambert, Director of 21* Century Learning

[X] Sarah Paquette, Elementary Asst. Principal/BCSD Grants Coordinator
X] Roxann Barnes, School Lunch Manager

[X] James Chauvin, Head Bus Driver

X] Dan Noonan, Director of Facilities

X] Joanne Menard, District Clerk

[X] Mary LaValley Blaine, School Business Executive

Visitors
Visitors
Sue King Morgan Snyder Lucy Giroux
Sally Clancy John Clancy Gretchen Raville
Patty Gallagher Dave Manney
Approval of Approval of Agenda
Agenda

It was moved by Leonard King, seconded by Pauline Stone, and carried, that the Board of
Education approve the agenda.
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Public Comment Public Comment (None at this time.)

Presentations
School Opening

Presentations

Topic: Opening of School Presenters: Building Principals, Special Education,

Technology, Buildings & Grounds, Transportation,
Food Service & Business Office

Garth Frechette, CH Principal reported on the following:

The PTO had a busy summer with a new playground installed for grades 3-5, a new
sign was built and is ready for installation, and a summer reading and writing
program was held.

Two weeks of enrichment was offer to grades K-5

Open House was held for UPK & Kindergarten and grades 1-4

Coordinating AIS and leveling students

Breakfast, snack and BAZ went well

Elaine Dixon-Cross, BE Principal reported on the following:

Week of STEM was held

Academics was offered for grades 1-5
PD was held for digital imitative
Google Camp was held

Screened 75 students for UPK

Safety Drill is scheduled for Thursday

Cathy Buckley arrived at 6:25 pm.

Amy Campbell, MS Principal reported on the following:

Held a Summer Bridge Program with 45 students participating over six weeks

2 Parent Nights were held — 6" Grade Orientation and Grades 7 & 8 picked up
schedules

Students are departing the buses as soon as they arrive

Offering Noon Wellness

Project Based Learning is different this year

Today was the first day of the Extended Learning Time

Justin Gardner, HS Principal reported on the following:

Held Algebra Review this summer with 90 students taking the algebra regents at
Saranac

Learning Center will be working with at risk seniors

Peer Connectors worked with the freshman on Friday

Upper classman had orientation with Principal, Dean of Students and Head Teacher
Back to School Barbeque was held

Moving up ceremony took place on the football field

Partnered with the YMCA

9" grade orientation will be held next week

LeeAnn Short, Director of Special Services and PreK-5 Curriculum & Instruction Director
reported on the following:

9/08/15

40 students participated in summer school
Preschool - received many referrals, 9 students left, and 10 new students moved in
School Aged Students - received 10 new referrals, 23 new students moved in and 18

Page 2 of 10





9/08/15

students left
No new students have registered from the Ampersand Development

Superintendent Mannix stated the district will be connecting ELT activities to data and the
common core. The district asked SED for 6 months to implement the ELT grant and the
district was given two months.

Roxann Barnes, School Lunch Manager reported on the following:

Served over 5,000 meals this summer

Ed Marin arrived at 6:38 pm.

Gary Lambert, Director of 21% Century Learning commented that over 50,000 people read
the article on free breakfast and lunch, with 140 positive comments.

Roxann Barnes continued her report:

Breakfast went great and will implement some changes at Beekmantown Elementary
Approximately 92% ate lunch in the middle school on the first day

Meeting some goals in the building

The snack program was implemented on Friday at the elementary levels and today at
the high school.

Will market the middle school and high school more

403 out of 418 participated in breakfast at Beekmantown Elementary School on the
first day

Gary Lambert, Director of 21% Century Learning reported on the following:

Received 125 work orders this summer which is 35 to 40 more than normal
Offered four days of PD for Digital Learning

The Ed Tech staff attended Open Houses

Parents are purchasing insurance for Chromebooks

Dan Noonan, Director of Facilities reported on the following:

Installed maker space at the elementary buildings

Remodeled the HS Assistant Principal’s office and renovated the HS Principal’s
office

Equipped the resource center with data and electrical

Wood chips installed on the playground at the elementary buildings
Main parking lot was resealed and relined

HS gym was pressure washed and the 2" floor windows washed
Resealed gyms floors

New ovens were installed in the kitchen

Window installed for the Tax Collector

Work was done on the athletic fields

Trees were planted

Buses and lockers were cleaned

Boilers were service and PM completed

James Chauvin, Head Bus Driver reported on the following:

Buses transported students for extra programs this summer

Automated calls went out to parents/guardians with over 200 change of addresses
Maintenance is up-to-date on all vehicles

Students who participated the Clinton County Sweet Program went through and
cleaned all buses
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Reports

Minutes

CPSE Recommendations

504 Recommendations

Resignations

Hayes, Jennifer
Battin, Joha
Capo, Maribeth
Hall, Renee

9/08/15

Reports
Daniel Mannix, Superintendent of Schools had no report at this time.

Mary LaValley Blaine, School Business Executive reported on the following:
e Explained the budget transfers
e The Audit Committee will be meeting soon with the auditor
e Cafeteria Summer Program feed 5,400 students
e 200 students from the Town of Beekmantown Youth Commission benefited from the
summer feeding program
e Tax collection started on 9/1/15.

Committee Reports (None at this time.)

It was moved by Leonard King, seconded by Cathy Buckley and carried, that upon
recommendation of the Superintendent of Schools, the Board of Education approves the
following resolutions on this consent agenda (Minutes and CSE & CPSE Recommendations):

Consent Agenda - Minutes

Board of Education
Meetings
8/11/15

New Business

Consent Agenda — CPSE Recommendations

Approval of CPSE recommendations dated 9/08/15

Consent Agenda — 504 Recommendations

Approval of 504 recommendations dated 9/08/15

It was moved by Pauline Stone, seconded by Michael Hagadorn and carried, that upon
recommendation of the Superintendent of Schools, the Board of Education approves the
following resolutions (Resignations and Appointments) on this consent agenda:

Personnel

Resignations
Accept the following resignations on the date indicated:

Name Position Effective
Date
Hayes, Jennifer | School Monitor (cafeteria) 8/12/15
Battin, Joha Assistant Principal 9/10/15
Capo, Maribeth Teaching Assistant 9/18/15
Hall, Renee Class Advisor Grade 10 9/3/15
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Appointments

Gretchen Raville

Julie Dahlen

Mandy Bishop

David Yonteff

Keith Armstrong

Tracy Gonyo

Marie Mandeville

Shannon Piche-Smith

9/08/15

Appointments

Appoint Gretchen Raville in a four-year probationary appointment effective 9/1/15 and
ending on 8/31/19 as an Elementary teacher in the tenure area of Elementary at a salary of
$46,927. Ms. Raville holds initial certification in the areas of Childhood Education (Grades
1-6), Student with Disabilities (Birth-Grade 2) and Students with Disabilities (Grades 1-6).

Appoint Julie Dahlen in a four-year probationary appointment effective 9/14/15 and ending
on 9/13/19 as a teaching assistant in the tenure area of teaching assistant for the learning
center paid for by the Title 1 grant at a salary of $41,417. Ms. Dahlen holds permanent
certification in the areas of Social Studies 7-12 and English 7-12 all of which qualify Ms.
Dahlen as a certified PreK-12 teaching assistant.

Appoint Mandy Bishop in a four-year probationary appointment effective 9/1/15 and ending
on 8/31/19 as a teaching assistant in the tenure area of teaching assistant for elementary
technology integration specialist paid for by the Title | grant at a salary of $30,670. Ms.
Bishop holds permanent certifications in the areas of Reading and PreK-6 and professional in
the area of Library Media Specialist all of which qualify Ms. Bishop as a certified PreK-12
teaching assistant.

Appoint David Yonteff in a four-year probationary appointment effective 9/1/15 and ending
on 8/31/19 as a teaching assistant in the tenure area of teaching assistant for middle
school/high school technology integration specialist costs offset by NERIC reductions at a
salary of $36,043. Mr. Yonteff holds professional certification in the area of Music which
qualifies Mr. Yonteff as a certified PreK-12 teaching assistant.

Appoint Keith Armstrong in a four-year probationary appointment effective 9/1/15 and
ending on 8/31/19 as a teaching assistant in the tenure area of teaching assistant for
elementary AIS at a salary of $30,670. Mr. Armstrong holds initial certification in the area
of Childhood Education (Grades 1-6) which qualifies Mr. Armstrong as a certified PreK-12
teaching assistant.

Appoint Tracy Gonyo in a four-year probationary appointment effective 9/1/15 and ending
on 8/31/19 as a teaching assistant in the tenure area of teaching assistant for elementary AlIS
at a salary of $30,670. Ms. Gonyo holds certification in the area of Teaching Assistant,
Level 1.

Appoint Marie Mandeville in a four-year probationary appointed effective 9/1/15 and ending
on 8/31/19 as a teaching assistant in the tenure area of teaching assistant for elementary
technology integration specialist paid for by the Title | grant at a salary of $30,670. Ms.
Mandeville holds initial certification in the areas of Students with Disabilities (Grades 1-6)
and initial time extension in the area of Childhood Education (Grades 1-6) all of which
qualify Ms. Mandeville as a certified PreK-12 teaching assistant.

Approve to amend the appointment of Shannon Piche-Smith as .20 Art Teacher from the
board minutes of 6/23/15 to that of a .40 Art Teacher at a salary of $55,727 (prorated)
effective 9/1/15. Ms. Piche-Smith holds professional certification in the area of Visual Arts.

Page 5 of 10





Substitute
Appointments

Temporary On-Call

Testing
Accommodations

Civil Service
Probationary
Appointments

Thomasene Krupka
Mildred Springer-Pierce
Carry Tomkiewicz
Bonnie Mary
AnnaMaria Placidi-
Tatro
Russell Raudenbush
Joseph Lamare
Gerald Devins
Peter Williams

9/08/15

Approve the following substitute appointment beginning on the date indicated:

Name Type Effective Date
Eggleston, Mark Instructional 9/02/15
Eccles, Greg Instructional 9/09/15
Flora, Judy Instructional 9/14/15
Sayward, Jessica Instructional 9/14/15
Devan, Melissa Instructional 9/14/15
Aguglia, Alan Instructional 9/14/15
Reavis, Bennett Instructional 9/14/15

Approve the following temporary on-call appointments beginning on the date indicated:

Name Type Effective Date
Mary, Bonnie Non-Instructional 9/04/15
Minear, Kenneth Non-Instructional 9/14/15
Jock, Leroy Non-Instructional 9/14/15

Approve the following individuals for providing testing accommodations for the August

Regents at $25 per hour:

Sharon Roraback
Jeremy Hoy
Jeannine Murphy
Nancy Dow
Jessica Dearborn
Nicole Burnell
Kim Baker

Scott Danville

Approve the following Civil Service probationary appointments as indicated:

Name Civil Service Probationary 2015-2016 Contact
Title Period Salary

Krupka, Thomasene Micro-Computer 8/27/15-9/26/16 | $28,500/yr. | 12 months
pecialist

Springer-Pierce, Mildred School Monitor 9/2/15 - 1/19/17 $10.50/hr. | 10 months
(cafeteria)

Tomkiewicz, Carry School Monitor 9/8/15 — 1/24/17 $10.50/hr. 10 months
(cafeteria)

Mary, Bonnie School Monitor 9/4/15 - 9/3/16 $15,328/yr. 10 months

Placidi-Tatro, AnnaMaria Food Service Helper 9/2/15 - 1/19/17 $12.00/hr. 10 months

Raudenbush, Russell Cleaner/Messenger 9/4/15 - 9/3/16 $21,290/yr. 12 months

Lamare, Joseph Bus Driver 9/4/15 - 1/23/17 Per Contract 10 months

Devins, Gerald Bus Driver 9/4/15 - 1/23/17 Per Contract 10 months

Williams, Peter School Monitor 9/10/15 - 1/28/17 $15,328/yr. 10 months
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Summer School
School Bus Monitors

Extra-curricular
Appointments

Probationary to
Provisional
Appointments

Jennifer Stahl
Frank Buksa
Candace Pafford-Jock

Job Description
Dean of Students

Job Description
.5 Head Teacher

Head Teacher
Greg Myers

Dean of
Students
Dave Manney

9/08/15

Approve the appointment of Deanna Peryer & Christal Quilliam as a School Bus Monitor on
Fridays only for Summer School from 7/6/15 and ending on 8/14/15.

Approve the appointments extra-curricular appointments for the 2015-2016 school year as
indicated:

Assignment g g 2015-2016
NN | person Cost Name Name
Other
Newspaper/Yearbook (BE) 2 $982 $1,964 Gelwicks, Marie Manney, Yvette
Newspaper/Yearbook (CH) 2 $982 $1,964 Gallagher, Patty Winterkorn, Ann
Class Advisor Grade 10 2 $1,965 | $3,930 | McAuliffe, Keri

Amend the following probationary appointments to provisional appointments from the board
minutes of 8/11/15 due to the fact that these are competitive positions with no current
existing Certification of Eligible List from the Clinton County Department of Personnel.

Probationary Appointments

Name Civil Service Probationary 2015-2016 Contact
Title Period Salary
Stahl, Jennifer .75 Accountant 8/03/15 — 8/02/16 $22,500 (prorated) 12 months
Buksa, Frank .50 Accountant 8/11/15 - 8/12/16 $15,000 (prorated) 12 months
$16.56/hr.)
Pafford-Jock . . On or about (
' Senior Typist - $23,184/yr. 10 months
Candace 8/17/15 — 12/15/15 (ELT funded)
Provisional Appointments
Name Civil Service Start Date 2015-2016 Contact
Title Salary
Stahl, Jennifer .75 Accountant 8/03/15 $22,500 (prorated) 12 months
Buksa, Frank .50 Accountant 8/11/15 $15,000 (prorated) 12 months
) ($16.56/hr.)
Pagg;?j ;(?ec"’ Senior Typist 8/17/15 $23,184/yr. 10 months
(ELT funded)

Approve the job description for the Dean of Students

Approve the job description for the .5 Head Teacher.

Approve Greg Myers as a .5 Head Teacher effective 9/2/15 until 6/30/16 at his current step
placement plus $2,000.

Appoint Dave Manney in a four-year probationary appointment effective 9/15/15 and ending
on 9/14/19 as an 11-month Dean of Students in the tenure area of School Attendance Teacher
at a salary of $62,500. Mr. Manney certification as a School Attendance Teacher is pending
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Civil Service
Appointment
Susan Babbie

Athletic Appointments

EMT’s
Michael Edwards
Ryan Sponable

Special Education
Teacher Appointment
Morgan Snyder

CV TEC Adult
Education and Safety
Education Sponsorship
Agreement
Adult Education
Accident Prevention/
Pre-Licensing

2015-2016
Committee
Appointments

9/08/15

Approve the following permanent Civil Service appointments as indicated:

Name Civil Service Probationary Initial Permanent
Title Period BOaTd Date
Meeting
Babbie, Susan Custodial Worker 9/25/14 — 9/24/15 10/10/14 9/25/15

Approve the following athletic appointments for the 2015-2016 school year:

Total
2015-2016

Assignment Name

Cross Country - Volunteer
Boy’s Hockey - Volunteer

Sapp, Andree
Reyell, Craig

Approve Michael Edwards and Ryan Sponable as EMT’s (Emergency Medical Technician)
for all home football and boy’s hockey events at $25.00 per hour for the 2015-2016 school
year per the NYS Public High School Athletic Association recommendation for medical
personnel.

Appoint Morgan Snyder in a four-year probationary appointment effective as soon as
possible as a Special Education teacher in the tenure area of Special Education at a salary of
$45,527. Ms. Snyder holds initial certification in the areas of Students with Disabilities
(Birth- Grade 2), Students with Disabilities (Grades 1-6) and Early Childhood Education
(Birth-2).

Gretchen Raville, Dave Manney and Morgan Snyder were present and introduced to the
Board.

Miscellaneous

It was moved by Pauline Stone, seconded by Cathy Buckley, and carried that upon
recommendation of the Superintendent of Schools, the Board of Education approves the CV-
TEC Adult Education and Safety Education Sponsorship Agreement, Co-Ser 103 Adult
Education and Co-Ser 401 Accident Prevention/Pre-Licensing for the 2015-2016 school year.

It was moved by Leonard King, seconded by Cathy Buckley, and carried that the Board
President make the following Committee Appointments for the 2015-2016 school year:

e Committee Appointments for the 2015-2016 school year:

o Audit — Ed Marin, Pauline Stone & Jason Marsh

Cafeteria — Cathy Buckley, Jason Marsh & Debbie Passno
Employment — Andrew Brockway, Michael Hagadorn & Leonard King
Health & Safety — Leonard King, Joseph Graziane & Pauline Stone
Operations — Michael Hagadorn, Leonard King & Jason Marsh
Policy — Debbie Passno, Ed Marin & Joseph Graziane

O O 0O O O o

Professional Development Plan — Ed Marin & Jason Marsh
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Transfers

Audit Committee
Reports

Work Session

Public Comment

9/08/15

o] Technology — Joseph Graziane, Michael Hagadorn & Cathy Buckley

The Board President stated the committees should circulate an e-mail on when they are
available for Committee Meetings.

It was moved by Leonard King, seconded by Andrew Brockway and roll-call voted, that
upon recommendation of the Superintendent of Schools, the Board of Education approves the
following (transfers and financial reports):

Financial
Approve the following transfers over $5,000:

2013-1155 Stipulation of Settlement Claim
From: A864 Tax Certiorari

To: A1964 400 00 00 Refund of Taxes
Amount: $80,484.58

Reclassify Interfund transfer from long term debt to capital for bus purchase
From: A9901 960 00 00 Interfund to Debt Service

To: 9950 900 00 00 Interfund to Capital Fund

Amount: $45,000.00

Accept the following reports as presented by the Audit Committee:

Appropriation Status Report — (May)
Treasurer’s Revenue Report — (May)
Treasurer’s Monthly Cash Report — (May)
Trial Balance — (May)

Extra-Curricular — (April-June)

Acknowledge receipt of the Warrant Report for May 2015

Acknowledge receipt of the Budget Transfer Report for May 2015 and Due To & Due From
Report as of May 2015.

The roll-call vote was as follows:

= Andrew Brockway X Michael Hagadorn [X] Jason Marsh
X Cathy Buckley X Leonard King [] Debbie Passno
X Joseph Graziane X] Ed Marin X Pauline Stone

Additional Items to Discuss
e Work Session —9/22/15

The Board of Education will hold a work session on 9/22/15 at 6:15 pm to work on District
and Board Goals.

Public Comment (10 minutes)

Page 9 of 10





Clerk Pro-Tem

Executive Session
(to discuss collective
negotiations with
bargaining associations)

Adjournment

9/08/15

Clerk Pro-Tem

It was moved by Andrew Brockway, seconded by Cathy Buckley, and carried that Leonard
King be appointed at Clerk Pro-tem for this meeting

Joanne Menard
District Clerk

Executive Session

It was moved by Leonard King, seconded by Michael Hagadorn and carried, that the Board
enter executive session to discuss the employment history of a particular person(s)). Time
7:04 pm.

It was moved by Ed Marin, seconded by Joseph Graziane and carried, that the Board return
to return session. Time 8:13 pm.

Adjournment

It was moved by Joseph Graziane, seconded by Cathy Buckley and carried, that the meeting
be adjourned. Time 8:17 p.m.

Leonard King
Clerk Pro-tem
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Beekmantown Central School District
Operations Committee
Place: District Office
September 17, 2015
Minutes

Present: Michael Hagadorn, Board Member
Leonard King, Board Member
Jason Marsh, Board Member

Others:
Daniel Mannix, Superintendent
Mary LaValley Blaine, School Business Executive
Daniel Noonan, Director of Facilities
Josh Nolan, Building Maintenance Mechanic
Visitors: Donald Budmen, School Attorney

Christine Crowley, Fiscal Advisors

Garrett Hamlin, Tetra Tech Architects and Engineering
Mark Durant, Siemens

Josh Ettinger, Siemens

Steve Heaslip, Siemens

Ted Morgan, WNBZ Radio

The meeting was called to order at 12:05 p.m. by Mr. Hagadorn.
Mrs. LaValley Blaine volunteered to keep the minutes for the Committee meeting.
Mr. Hagadorn made introductions of participants.

Mr. Heaslip and Mr. Ettinger gave a summary recap of the most recent “Updated Investment Grade Audit
Scope” handout (dated 9/17/2015) specifically commenting on the table of contents and respective
proposed FIM’s.

Mr. Mannix asked about the overall NYSED % of aidability used in the financial projections and
performance solutions. There was general discussion of roughly 90% or 92 — 96% overall aidability, with
discussion of typical aidable vs. non-aidable type items for EPC purposes noting as an example that
furniture would not qualify as an aidable item. Mr. Heaslip agreed to provide additional information
clearly indicating the specific overall aidability %; with Mr. Mannix asking Mr. Budmen to include
language in the draft contract which speaks to this relied upon assumption. Ms. Crowley suggested that
the proposed scope of items could be submitted to NYSED facilities planning engineers for comment on
their calculation of the aidability % early on in the process so there are no surprises further on in the
process.

Mr. Mannix asked about one of the FIM’s requiring an additional propane tank at the Main Building
campus to alleviate the anticipated re-fueling schedule and the potential security and safety concerns
inherent with adding additional propane storage. Mr. Hamlin and Mr. Heaslip gave assurances of
flexibility during the design phase of the project to address security and safety of added propane tanks at
no cost to the District.
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Mr. King inquired about the feasibility of adding a vestibule, 2" door entrance at the existing District
Office recessed entry-way to benefit from improved energy efficiency as well as an added security
measure. It was agreed upon this item would be included in the FIMs.

Mr. Durant questioned whether Siemens had included provisions for the swipe card readers and access for
the proposed Middle School Loop entrance vestibule. Mr. Noonan responded that Stanley security was
the vendor. Mr. Durant indicated they would circle back to be sure this was included.

Mr. Hagadorn inquired about the changes in the solar and wind proposal between the July presentation
and now, discussion ensued with reference made to the solar handouts outlining the potential areas. Mr.
Hagadorn expressed his concern with the District maximizing its opportunity for energy savings. Mr.
Hamlin stated that solar technology is continuing to evolve and it is anticipated the economics in NYS of
implementing solar as an economic viability is expected to continue to improve. Mr. Durant suggested
that some of the ditching and wiring from solar panels to the buildings could be done in a way to
anticipate future increased solar capacity and thus build in room for solar expansion. Mr. King stated that
we should be careful in our approach to solar and obtain an incremental and beneficial amount without it
costing too much. Mr. Hamlin and Mr. Heaslip reminded the group of some flexibility in the overall
project and as contracts are awarded, where we may find costs coming in under expectations capacity
may be created to expand solar at that time. There was discussion about the benefit of using broad
language in the Scope and SEQR documents, so as to provide that flexibility in the future within the
project.

Mrs. LaValley Blaine raised questions about the calculation of the baseline utility consumption/usage and
rates, as outlined in Exhibit C, Article 5, multiple tables. Discussion ensued about the baseline data
underlying assumptions including items such as actual usage data, utility logging data from a snapshot
period and projected and seasonal weather adjustments. The District provided several years of utility bills
providing actual usage and rate data. Basically assuming there may have been high and low usage years
in that study period...which was chosen for the baseline data? Siemens stated they factored in a
reasonable approach acknowledging normal anticipated fluctuations and agreed to provide backup data
demonstrating how the ‘baseline data’ as defined was derived. It was noted the previous draft indicated
the baseline data was from 2011, however todays draft corrects and clarifies at item 5.1 the baseline
period is July 2013 — June of 2014. Specifically the District requested to review the fluctuation of data
(usage and rates) from the energy/utility bills over the 3 — 5 years studied plus any included assumption
or seasonal weather adjustments to understand how this reconciles to the ‘defined baseline data’
proposed. Siemens will provide this information to the District within the next couple of days.

Mr. Mannix questioned the escalation % used for the 18 year projection period for the ongoing services
fees (as identified in the financial form titled ‘performance solutions’) noting the District was not in a
position to commit to a 3% escalation clause given the current fiscal environment with NYS Tax Cap
restrictions, wage freezes, etc. After a lengthy discussion including both Siemens and the District stating
their concerns and rationale and the District appreciating the position Siemens is in with anticipated future
cost increases, etc. as is mutually felt by the District. Siemens offered to decrease the escalation rate for
the 18 years from 3% to 2%. The District accepted this proposed revision.

Mr. Mannix stated the District reviewed the proposed financial projections and commented on the
assumption of including a 3.25 vs. 3.5 rate for financing with anticipated capital lease financing rates to
increase between now and a possible mid 2017 financing date. The group agreed a conservative approach
was best.
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Mr. Mannix commented on the difference in financial savings and projections if this project were to go to
voter approval and be characterized as a capital project as opposed to an EPC project resulting with a
higher SED building aid ratio. This is an option the District must put on the table for Board of Education
consideration. Discussion ensued about the logistics involved and potential extended timelines for SED
approval if delayed for voter approval. It is anticipated this will be discussed with the Board of Education
at the next meeting.

The meeting adjourned at 2:00 pm.

Respectfully Submitted,
Michael Hagadorn, Committee Chair






Call to Order

Members Present

Others Present

Visitors

Approval of
Agenda

Public Comment

Resignations

9/22/15

Beekmantown Central School District
Board of Education Meeting
Place: MS/HS Library
September 22, 2015

Minutes

Andrew Brockway called the meeting to order at 6:22 pm and led the pledge of allegiance.

Members Present

X Andrew Brockway [ ] Michael Hagadorn [X] Jason Marsh
[] Cathy Buckley X Leonard King X] Debbie Passno
X] Joseph Graziane X] Ed Marin (arrived at 6:35 pm) [X] Pauline Stone

Others Present
X Daniel Mannix, Superintendent

X] Joanne Menard, District Clerk
X] Mary LaValley Blaine, School Business Executive

Visitors

Ted Morgan

Approval of Agenda

It was moved by Debbie Passno, seconded by Pauline Stone, and carried, that the Board of
Education approve the agenda.

Public Comment  (None at this time.)

New Business

It was moved by Debbie Passno, seconded by Jason Marsh and carried, that upon
recommendation of the Superintendent of Schools, the Board of Education approves the
following resolutions (Resignations and Appointments) on this consent agenda:

Personnel

Resignations
Accept the following resignations on the date indicated:
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Mary, Bonnie
Graves, Amy
Beaudin, Stacy

Appointments

Athletics

Bus Duty

Tromblee, Charlene

Johnson, Michael
DASA Bldg Coordinator

David Manney
DASA Bldg Coordinator

Substitutes

Temporary On-Call

9/22/15

Name Position Effective Date
Mary, Bonnie Custodial Worker 9/03/15
Graves, Amy School Monitor (cafeteria) 9/15/15

10/2/15 or prior agreement with
the Superintendent of Schools

Beaudin, Stacy Special Education

Appointments

Approve the following athletic appointment for the 2015-2016 school year:

Total
2015-2016
Brault, Jenna -0-

Assignment Name

Volleyball — Volunteer

Approve the following individual for AM and PM bus duty for the 2015-2106 school year
(ELT grant funded) effective 9/14/15:

School
MS

Name
Brinson, Linda

Approve Charlene Tromblee as a school monitor at 22.5 hours per week and a teacher
aide/student aide at 12.5 hours per week at a salary of $15,328/year for this 10-month
position due in part to the resignation of Amy Graves. Charlene Tromblee will serve a
probationary period from 9/18/15 to 2/6/16.

Appoint Michael Johnson as the new DASA Building Coordinator for Beekmantown Middle
School effective 9/1/15 for the 2015-2016 school year.

Appoint David Manney as the new DASA Building Coordinator for Beekmantown High
School effective 9/15/15 for the 2015-2016 school year.

Approve the following substitute appointment beginning on the date indicated:

Name Type Effective Date
Lefevre, Margaret Instructional 9/28/15
Guay, David Instructional 9/28/15
Ko, Chuck Instructional 9/28/15

Approve the following temporary on-call appointments beginning on the date indicated:

Name Type Effective Date
Jabaut, Marie Non-Instructional 9/28/15
Fessette, Emily Non-Instructional 9/28/15
Bulriss, Jennifer Non-Instructional 9/28/15
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Collins, Patrick Non-Instructional 9/22/15
Seymour, Mark Non-Instructional 9/28/15

Financial

Financial Following discussion, it was moved by Leonard King, seconded by Debbie Passno and
carried, that the following resolution (Energy Performance Contract) be and is hereby
postponed.

Energy Performance RESOLUTION ENERGY PERFORMANCE CONTRACT
Contract
WHEREAS, the Board of Education of the Beekmantown Central School District
(the “Board”) has considered the impacts to the environment of following Scope of
Work to be completed:

energy improvements, mechanical, electrical, plumbing and general
construction work at the High School, Middle School, Beekmantown
Elementary School, Cumberland Head Elementary School, District Office,
and the Bus Garage, including construction of walkway canopies at the
entrances of the schools; and

WHEREAS, the Board has reviewed the Scope of Work presented and has further
consulted with its Architects, Tetra Tech Architects & Engineers, with respect to the
potential for environmental impacts resulting from the Proposed Action, and

WHEREAS, the Board has reviewed the Proposed Action with respect to the Type Il
criteria set forth in 6 NYCRR Part 617.5(c) and concluded that the project involves
the maintenance and repair of existing facilities involving no substantial changes in
an existing structure and/or replacement, rehabilitation and reconstruction of
structures in kind, and/or expansion of an existing school facility by less than 10,000
square feet.

NOW, THEREFORE, BE IT RESOLVED, by the Beekmantown Central School
District as follows:

1. The Proposed Actions, individually and cumulatively, do not exceed
thresholds established under 6 NYCRR Part 617, of the State
Environmental Quality Review Act, (SEQRA),

2. The Board hereby determines the Proposed Action is a Type Il action in
accordance with the SEQRA regulations.

3. No further review of the Proposed Action is required under SEQRA.

4.  This resolution shall be effective immediately.

It was moved by Leonard King, seconded by Debbie Passno and carried, that the following
resolution be and is hereby postponed.

RESOLUTION APPROVING THE EXECUTION AND DELIVERY OF AN
ENERGY PERFORMANCE CONTRACT AND RELATED DOCUMENTS
IN CONNECTION WITH AN ENERGY PERFORMANCE PROJECT TO
BE UNDERTAKEN BY THE BEEKMANTOWN CENTRAL SCHOOL
DISTRICT AND AUTHORIZING THE EXECUTION AND DELIVERY OF
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9/22/15

SUCH CONTRACT/DOCUMENTS.

WHEREAS, the Beekmantown Central School District (the “District”) desires to undertake
an energy performance project (the “Project”) consisting of the design, construction or
installation, management and maintenance of energy related improvements and equipment;
and

WHEREAS, the District acting in accordance with the energy law, the education law and
Commissioners regulations has issued and advertised a written request for proposals
(“RFP™) in accordance with the District’s procurement policies, procedures or guidelines in
order to procure an energy performance contractor and after review of the responses thereto
has selected SIEMENS INDUSTRY, INC., BUILDING TECHNOLOGIES DIVISION
(“SIEMENS™) as such contractor; and

WHEREAS, the Board of education of the District (the “Board”) desires to provide for the
Project by executing and delivering an energy performance contract with SIEMENS and a
letter agreement with Tetra Tech Architects & Engineers for services related to such Project;
and

WHEREAS, the Board has determined, upon the advice of its architects, Tetra Tech
Architects & Engineers, that the Project is a Type Il action pursuant to the SEQRA law and
regulations, which will not have a significant impact on the environment;

BE IT RESOLVED, as follows:

Section 1. The Board hereby approves the Project including an energy performance
contract in the aggregate amount of $7,334,310.

Section 2.  The form and substance of the energy performance contract, entitled
Performance Contracting Agreement between the District and SIEMENS, and
of the letter agreement between the District and Tetra Tech Architects &
Engineers, in form approved by the President of the Board, the Superintendent
of Schools and School District Counsel, are hereby approved.

Section 3. The President of the Board is hereby authorized to execute and deliver the
Performance Contracting Agreement, the letter agreement, and related
documents, and, where appropriate, the Clerk is hereby authorized to affix the
seal of the District thereto and to attest the same, with such changes, variations,
omissions and insertions as the President shall approve, the execution thereof
by the President to constitute conclusive evidence of such approval.

Section 4.  The officers, employees and agents of the District are authorized and directed
for and in the name and on behalf of the District to do all acts and things
required or provided for by the provisions of the Performance Contracting
Agreement and to execute and deliver all such additional certificates,
instruments and documents, to pay all such fees, charges and expenses and to
do all such other acts and things as may be necessary or, in the opinion of the
officer, employee or agent acting, desirable and proper to effect the purposes of
this resolution and to cause compliance by the District with all of the terms,
covenants and provisions of the Performance Contracting Agreement.

Section 5. This resolution shall take effect immediately.
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Additional Items to Discuss

e Board Goals
Board Goals

Ed Marin arrived at 6:35 p.m.

The Board of Education discussed orientation packets for new Board members and it was
moved by Andrew Brockway, seconded by Leonard King and carried, that a subcommittee of
Debbie Passno, Pauline Stone and Ed Marin be formed to review the draft On Board Process
(What Every New Board Member Needs to Know, What Every New Board Member Needs
to Know — About Governance Team Operations, New Member Orientation Calendar and
Board of Education Onboarding Process) for newly election or appointed Board members.
The subcommittee will report to the Board by January 16, 2016.

On Board Process

Michael Hagadorn arrived at 6:42 p.m.

The Board of Education reviewed the 2014-2016 Board of Education Goals and
Implementation Steps. Following review, it was moved by Debbie Passno, seconded by
Pauline Stone and carried, that the following 2014-2016 Board of Education Goals and
Implementation be and are hereby adopted as amended.

Amended 2014-2016 BOARD of EDUCATION GOALS AND

Amended 2014-2106 ,\105) ENMENTATION STEPS

Board of Education
Goals and

Implementation Steps Goal 1 The Board of Education will increase participation in professional development opportunities

9/22/15

Action/Strategies Implementation Responsibility | Cost | Specific Success
Steps Supervised Timeline | Indicators/Results
a. Finalize new 1. Enlist BoE BoE Committee formed
member members to
orientation and finalize this The BoE will
establish project schedule, attend
informational and report back to
meeting with 2. BoE members the entire BoE on
prospective review materials | BoE Clerk $200 professional
BoE members and look for learning
improvements opportunities.
3. BoE Clerk
schedules a
meeting with
BoE members
and candidates as
early as possible
in election
process
b. Enhance the 1. BoE members Director of
current will attend Curriculum &
understanding Common Core Instruction will
of how one Math Parent Director of $400 present parent
teaches to the night Curriculum & resources to the
NYS Common Instruction BOE and schedule
Core Standards | 2- BOE members community parent
W!|| be provided BoE nights.
with and read
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9/22/15

information
regarding the
Common Core
Shifts and how
these shifts are
impacting
teaching

3. ABoE

subcommittee
will research PD
opportunities

The BoE will
establish a BoE
Professional
Development
subcommittee.

¢. BoE members 1. Provide BoE Superintendent | $6,000 BOE is delivered
attend members with a BOE Clerk with Professional
NYSSBA list of local, web Development by
offerings to based and NYS the District Clerk
remain current School Boards
and report back offerings for each Board members
to other BoE member to select enrolled in
members on two (2) events to attending the listed
NYSSBA attend and report events
initiatives back to the full

BoE.
d. Continue the 1. Schedule and Superintendent | $6,000 BoE meet with Dr.

governance
improvement

work with Dr.
Howard Smith

budget for Dr.
Smith twice each
year

2. Identify and
secure location
for meetings

3. Seek increase
opportunities to
work with Dr.
Smith and/or
review and
discuss his

recommendations

BoE Clerk

BoE

Smith on two
occasions during
school year. The
BoE was surveyed
and results
distributed to BoE
regarding work
with Dr. Smith.

Goal 2 The BoE will work to positively influence public relations in the community.

Action/Strategies Implementation Responsibility | Cost Specific Success
Steps Supervised Timeline | Indicators/Results
a. The Board of 1. The BoE will Superintendent Delivered to BoE
Education will review District Clerk by e-mail and

communicate
effectively to
the school
community in a
unified voice.

Collaborative
Norms

2. The BoE
leadership will
aide in the
communication
of school
related
happenings

Board Portal.
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Full Day PreK

Rural & Low Income
Grant

ELT

Committees

Public Comment

Adjournment

9/22/15

b. The
Community
will garner a
greater
understanding
of the initiative
the school is
engaged in
through a
steady flow of
positive
messaging
through
multiple
outlets.

1. The BoE will
encourage the
use of social
media to
maximize
information
flow

2. The BoE will
involve
members of the
school
community
during BoE
meetings

3. The school will

establish
multiple social
media outlets
for the use of
broadcasting
positive
messaging

Community is
made aware of
postings of school
activities and
events through
website and social
media.

The District Clerk
will establish a list
serve of media
outlets.

The BoE will
arrive 15 minutes
early to Board
meetings to talk
with members of
the community.

e Full Day PreK

The Superintendent informed the Board the district did not receive the full day PreK grant.

e Rural & Low Income Grant

The Superintendent informed the Board that the district will receive approximately $40,000
grant from the Rural & Low Income. Monies are for technology, professional development
for teachers, improved academic achievement and limited English proficiency.

e ELT Grant
The Superintendent updated the board on the ELT grant.

e Committees

The Board President stated the Board committees should meet, establish a chairperson and
scope of committee and then update the Board President.

Public Comment (None at this time.)

Adjournment

It was moved by Joseph Graziane, seconded by Debbie Passno and carried, that the meeting
be adjourned. Time 7:47 p.m.

Joanne Menard
District Clerk
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Beekmantown Central School District
Audit Committee
Place: District Office
October 1, 2015
Minutes

Present: Ed Marin, Board Member (arrived 7:50 a.m.)
Jason Marsh, Board Member
Pauline Stone, Board Member
Others:
Mary Blaine, Business Executive
Dan Mannix, Superintendent
Eric Bell, District Treasurer
Mike Boulrice, External Auditor (left 8:35 a.m.)

The meeting was called to order at 7:48 a.m. by Mr. Marsh.
Mr. Bell, District Treasurer, volunteered to keep the minutes for the Committee meeting.

Mrs. Stone nominated Mr. Marsh to be the audit committee chair for the 2015-2016 school year. Mr.
Marsh accepted the nomination.

The audit committee met with external auditor Mike Boulrice to review the draft audit report for the
school year ending June 30, 2015. Mr. Boulrice explained that his firm has an “unmodified opinion” of
the financial statements and noted that this is a good thing. The new GASB 68 was covered with the
committee (recording ERS/TRS pension liability) and discussion followed on the other post-employment
benefits (OPEB) liability. In part to these liabilities, the district has a net position of negative
$11,234,468. In the general fund, the excess revenues over expenditures for the year totaled $103,161.
These funds became part of the unassigned fund balance which totals $2,916,682 as of 6/30/2015. The
committee discussed that $561,950 of this fund balance was transferred due to the District receiving tax
certiorari claims. After this subsequent event, the unassigned fund balance amounts to $2,354,732 or
5.89% of the 2015-2016 budget.

The Audit Committee reviewed and discussed the June, July, & August 2015 Financial Reports as
submitted by the District Treasurer. Mr. Marin motioned and Mr. Marsh seconded the Financial
Reports to be forwarded to the full Board of Education for acceptance at the next Board of Education
meeting.

The Audit Committee reviewed and discussed the July & August 2015 claims audit log submitted by the
internal claims auditor Linda Garrant. The committee would like to meet with the claims auditor at the
next scheduled meeting to give her an opportunity to discuss with committee any concerns, questions or
comments.

The next audit committee meeting is scheduled to be October 29, 2015 at 7:45 a.m. The meeting was

adjourned at 8:51 a.m.

Respectfully Submitted,
Jason Marsh, Committee Chair
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INDEPENDENT AUDITOR'S REPORT

To the Board of Education
Beekmantown Central School District
West Chazy, New York

Report on the Financial Statements

We have audited the accompanying financial statements of the governmental activities, the business-
type activities, each major fund and the aggregate remaining fund information of Beekmantown Central
School District, as of and for the year ended June 30, 2015, and the related notes to the financial
statements, which collectively comprise the basic financial statements as listed in the table of contents.
The prior year summarized comparative information has been derived from the District's 2014 financial
statements, and in our report dated September 24, 2014, we expressed unmodified opinions on the
respective financial statements of the governmental activities, each major fund, and the aggregate
remaining fund information.

Management’s Responsibility for the Financial Statements

Management is responsible for the preparation and fair presentation of these financial statements in
accordance with accounting principles generally accepted in the United States of America; this includes
the design, implementation, and maintenance of internal control relevant to the preparation and fair
presentation of financial statements that are free from material misstatement, whether due to fraud or
error.

Auditor’s Responsibility

Our responsibility is to express opinions on these financial statements based on our audit. We
conducted our audit in accordance with auditing standards generally accepted in the United States of
America and the standards applicable to financial audits contained in Government Auditing Standards,
issued by the Comptroller General of the United States. Those standards require that we plan and
perform the audit to obtain reasonable assurance about whether the financial statements are free of
material misstatement.

An audit involves performing procedures to obtain audit evidence about the amounts and disclosures in
the financial statements. The procedures selected depend on the auditor's judgment, including the
assessment of the risks of material misstatement of the financial statements, whether due to fraud or
error. In making those risk assessments, the auditor considers internal control relevant to the entity’s
preparation and fair presentation of the financial statements in order to design audit procedures that are
appropriate in the circumstances, but not for the purpose of expressing an opinion on the effectiveness
of the entity’s internal control. Accordingly, we express no such opinion. An audit also includes
evaluating the appropriateness of accounting policies used and the reasonableness of significant
accounting estimates made by management, as well as evaluating the overall presentation of the
financial statements.
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for
our audit opinions.

Opinions

In our opinion, the financial statements referred to above present fairly, in all material respects, the
respective financial position of the governmental activities, the business-type activities, each major fund
and the aggregate remaining fund information of the Beekmantown Central School District, as of June
30, 2015, and the respective changes in financial position for the year then ended in accordance with
accounting principles generally accepted in the United States of America.

Other Matters

Accounting principles generally accepted in the United States of America require that the
management’s discussion and analysis (pages 4 through 13), budgetary comparison information
(pages 54 & 55), Schedule of Funding Progress Other Post Employment Benefits Plan (page 58) and
Schedules of District’s Proportionate Share of the Net Pension Liability — ERS and TRS, and Schedules
of the District’s Contributions — ERS and TRS (pages 61-64) be presented to supplement the basic
financial statements. Such information, although not a part of the basic financial statements, is required
by the Governmental Accounting Standards Board, who considers it to be an essential part of financial
reporting for placing the basic financial statements in an appropriate operational, economic, or historical
context. We have applied certain limited procedures to the required supplementary information in
accordance with auditing standards generally accepted in the United States of America, which
consisted of inquiries of management about the methods of preparing the information and comparing
the information for consistency with management’s responses to our inquires, the basic financial
statements, and other knowledge we obtained during our audit of the basic financial statements. We
do not express an opinion or provide any assurance on the information because the limited procedures
do not provide us with sufficient evidence to express an opinion or provide any assurance.

Our Audit was conducted for the purpose of forming opinions on the financial statements that
collectively comprise the Beekmantown Central School District’s basic financial statements as a whole.
The Schedule of Change from Original Budget to Final Budget and the Real Property Tax Limit,
Schedule of Project Expenditures, and Investment In Capital Assets, Net of Related Debt are presented
for purposes of additional analysis and are not a required part of the financial statements. The
accompanying schedule of expenditures of federal awards is presented for purposes of additional
analysis as required by U.S. Office of Management and Budget Circular A-133, Audits of State, Local
Governments, and Non-Profit Organizations, and is also not a required part of the basic financial
statements of Beekmantown Central School District. The Schedule of Change from Original Budget to
Final Budget and the Real Property Tax Limit, Schedule of Project Expenditures, Investment In Capital
Assets, Net of Related Debt, and the schedule of expenditures of federal awards are the responsibility
of management and were derived from and relate directly to the underlying accounting and other
records used to prepare the financial statements. Such information has been subjected to the auditing
procedures applied in the audit of the basic financial statements and certain additional procedures,
including comparing and reconciling such information directly to the underlying accounting and other
records used to prepare the financial statements or to the financial statements themselves, and other
additional procedures in accordance with auditing standards generally accepted in the United States of
America. In our opinion, the information is fairly stated in all material respects in relation to the basic
financial statements taken as a whole.





Other Reporting Required by Government Auditing Standards

In accordance with Government Auditing Standards, we have also issued our report dated September
25, 2015, on our consideration of the Beekmantown Central School District’s internal control over
financial reporting and on our tests of its compliance with certain provisions of laws, regulations,
contracts, and grant agreements and other matters. The purpose of that report is to describe the scope
of our testing of internal control over financial reporting and compliance and the results of that testing,
and not to provide an opinion on the internal control over financial reporting or on compliance. That
report is an integral part of an audit performed in accordance with Government Auditing Standards in
considering Beekmantown Central School District's internal control over financial reporting and
compliance.

Boulrice & Weod CPs, PL

September 25, 2015





Management Discussion and Analysis

Within this section of the Beekmantown Central School District’'s annual financial report, the School’s
management provides narrative discussion and analysis of the financial activities of the School for the
fiscal year ended June 30, 2015. The School’s financial performance is discussed and analyzed within
the context of the accompanying financial statements and disclosure following this section. Additional
information is available in the auditor’s opinion letter, which precedes management’s discussion and
analysis.

Financial Highlights

e The district ended the fiscal year with General Fund revenues of $37,163,775. The annual
General Fund expenditures and other uses totaled $37,060,614. This means the district ended
the fiscal year with excess revenues and other sources over expenditures and other uses
totaling $103,161; and

o As of June 30, 2015, under the GASB 34 reporting model, the change in net position was
($1,176,126). Under the fund accounting model, the change in fund balance was $256,451.
The primary reasons for these differences involve other post-employment benefits and debt
service transactions. For Further details, see the reconciliation on pages 20 and 21.

Overview of the Financial Statements

Management’s discussion and analysis introduces the School’s basic financial statements. The basic
financial statements include: (1) district-wide financial statements, (2) fund financial statements, and
(3) notes to the financial statements.

District-Wide Financial Statements

The Governmental Accounting Standards Board’s Statement #34 requires that reporting financial status
take place in a district-wide format. The School’s annual report includes two such district-wide financial
statements, which provide both long-term and short-term information about the School’s overall status.
Financial reporting at this level uses a perspective similar to that found in the private sector with its
basis in full accrual accounting and elimination or reclassification of internal activities.

The first of these district-wide statements is the Statement of Net Position. This is a school-wide
statement of position presenting information that includes all of the School’s assets and liabilities, with
the difference reported as net position. Over time, increases or decreases in net position may serve as
a useful indicator of whether the overall financial position of the School is improving or deteriorating. In
addition to the financial information provided in this report, evaluation of the overall health of the School
would extend to other non-financial factors such as diversification of the taxpayer base, the continued
financial support of the State and Federal governments, and the condition of the School’s infrastructure.

The second district-wide statement is the Statement of Activities. This statement reports how the
School’s net position changed during the current fiscal year. All current revenues and expenditures are
included regardless of when cash is received or paid. An important purpose for the design of the
statement of activities is to show the financial reliance of the School’s distinct activities or functions on
revenues provided by the School’s taxpayers.






Both of the district-wide financial statements distinguish government activities of the School that are
principally supported by State and Federal sources, intergovernmental revenues, such as operating
grants, and revenue from the local tax levy. Fiduciary activities, such as those for which the accounting
occurs in the trust and agency fund, are not included in the government-wide statements since these
assets are not available to fund the School programs.

The district-wide financial statements are presented on pages 14 and 15 of this report.

Fund Financial Statements

A fund is an accountability unit used to maintain control over resources segregated for specific activities
or objectives. The School uses funds to ensure and demonstrate compliance with finance-related law
and regulations. Within the basic financial statements, fund financial statements focus on the School’s
most significant funds rather than the School as a whole. Major funds are reported separately while all
others are combined in a single, aggregated presentation. Individual fund data for non-major funds is
provided in the form of combining statements in a later section of this report. The School has two kinds
of funds:

Governmental Funds are reported in the fund financial statements and encompass essentially the same
functions reported as governmental activities in the district-wide financial statements. However, unlike
the district-wide statements, the governmental fund statements focus on the near-term inflows and
outflows of resources available for spending. These statements illustrate short-term fiscal
accountability in the use of such resources and the balances of such resources at the end of the fiscal
year. They are useful in evaluating annual financial requirements of governmental programs and the
commitment of such resources for the near-term.

Since the district-wide focus includes the long-term view, comparisons between these two perspectives
may provide insight into the long-term impact of short-term financing decisions. Both the government
fund balance sheet and the government fund statement of revenues, expenditures, and changes in
fund balance have been reconciled in the notes to the financial statements to assist in understanding
the differences between these two perspectives.

Budgetary comparison statements are included in the supplemental financial statements for the
General Fund. These statements and schedules demonstrate regulatory compliance with the School’s
adopted and final revised budget.

The basic governmental fund financial statements are presented on pages 16 through 17 of this report.

Fiduciary Funds such as the scholarship accounts, extra-classroom activity balances and other payroll
withholdings are reported in the fiduciary fund financial statements, but are excluded from the district-
wide reporting. Fiduciary fund financial statements report resources that are not available to fund
school programs.

The basic fiduciary fund financial statements are presented on pages 18 and 19 of this report.





Notes to Financial Statements

Notes to Financial Statements provide information essential to a full understanding of the district-wide
and fund financial statements. The notes to the financial statements begin on page 22 of this report.

Other Information
In addition to the basic financial statements and accompanying notes, this report also includes
supplementary information beginning on page 51.

Financial Analysis of the District as a Whole

The District’s net position at June 30, 2015 is $(11,234,468). This represents a $1,176,126 decrease
from last year’s net position of $(10,058,342). The following table provides a summary of the School’s

net position:

Summary of Net Position

Restated
6/30/2015 6/30/2014
Current and Other Assets 22,490,675 $ 13,370,071
Capital Assets 35,850,770 36,457,154
Total Assets 58,341,445 49,827,225
Deferred Outflow of Resources
Unamortized Defeasance Loss 303,125 363,750
Pensions 2,622,382 2,224,318
Total Assets and Deferred Outflow of Resources 61,266,952 $ 52,415,293
Current Liabilities 6,678,963 $ 6,601,831
Long-Term Liabilities 59,322,665 55,871,804
Total Liabilities 66,001,628 62,473,635
Deferred Inflows of Resources 6,499,792 -
Pensions
Net Assets
Invested in Capital Assets, Net of Related Debt 25,916,181 23,530,132
Restricted 4,581,701 4,455,961
Unrestricted (41,732,350) (38,044,435)
Total Net Position (11,234,468) (10,058,342)

Total Liabilities and Net Position

$ 61,266,952

$ 52,415,293






The following table and supporting graphs provide a summary of revenues, expenses and net position

for the year ended June 30, 2015:

Statement of Activities

Summary of Changes in Net Position

Revenues:

Program Revenues:
Charges for services
Operating Grants & Contributions

General Revenues:

Property Taxes
School Tax Relief (STAR)
State Formula Aid
Use of Money and Property
Miscellaneous

Total Revenues:

Expenses:
General Government Support
Instruction
Pupil Transportation
Employee Benefits
Employee Benefits, OPEB GASB 45
Debt Service — Interest
Cost of Sales — food
Total Expenses:

Increase (decrease) in Net Position:
Beginning Net Position
Prior Period Adjustment (Note 14)

Ending Net Position

Revenues for the District’'s governmental activities totaled $39,734,866 while total expenses equaled
$41,910,992. Therefore, the decrease in net position for governmental activities was $1,176,126 in

6/30/2015 6/30/2014

$ 268,696 $ 300,365
2,163,531 1,964,703
16,859,582 16,709,414
2,539,897 2,594,646
17,116,906 17,500,443
32,689 59,089
753,565 697,519
39,734,866 39,826,179
4,173,295 4,074,024
20,140,200 19,242,496
1,783,313 1,831,533
7,244,538 10,370,543
6,723,978 6,139,575
453,057 569,056
392,611 374,612
40,910,992 42,601,839

(1,176,126) (2,775,660)

(10,058,342) (9,422,534)
- 2,139,852

$ (11,234,468)

$ (10,058,342)

2015. The District’s financial condition can be credited to:

» The Board of Education reaches out to all residents through an active web site, presenting our

%
Change

-10.5%
10.1%

0.9%
-2.1%
-2.2%

-44.7%

8.0%

-0.2%

2.4%
4.7%
-2.6%
-30.1%
9.5%
-20.4%
4.8%
-4.0%

-57.6%

budget at convenient community locations, and encouraging community input at Board of

Education meetings;

» The Audit Committee meets monthly to review and discuss financial documents and, where
required, recommends those documents to the full Board of Education for review and approval;





Board of Education continually reviews board policies on fiscal management and internal
controls and updates them for adherence to applicable laws;

Internal controls include training for the claims auditor. The claims auditor matches all vendor
payment claims and supporting documentation against the warrant report and indicates
approval with a signature. Additionally, the claims auditor submits a monthly report of findings
to the Board and meets with the audit committee;

Bank reconciliations are current and necessary documentation is maintained with the bank
statements. The Audit Committee and Board of Education are provided with a current
Treasurer's Report each month;

Health insurance and other employee benefits are reviewed monthly to insure benefits are
limited to only participants contractually entitled to such benefits;

Submitted payrolls are reviewed for accuracy, which includes verifying contractual rates of pay
to insure no unnecessary spending and payment. Substitutes are utilized only when necessary;

Grants are reviewed to verify all expenditures, including payroll and benefits, are paid properly
from these grants;

Termination of employees is documented and unemployment claims are monitored closely;

The District continues to manage expenditures through the solicitation of competitive bids and
requests for proposal. The District also participates in state contract purchasing through the
NYS Office of General Services and competitive bidding with St. Lawrence BOCES; and

Equipment and computers purchased are tracked using a computerized inventory control
system.

During the year ended June 30, 2009, the District implemented GASB45 which requires the
District to calculate and report the present value of the future liability for retiree health insurance
costs. The District hired an actuary to calculate the liability which is currently reported (page 45)
in the Statement of Net Position at $48,703,199.

The Board of Education annually supports professional development in fiscal management and
compliance for the business office staff. The Board of Education recruited and appointed an
accountant, with auditing experience with the NYS Comptroller’s Office, to the District
Treasurer’s position. Additionally, the Board of Education appointed a Certified Public
Accountant to the School Business Executive’s position.





Sources of Revenues for Fiscal Year 2015

B Charges for
Services

1%

O Use of Mone
and Property O Other Tax
0%

Aid

6%

B8 Real Property

Taxes
42%

B Operating
Grants
6%

tems/STAR

OReal Property Taxes

mOperating Grants

OOther Tax Items/STAR Aid

OUse of Money and Property

B State Sources

O Other

B Charges for Services

Revenue Source Amount

Real Property Taxes $ 16,859,582
Operating Grants 2,163,531
Other Tax Iltems/STAR Aid 2,539,897
Use of Money and Property 32,689
State Sources 17,116,906
Other 753,565
Charges for Services 268,696

$ 39,734,866






Expenses for Fiscal Year 2015 | .. .../ supor
B Debt Service
O Cost of Sale 19, Vi _
) | Instruction
1%
m| Employee
Benefits B General Support | 0 PupilTransportation
(Including Ga 10%
45) 0 Empl Benefits (Includi
mployee benetits (Includin
34% Gaspb 31,5) )
B Debt Service
O
Transportation
5% B |nstruction O Cost of Sales
49%
Expenditure Amount
General Support $ 4,173,295
Instruction 20,140,200
Pupil Transportation 1,783,313
Employee Benefits (Including Gasb 45) 13,968,516
Debt Service 453,057
Cost of Sales 392,611

$ 40,910,992

Financial Analysis of the School District’s Funds

As discussed, the School’s governmental funds are reported in the fund statements with a modified
accrual basis that focuses on the short-term, inflow and outflow of resources available for spending.
This information is useful in assessing resources available at the end of the year in comparison with
upcoming financial requirements. The major governmental funds of the School District consist of the
General Fund, Special Revenue Fund, and Capital Projects Fund.

Governmental funds will include the proceeds received from the issuance of debt, the current payments
for capital assets, and the current payments for debt.
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Capital Assets and Debt Administration

Capital Assets

The District’s investment in capital assets, net of accumulated depreciation as of June 30, 2015, was
$35,850,770 which represents a decrease of 1.7% from the 2014 balances. The capital assets include
the completion of renovating the district infrastructure in accordance with the District’'s 5-year Capital
Facilities Plan consisting of health and safety renovations, equipment and technology infrastructure
upgrades and other alterations, renovations, and improvements to the Cumberland Head Elementary
School and the Beekmantown Main Building (K-12 facilities), at a total cost of $6,828,471. The
decrease in net capital assets is attributable to the increased accumulated depreciation on the district
wide assets.

CAPITAL ASSETS
Net of Accumulated Depreciation
2015 2014 % Change

Non-Depreciable Assets:

Land $ 73,608 $ 73,608 0.0%
Depreciable Assets:

Buildings 33,872,837 34,744,970 -2.5%

Machinery and Equipment 1,904,325 1,638,576 16.2%
TOTAL $ 35,850,770 $ 36,457,154 -1.7%

Long Term Debt

At the end of the fiscal year, the District had $61,710,766 in long-term debt outstanding. More detailed
information about the District’s long-term liabilities and Bond Anticipation Notes are presented in Note 7
to the financial statements.

Compensated Absences $ 3,197,567 $ 3,381,569 -5.4%
Bonds Payable 9,810,000 12,642,351 -22.4%
Other Post Employment Benefits 48,703,199 41,979,221 16.0%

$ 61,710,766 $ 58,003,141 6.4%
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Other Post-Employment Benefits

The District identified long term financial stress factors and worked effectively with the local bargaining
units to collectively modify employer/employee allocations for benefit costs as well as switching health
insurance plans for all current employee groups. While the financial benefits will be recognized over a
multiyear period of time the renewal terms had a significant impact on the actuarial calculation of this
long term liability. As indicated in the chart below the actuarial accrued liability percentage change over
the previous year is 5.28% or increased $4,750,423.

The District’s liability for other post-employment benefits is summarized below:

Actuarial
Accrued
Liability Percentage
(AAL) Change

6/30/2015 $ 94,767,859 5.28%
6/30/2014 90,017,436 -14.5%
6/30/2013 105,254,296 12.5%
6/30/2012 93,549,473 6.5%
6/30/2011 87,819,793 13.6%
6/30/2010 77,313,675 6.8%
6/30/2009 72,408,518

Factors Bearing on the Future of District

At the time these financial statements were prepared and audited, the District faces the following existing
circumstances that could significantly affect its financial health in the future:

e Condition of State’s financial health and the impact this condition will have on state aid.

e Potential increases in the employer’s contribution to the Teacher’'s Retirement System and the Employee
Retirement System.

e Increasing cost of health insurance premiums.
e State-wide and District trends indicate declining enrollment

e Long range positive financial relief/benefit resulting from the NYS creation of Tier V and Tier VI class
employees.

e Anticipated growth in the local economy stemming from active local economic development efforts,
including an Aerospace facility suggest a potential period of growth for District.

e Continued reductions in funding from Federal and State Grants

e Increased number of retirees receiving benefits for longer period of time.
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Contacting the Financial Managers of the School

This financial report is designed to provide citizens, taxpayers, customers, and investors and creditors

with a general overview of the School’s finances, comply with finance-related laws and regulations and
demonstrate the School’s commitment to public accountability. If you have questions about this report,
or would like to request additional information, please contact:

Beekmantown Central School District Offices
Attn: Daniel W. Mannix, Superintendent
37 Eagle Way, West Chazy, NY 12992-2577
(518) 563-8250 Ext 5501
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

STATEMENTS OF NET POSITION
June 30, 2015 and 2014

ASSETS
Cash:
Unrestricted
Restricted
Receivables:
Accounts Receivable
Due from Fiduciary Funds
State and Federal Aid Receivable
Due from Other Governments
Inventories
Deposit, Electric Reserve
Capital Assets, Net
Net Pension Asset-Proportionate Share
Total Assets

DEFERRED OUTFLOW OF RESOURCES
Unamortized Defeasance Loss
Pensions

Total Assets and Deferred Outflow of Resources

LIABILITIES
Payables:
Accounts Payable and Accrued Expenses
Bond Anticipation Notes Payable
Due to Other Governments
Long-Term Liabilities
Due and payable within one year:
Bonds Payable - Current
Compensated Absences
Due to Teacher's Retirement System
Due to Employee Retirement System
Due and payable after one year:
Bonds Payable - Non-Current
Bond Premium, net of Amortization
Compensated Absences Payable
Other post employment benefits
Net Pension Liability-Proportionate Share
Total Liabilities

DEFERRED INFLOWS OF RESOURCES
Pensions

NET POSITION
Investment in Capital Assets, Net of Related Debt
Restricted:
Debt Service
Tax Certiorari
Unemployment Insurance
Employee Benefit Accrued Liability
Workers Comp Reserve
Retirement Reserve
Insurance Reserve
Unrestricted
Total Net Position

2015

EXHIBIT 1

Restated
2014

$ 6,965,627

$ 5,471,787

4,039,452 3,911,339
5,363 3,880
105,103 104,695
1,243,861 2,678,879
685,855 582,260
17,343 22,736
27,796 26,428
35,850,770 36,457,154
9,400,275 568,067
58,341,445 49,827,225
303,125 363,750
2,622,382 2,224,318

$ 61,266,952

$ 52,415,293

$ 374,632 $ 622,574
80,515 236,190
667,723 518,256
2,920,000 2,832,351
84,226 122,947
2,361,218 2,095,506
190,649 174,007
6,890,000 9,810,000
44,074 48,481
3,197,567 3,381,569
48,703,199 41,979,221
487,825 652,533
66,001,628 62,473,635
6,499,792 -
25,916,181 23,530,132
508,810 511,195
862,962 539,794
45,974 50,897
2,765,011 2,860,869
69,732 71,225
304,091 346,972
25,121 75,009

(41,732,350)

(38,044,435)

(11,234,468)

(10,058,342)

Total Liabilities, Deferred Inflows and Net Position $ 61,266,952

See Notes to the Financial Statements.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT EXHIBIT 2
STATEMENT OF ACTIVITIES
For the Year Ended June 30, 2015 and 2014
Restated
2015 2014
PROGRAM REVENUES NET (EXPENSE) NET (EXPENSE)
REVENUE AND REVENUE AND
Functions/ CHARGES FOR OPERATING CHANGES IN CHANGES IN
Programs EXPENSES SERVICES GRANTS NET POSITION NET POSITION
General Support $ (4,173,295) $ - $ 570,873 $ (3,602,422) $ (3,489,016)
Instruction (20,140,200) - 1,592,658 (18,547,542) (17,862,801)
Pupil Transportation (1,783,313) - - (1,783,313) (1,831,533)
Employee Benefits (13,968,516) - - (13,968,516) (16,510,118)
Debt Service (453,057) - - (453,057) (569,056)
Cost of Sales (School Lunch) (392,611) 268,696 - (123,915) (74,247)
Total Functions
and Programs $ (40,910,992) $ 268,696 $ 2,163,531 (38,478,765) (40,336,771)
General Revenues
Real Property Taxes 16,859,582 16,709,414
Other Tax ltems/STAR Aid 2,539,897 2,594,646
Charges for services 99,068 65,938
Use of Money and Property 32,689 59,089
Sale of Property and Compensation for Loss 104,937 1,482
Miscellaneous 447,928 349,450
State Sources 17,116,906 17,500,443
Federal Sources 101,632 280,649
Total General Revenues 37,302,639 37,561,111
Change in Net Position (1,176,126) (2,775,660)
Total Net Position - Beginning of Year (10,058,342) (9,422,534)
Prior Period Adjustment (Note 14) - 2,139,852
Total Net Position - End of Year $ (11,234,468) $ (10,058,342)

See Notes to the Financial Statements.

15






BEEKMANTOWN CENTRAL SCHOOL DISTRICT

BALANCE SHEET - GOVERNMENTAL FUNDS
June 30, 2015 and 2014

ASSETS

Unrestricted Cash

Restricted Cash

Accounts Receivable

Due from Other Funds

Due from Fiduciary Funds

Inventories

State & Federal Aid Receivable

Deposit, Electric Reserve

Due from Other Governments
Total Assets

LIABILITIES
Accounts Payable and Accrued Expenses
Bond Anticipation Notes Payable
Due to Other Funds
Due to Other Governments
Due to Teachers' Retirement System
Due to Employees' Retirement System
Compensated Absences
Total Liabilities

Fund Balances:
Nonspendable
Inventories
Restricted
Tax Certiorari
Unemployment Insurance
Employee Benefit Accrued Liability
Retirement of long-term debt
Workers Comp Reserve
Retirement Reserve
Reserve for Insurance
Assigned
Appropriated Fund Balance
Other (Note 9)
Unassigned
Total Fund Balances

Total Liabilities and Fund Balances

See Notes to the Financial Statements.

EXHIBIT 3
General Special Capital Debt 2015 2014

Fund Revenue Projects Service TOTAL TOTAL
6,441,083 129,431 $ 395,113 $ - $ 6,965,627 $ 5,471,787
4,039,452 - - - 4,039,452 3,911,339
110 5,253 - - 5,363 3,880
415,500 101,648 - 508,810 1,025,958 2,980,520
105,103 - - - 105,103 104,695
- 17,343 - - 17,343 22,736
704,183 539,678 - - 1,243,861 2,678,879
27,796 - - - 27,796 26,428
685,855 - - - 685,855 582,260
12,419,082 793,353 $ 395,113 $ 508,810 $ 14,116,358 $ 15,782,524
133,140 161,007 $ - $ - $ 294,147 $ 622,574
- - 80,515 - 80,515 236,190
- 630,845 395,113 - 1,025,958 2,980,520
666,222 1,501 - - 667,723 518,256
2,361,218 - - - 2,361,218 2,095,506
190,649 - - - 190,649 174,007
84,226 - - - 84,226 122,947
3,435,455 793,353 475,628 - 4,704,436 6,750,000
- 17,343 - - 17,343 22,736
862,962 - - - 862,962 539,794
45,974 - - - 45,974 50,897
2,765,011 - - - 2,765,011 2,860,869
- - - 508,810 508,810 511,195
69,732 - - - 69,732 71,225
304,091 - - - 304,091 346,972
25,121 - - - 25,121 75,009
1,200,000 - - - 1,200,000 1,200,000
794,054 - - - 794,054 677,448
2,916,682 (17,343) (80,515) - 2,818,824 2,676,379
8,983,627 - (80,515) 508,810 9,411,922 9,032,524
12,419,082 793,353 $ 395,113 $ 508,810 $ 14,116,358 $ 15,782,524
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

COMBINED STATEMENT OF REVENUES, EXPENDITURES AND CHANGES IN FUND BALANCE

Years Ended June 30, 2015 and 2014

REVENUES
Real Property Taxes
Other Tax Items/STAR Aid
Charges for Services
Use of Money and Property
Sale of Property and Compensation for Loss
Miscellaneous
State Sources
Federal Sources
Surplus Food
Sales (School Lunch)
Total Revenues

EXPENDITURES
General Support
Instruction
Pupil Transportation
Community Service
Employee Benefits
Debt Service
Cost of Sales (School Lunch)
Capital Outlay
Total Expenditures

OTHER SOURCES AND USES
Bond Anticipation Notes Redeemed From Appropriations
Interfund Transfers In
Interfund Transfers (Out)
Proceeds from Long-term Debt
Bond Premium
Total Other Sources and (Uses)

Excess (Deficiency) Revenues and Other
Sources Over Expenditures and Other Uses

Fund Balance, Beginning of Year
Prior period adjustment (note 15)
Fund Balance, Beginning of Year, as restated

Fund Balance, End of Year

See Notes to the Financial Statements.

EXHIBIT 4
2015 2014
Special Capital Debt
General Revenue Projects Service TOTAL TOTAL
$ 16,859,582 - $ - $ - $ 16,859,582 16,709,414
2,539,897 - - - 2,539,897 2,594,646
99,068 - - - 99,068 65,938
31,612 134 - 943 32,689 59,089
8,265 - - 96,672 104,937 1,482
406,813 41,115 - - 447,928 337,519
17,116,906 508,616 - - 17,625,522 17,906,090
101,632 1,599,591 - - 1,701,223 1,785,610
- 55,324 - - 55,324 54,095
- 268,696 - - 268,696 300,365
37,163,775 2,473,476 - 97,615 39,734,866 39,814,248
3,570,108 363,436 - - 3,933,544 4,018,830
18,172,451 1,313,443 - - 19,485,894 18,524,987
1,503,229 21,972 - - 1,525,201 1,652,008
8,492 - - - 8,492 -
9,868,250 578,425 - - 10,446,675 10,180,356
597,188 - - 3,224,310 3,821,498 3,376,173
- 392,611 - - 392,611 374,612
- - 456,808 - 456,808 1,773,528
33,719,718 2,669,887 456,808 3,224,310 40,070,723 39,800,494
- - 592,308 - 592,308 406,443
- 196,411 20,175 3,124,310 3,340,896 3,349,445
(3,340,896) - - - (3,340,896) (3,349,445)
- - - - - 4,644,243
- - - - - 64,819
(3,340,896) 196,411 612,483 3,124,310 592,308 5,115,505
103,161 - 155,675 (2,385) 256,451 5,129,259
8,757,519 - (236,190) 511,195 9,032,524 3,903,265
122,947 - - - 122,947 -
8,880,466 - (236,190) 511,195 9,155,471 3,903,265
$ 8,983,627 - $ (80,515) $ 508,810 $ 9,411,922 9,032,524
17





BEEKMANTOWN CENTRAL SCHOOL DISTRICT EXHIBIT 5
STATEMENT OF FIDUCIARY NET POSITION
June 30, 2015 and 2014
2015 2014
Private
Purpose Trust Agency Total Total
ASSETS
Cash $ 28,711 181,599 210,310 219,348
Total Assets $ 28,711 181,599 210,310 219,348
LIABILITIES
Due to Other Funds $ - 105,103 105,103 104,695
Extra Classroom Activities Balances - 76,496 76,496 91,715
Total Liabilities - 181,599 181,599 196,410
NET POSITION
Reserved for Scholarships 28,711 - 28,711 22,938
Total Net Position 28,711 - 28,711 22,938
Total Liabilities and Net Position $ 28,711 181,599 210,310 219,348

See Notes to the Financial Statements
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

STATEMENTS OF CHANGES IN FIDUCIARY NET POSITION

Years Ended June 30, 2015 and 2014

ADDITIONS

Gifts and Contributions
Investment Earnings

Total Additions
DEDUCTIONS
Scholarships and Awards
Total Deductions

Changes in Net Position

Net Position, Beginning of Year

Net Position, End of Year

See Notes to the Financial Statements
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EXHIBIT 6

2014

Private
Purpose Trust

Private
Purpose Trust

$ 23,722 $ 16,584
51 90

23,773 16,674

18,000 16,531

18,000 16,531

5,773 143

22,938 22,795

$ 28,711 $ 22,938






BEEKMANTOWN CENTRAL SCHOOL DISTRICT

RECONCILIATION OF GOVERNMENTAL FUNDS BALANCE SHEET

TO THE STATEMENT OF NET POSITION
June 30, 2015

ASSETS

Unrestricted Cash

Restricted Cash

Accounts Receivable

Due from Other Funds

Due from Fiduciary Funds

State & Federal Aid Receivable

Due from Other Governments

Inventories

Deposit, Electric Reserve

Capital Assets, Net

Net Pension Asset-Proportionate Share
Total Assets

DEFERRED OUTFLOW OR RESOURCES
Unamortized Defeasance Loss
Pensions

Total Assets and Deferred Outflow of Resources

LIABILITIES

Accounts Payable and Accrued Expenses

Bond Anticipation Notes Payable

Due to Other Funds

Due to Other Governments

Due to Teacher's Retirement System

Due to Employee's Retirement System

Bonds Payable

Bond Premium, net of Amortization

Compensated Absences

Other Post Employment Benefits

Net Pension Liability- Proportionate Share
Total Liabilities

DEFERRED INFLOWS OF RESOURCES
Pensions

FUND EQUITY/NET POSITION
Total Fund Equity/ Net Position

Total Liabilities, Deferred Inflows, and Fund Equity/

Net Position

See Notes to the Financial Statements

EXHIBIT 7

TOTAL LONG-TERM RECLASSIFICATION STATEMENT OF
GOVERNMENT ASSETS, AND NET POSITION
FUNDS LIABILITIES ELIMINATIONS TOTALS
$ 6,965,627 $ - - $ 6,965,627
4,039,452 - - 4,039,452
5,363 - - 5,363
1,025,958 - (1,025,958) -
105,103 105,103
1,243,861 - - 1,243,861
685,855 - - 685,855
17,343 - - 17,343
27,796 - - 27,796
- 35,850,770 - 35,850,770
- 9,400,275 - 9,400,275
14,116,358 45,251,045 (1,025,958) 58,341,445
- 303,125 - 303,125
- 2,622,382 - 2,622,382
$ 14,116,358 3 48,176,552 (1,025,958) $ 61,266,952
$ 294,147 $ 80,485 - $ 374,632
80,515 - - 80,515
1,025,958 - (1,025,958) -
667,723 - - 667,723
2,361,218 - - 2,361,218
190,649 - - 190,649
- 9,810,000 - 9,810,000
- 44,074 - 44,074
84,226 3,197,567 - 3,281,793
- 48,703,199 - 48,703,199
- 487,825 - 487,825
4,704,436 62,323,150 (1,025,958) 66,001,628
- 6,499,792 - 6,499,792
9,411,922 (20,646,390) - (11,234,468)
$ 14,116,358 $ 48,176,552 (1,025,958) $ 61,266,952
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT EXHIBIT 8

RECONCILIATION OF GOVERNMENTAL FUNDS - REVENUES, EXPENDITURES, AND
CHANGES IN FUND BALANCE TO STATEMENT OF ACTIVITIES
Year Ended June 30, 2015

TOTAL LONG-TERM CAPITAL LONG-TERM RECLASSIFICATION STATEMENT OF
GOVERNMENT REVENUE RELATED DEBT AND ACTIVITIES
REVENUES FUNDS EXPENSES ITEMS TRANSACTION  ELIMINATIONS TOTALS
Real Property Taxes $ 16,859,582 $ - $ - $ - $ - $ 16,859,582
Other Tax Items/STAR Aid 2,539,897 - - - - 2,539,897
Charges for Services 99,068 - - - - 99,068
Use of Money and Property 32,689 - - - - 32,689
Sale of Property and Compensation for Loss 104,937 - - - - 104,937
Miscellaneous 447,928 - - - - 447,928
State Sources 17,625,522 - - - - 17,625,522
Federal Sources 1,701,223 - - - - 1,701,223
Surplus Food 55,324 - - - - 55,324
Sales (School Lunch) 268,696 - - - - 268,696
Total Revenues 39,734,866 - - - - 39,734,866
EXPENDITURES
General Support 3,933,544 80,485 159,266 - - 4,173,295
Instruction 19,485,894 - 645,814 - - 20,131,708
Pupil Transportation 1,625,201 - 258,112 - - 1,783,313
Community Service 8,492 - - - - 8,492
Employee Benefits 10,446,675 3,521,841 - - - 13,968,516
Debt Service 3,821,498 56,218 - (2,832,351) (592,308) 453,057
Cost of Sales (School Lunch) 392,611 - - - - 392,611
Capital Outlay 456,808 - (456,808) - - -
Total Expenditures 40,070,723 3,658,544 606,384 (2,832,351) (592,308) 40,910,992
OTHER SOURCES AND USES
Bond Anticipation Notes Redeemed 592,308 - - - (592,308) -
Operating Transfers In 3,340,896 - - - (3,340,896) -
Operating Transfers (Out) (3,340,896) - - - 3,340,896 -
Total Other Sources and Uses 592,308 - - - (592,308) -
Net Change for the Year $ 256,451 $ (3,658,544) $ (606,384) $ 2,832,351 $ - $ (1,176,126)

See Notes to the Financial Statements
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies

The general purpose financial statements of Beekmantown Central School District have been
prepared in conformity with generally accepted accounting principles (GAAP) for governments
as prescribed by the Governmental Accounting Standards Board (GASB), which is the
standard-setting body for establishing governmental accounting and financial reporting
principles.

A. Financial Reporting Entity: The Beekmantown Central School District Board of
Education is the basic level of government, which has financial accountability and control
over all activities related to the District. The Board receives funding from local, state and
federal government sources and must comply with the requirements of these funding
source entities. However, the Board is not included in any other governmental "reporting
entity" as defined in GASB pronouncements, since Board members are elected by the
public and have decision making authority, the power to designate management, the
ability to significantly influence operations and primary accountability for fiscal matters.

The general-purpose financial statements include all funds of the District as well as the
component units and other organizational entities determined to be includable in the
District's financial reporting entity

B. Extraclassroom Activity Funds - The Extraclassroom Activity Funds of the Beekmantown
Central School District represent funds of the students of the District. The Board of
Education exercises general oversight of these funds. The Extraclassroom Activity
Funds are independent of the District with respect to its financial transactions and the
designation of student management. The cash and investment balances are reported in
the Fiduciary Funds of the District. Separate audited general financial statements (cash
basis) of the Extraclassroom Activity Funds can be found attached to the general-
purpose financial statements.

C. Joint Venture - The Beekmantown Central School District is one of 17 component school
districts in the Clinton/Essex/Warren/Washington Board of Cooperative Educational
Services (BOCES). A BOCES is a voluntary, cooperative association of school districts
in a geographic area that share planning, services and programs which provide
educational and support activities.

BOCES are organized under Section 1950 of the Education Law. A BOCES Board is
considered a corporate body. All BOCES property is held by the BOCES Board as a
corporation. In addition, BOCES Boards also are considered municipal corporations to
permit them to contract with other municipalities on a cooperative basis under Section
119-n(a) of the General Municipal Law.

A BOCES budget is comprised of separate budgets for administrative, program, and
capital cost. Each component school district's share of administrative and capital cost is
determined by resident public school district enroliment as defined in Education Law,
Section 1950(4)(b)(7).
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)

During the year ended June 30, 2015, the District was billed $3,439,038 for BOCES
administrative and program cost and received $1,134,752 representing the District's
share of BOCES aid.

There is no authority or process by which a school district can terminate its status as a
BOCES component. In addition, component school districts pay tuition or a service fee
for programs in which its students participate. Members of a BOCES Board are
nominated and elected by their component member boards in accordance with
provisions of Section 1950 of the Education Law.

D. Basis of presentation

1.

District-Wide Statements

The Statement of Net position and the Statement of Activities present financial
information about the District's governmental activities. These statements
include the financial activities of the overall government in its entirety, except
those that are fiduciary. Eliminations have been made to minimize the double
counting of internal transactions. Governmental activities generally are financed
through taxes, State aid, intergovernmental revenues, and other exchange and
nonexchange transactions.

The Statement of Activities presents a comparison between direct expenses and
program revenues for each function of the District's governmental activities.
Direct expenses are those that are specifically associated with and are clearly
identifiable to a particular function. Program revenues include charges paid by
the recipients of good or services offered by the programs, and grants and
contributions that are restricted to meeting the operations or capital requirements
of a particular program. Revenues that are not classified as program revenues,
including all taxes, are presented as general revenues.

Fund Functional Statements

The fund statements provide information about the District’s funds, including
fiduciary funds. Separate statements for each fund category (governmental and
fiduciary) are presented. The emphasis of fund financial statements is on major
governmental funds, each displayed in a separate column. Non-major funds are
aggregated and presented in a single column. Beekmantown Central School
District elects to report all governmental funds as major funds.

Governmental Fund Types: Governmental funds are those funds used to
account for, and report, the operations of the District. The acquisition, use and
balances of financial resources and related assets and liabilities are reported
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)

therein. The measurement focus is the determination of changes in financial
position rather than net income determination. The following funds and
aggregate governmental fund types are employed in accounting for and reporting
District operations:

General Fund - the general fund is the principal operating fund of the
District and is used to account for all financial resources except those
required to be accounted for in another fund.

Special Revenue Funds - special revenue funds are used to account for
the proceeds of specific revenue sources (other than expendable trusts,
or major capital projects) that are legally restricted to expenditure for
specified purposes. Special revenue funds include the following funds:

Special Aid Fund - used to account for Federal and State special
program activities.

School Lunch Fund- used to account for transactions for the
District food service programs.

Capital Projects Fund - the capital projects funds are to account for and
report financial resources to be used for acquisition, construction or
renovation of major capital facilities, or equipment.

Debt Service Fund — the debt service fund is used to account for the
financial resources used for acquisition, construction, or major repairs of
capital facilities.

Fiduciary Fund Types: Fiduciary fund types consist of private purpose trust
funds and agency funds and are used to account for and report assets held by
the District in a trustee capacity or as an agent for individuals, private
organizations, other governments and/or funds. Private purpose funds include
scholarship funds. Agency funds are custodial in nature (assets equal liabilities)
and do not involve measurement of results of operations. Assets are held by the
District as agent for various student groups or extra classroom activity funds and
for payroll or employee withholding. These activities are not included in the
District-wide financial statements, because their resources do not belong to the
District, and are not available to be used.

E. Measurement Focus and Basis of Accounting

The District-wide and fiduciary fund financial statements are reported using economic
resources measurement focus and the accrual basis of accounting. Revenues are
recorded when earned and expenses are recorded at the time liabilities are incurred,
regardless of when the related cash transaction takes place. Nonexchange transactions,
in which the District gives or receives value without directly receiving or giving equal
value in exchange, include property taxes, grants and donations. On a modified accrual

24





BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)

basis, revenue from property taxes is recognized by estimating how much will be
collected during the ensuing fiscal year. Revenue from grants and donations is in the
fiscal year in which all eligibility requirements have been satisfied.

The governmental fund statements are reported using the current financial resources
measurement focus and the modified accrual basis of accounting. Under this method,
revenues are recognized when measurable and available. Available means collectible
within the current period or soon enough thereafter to be used to pay liabilities of the
current period. The District considers all revenues reported in the governmental funds to
be available if the revenues are collected within the subsequent fiscal year.

Expenditures are recorded when the related fund liability is incurred except for:

a. Prepaids and inventory-type items are recognized at the time of purchase.

b. Principal and interest on indebtedness are not recognized as an expenditure until
due.

C. Compensated absences, such as sick leave, which vests or accumulates, are

charged as an expenditure when paid.
d. Pension costs are recognized as an expenditure when billed by the state.
e. The District recognizes the cost of providing post-retirement healthinsurance

coverage and survivor benefits by recording its share of insurance premiums as
an expenditure in the year paid.

F. Cash and Cash Equivalents: For financial statement purposes, all highly liquid
investments having maturities of three months or less are considered as cash
equivalents.

G. Inventories: Inventories of food in the School Lunch Fund are recorded at cost on a first-
in, first-out basis or in the case of surplus food, at stated value, which approximates
market. Purchases of items (which could be inventoried) in other funds are recorded as
expenditures at the time of purchase.

H. Capital Assets: Acquisitions of equipment and capital faciliies are treated as
expenditures in the various funds of the District, and are capitalized when cost of
acquisition exceeds $1,500. The assets are valued at historical cost or estimated
historical cost if actual historical cost is not available. Donated assets are reported at
estimated fair market value at the time received.

I. Unearned Revenue: Unearned revenues arise when potential revenues do not meet
both the measurable and available criteria for recognition in the current period.
Unearned revenues also arise when grant monies are received prior to the incurrence of
qualifying expenditures. In subsequent periods, when both recognition criteria are met,
or when the District has legal claim to the resources, the liability of uneanred revenues is
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)
removed and revenues are recognized.

J. Deferred Compensation: Employees of the District may elect to participate in an
Employees Deferred Compensation Plan created in accordance with Internal Revenue
Code Section 403(b). The plan, available to all employees, permits them to defer a
portion of their salary until future years, usually after retirement.

K. Post-Employment Benefits: In addition to providing pension benefits, the District
provides health insurance coverage and survivor benefits for retired employees and their
survivors. Substantially all of the District's employees may become eligible for these
benefits if they reach normal retirement age while working for the District. The cost of
providing post-retirement benefits is paid by the District or is shared between the District
and the retired employee, depending on length of service and/or classification of
employee. The District recognizes the cost of providing health insurance by recording its
share of insurance premiums for retirees and their dependents as an expenditure or
operating transfer to other funds in the General Fund in the year paid.

L. Property Taxes: Real property taxes are levied annually by the Board of Education no
later than September 1st. Uncollected real property taxes are subsequently enforced by
the County of Clinton. An amount representing uncollected real property taxes is
transmitted to the county for enforcement and is paid by the county to the District no
later than the forthcoming April 1st.

M. Equity Classifications:

District- wide statements:
In the district-wide statements there are three classes of net position:

Net investment in capital assets — consists of net capital assets (cost less
accumulated depreciation) reduced by outstanding balances of related debt
obligations from the acquisition, constructions or improvements of those assets.

Restricted net position - reports net position when constraints placed on the
assets or deferred outflows of resources are either externally imposed by
creditors (such as through debt covenants), grantors, contributors, or laws or
regulations of other governments or imposed by law through constitutional
provisions or enabling legislation.

Unrestricted net position — reports the balance of net position that does not meet
the definition of the above two classifications and is deemed to be available for
general use by the District.

When an expense is incurred for purposes for which both restricted and
unrestricted net position are available, the District’s policy concerning which to
apply first varies with the intended use, and with associated legal requirements,
many of which are described elsewhere in these notes.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)
Fund statements:
In the fund basis statements there are five classifications of fund balance:

Non-spendable fund balance — Includes amounts that cannot be spent because
they are either not in spendable form or legally or contractually required to be
maintained intact. Non-spendable fund balance includes the inventory recorded
in the School Lunch Fund of $17,343.

Restricted — includes amounts with constraints placed on the use of resources
either externally imposed by creditors, grantors, contributors or laws or
regulations of other governments; or imposed by law through constitutional
provisions or enabling legislation. All encumbrances of funds other than the
General fund are classified as restricted fund balance. The School District has
established the following restricted fund balances:

Employee Benefits Accrued Liability

According to General Municipal Law §6-p, must be used for the payment of
accrued employee benefit due to an employee upon termination of the
employee’s service. This reserve may be established by a majority vote of the
Board and is funded by budgetary appropriations and such other reserves and
funds that may be legally appropriated.

Unemployment Insurance

According to General Municipal Law §6-m, must be used to pay the cost of
reimbursement to the State Unemployment Insurance Fund for payments made
to claimants where the employer has elected to use the benefit reimbursement
method. The reserve may be established by Board action and is funded by
budgetary appropriations and such other funds as may be legally appropriated.
Within sixty days after the end of any fiscal year, excess amounts may either be
transferred to another reserve or the excess applied to the appropriations of the
next succeeding fiscal year’'s budget. If the School District elects to convert to
tax (contribution) basis, excess resources in the fund over the sum sufficient to
pay pending claims may be transferred to any other reserve fund.

Tax Certiorari

According to General Municipal Law §3651.1-a, must be used to establish a
reserve fund for tax certiorari and to expend from the fund without voter approval.
The monies held in the reserve shall not exceed the amount that might
reasonably be deemed necessary to meet anticipated judgments and claims
arising out of tax certiorari proceedings. Any resources deposited to the reserve
which are not expended for tax certiorari proceedings in the year such monies
are deposited must be returned to the General Fund on or before the first day of
the fourth fiscal year after deposit of these monies.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)

Workers’ Compensation

According to General Municipal Law §6-j, must be used to pay for compensation
benefits and other expenses authorized by Article 2 of the Workers’
Compensation Law and for payment of expenses of administering this self-
insurance program. The reserve may be established by board action, and is
funded by budgetary appropriations and such other funds as may be legally
appropriated. Within sixty days after the end of any fiscal year, excess amounts
may either be transferred to another reserve or the excess gets applied to
appropriations of the next succeeding fiscal year’s budget.

Retirement Contributions
According to General Municipal Law §6-r, must be used for financing retirement
contributions. The reserve must be accounted for separate and apart from all
other funds and a detailed report of the operation and condition of the fund must
be provided to the Board.

Insurance

According to General Municipal Law §6-n, must be used to pay liability, casualty
and other types of losses, except losses incurred for which the following types of
insurance may be purchased: life, accident, health, annuities, fidelity and surety,
credit, title residual value and mortgage guarantee. In addition, this reserve may
not be used for any purpose for which a special reserve may be established
pursuant to law (for example, for unemployment compensation insurance). The
reserve may be established by Board action and funded by budgetary
appropriations or such other funds as may be legally appropriated. There is no
limit on the amount that may be accumulated in the Insurance Reserve; however,
the annual contribution to this reserve may not exceed the greater of $33,000 or
5% of the budget. Settled or compromised claims up to $25,000 may be paid
from the reserve without judicial approval.

Encumbrances

Encumbrance accounting, under which purchase orders, contracts and other
commitments of expenditures are recorded for budgetary control purposes in
order to reserve applicable appropriations, is employed as a control in preventing
over-expenditure of established appropriations. Open encumbrances are
reported as restricted fund balance in all funds other than the General Fund,
since they do not constitute expenditures or liabilities and will be honored through
budget appropriations in the subsequent year.

Committed — Includes amounts that can only be used for specific purposes
pursuant to constraints imposed by formal action of the school districts highest
level of decision making authority, i.e., the Board of Education. The School
District has no committed fund balances as of June 30, 2015.

Assigned — Includes amounts that are constrained by the school district’s intent

to be used for specific purposes, but are neither restricted nor committed. All
encumbrances of the General fund are classified as Assigned Fund Balance in
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NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)

the General Fund. Encumbrances reported in the General Fund amounted to
$794,054.

Unassigned — Includes all other General Fund net position that do not meet the
definition of the above four classifications and are deemed to be available for
general use by the School District.

NYS Real Property Tax Law 1318 limits the amount of unexpended surplus funds a school
district can retain to no more than 4% of the School District’s budget for the General Fund for
the ensuing fiscal year. Nonspendable and restricted fund balance of the General Fund are
excluded from the 4% limitation. Amounts appropriated for the subsequent year and
encumbrances are also excluded from the 4% limitation.

Order of Use of Fund Balance:

The District’s policy is to apply expenditures against nonspendable fund balance, restricted fund
balance, committed fund balance, assigned fund balance, and unassigned fund balance at the
end of the fiscal year. For all funds, nonspendable fund balances are determined first and then
restricted fund balances for specific purposes are determined. Any remaining fund balance
amounts for funds other than the General Fund are classified as restricted fund balance. In the
general fund, committed fund balance is determined next and then assigned. The remaining
amounts are reported as unassigned. Assignments of fund balance cannot cause a negative
unassigned fund balance.

N. Budgetary Procedures and Budgetary Accounting

1. Budget Policies - The District administration prepares a proposed budget for
approval by the Board of Education for the following governmental fund types:
General Fund

The voters within the District approved the proposed appropriation budget for the
General Fund.

Appropriations are adopted at the program level.

Appropriations established by the adoption of the budget constitute a limitation
on expenditures (and encumbrances), which may be incurred. Appropriations
lapse at the end of the fiscal year unless expended or encumbered.
Encumbrances will lapse if not expended in the subsequent year. Supplemental
appropriations may occur subject to legal restrictions, if the board approves them
because of a need that exists which was not determined at the time the budget
was adopted.

2. Budget Basis of Accounting - Budgets are adopted annually on a basis
consistent with generally accepted accounting principles.  Appropriations
authorized for the current year are increased by the amount of encumbrances
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NOTES TO FINANCIAL STATEMENTS
JUNE 30, 2015

Note 1. Summary of Significant Accounting Policies (continued)

carried forward from the prior year. The budget and actual comparison for the
General Fund, included in the Combined Statement of Revenues and
Expenditures - Budget and Actual, reflects budgeted and actual amounts for
funds with legally authorized (appropriated) budgets.

P. Events Occurring After Reporting Date

The District has evaluated events and transactions that occurred between June 30, 2015
and September 25, 2015, which is the date the financial statements were available to be
issued, for possible disclosure and recognition in the financial statements.

Q. Estimates

The preparation of financial statements in conformity with accounting principles generally
accepted in the United States of America requires management to make estimates and
assumptions that affect the reported amount of assets and liabilities and disclosure of
contingent assets and liabilities at the date of the financial statements and the reported
revenues and expenses during the reporting period. Actual results could differ from
those estimates. Estimates and assumptions are made in a variety of areas, including
computation of encumbrances, compensated absences, potential contingent liabilities
and useful lives of long-lived assets.

R. Reclassifications

Certain amounts in the 2014 financial statements may have been reclassified to conform
to the 2015 presentation.

S. Deferred Outflows and Inflows of Resources:

In addition to assets, the Statement of Net Position will sometimes report a separate
section for deferred outflows of resources. This separate financial statement element,
deferred outflows of resources, represents a consumption of net position that applies to
a future period and so will not be recognized as an outflow of resources
(expensel/expenditure) until then. The government has three items that qualify for
reporting in this category. First is the deferred charge on refunding reported in the
government-wide Statement of Net Position. A deferred charge on refunding results
from the difference in the carrying value of refunded debt and its reacquisition price.
This amount is deferred and amortized over the shorter of the life of the refunded or
refunding debt. The second item is related to pensions reported in the district-wide
Statement of Net Position. This represents the effect of the net change in the District’s
proportion of the collective net pension asset or liability and difference during the
measurement period between the District’s contributions and its proportion share of total
contributions to the pension system not included in pension expense. Lastly, are the
Districts contributions to the pension systems (TRS and ERS Systems ) subsequent to
the measurement date.

In addition to liabilities, the statement of net position will sometimes report a separate
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Note 1. Summary of Significant Accounting Policies (continued)

section for deferred inflows of resources. This separate financial statement element,
deferred inflows of resources, represents an acquisition of net position that applies to a
future period(s) and so will not be recognized as an inflow of resources (revenue) until
that time. The District has one item that qualifies for reporting in this category and it
relates to pensions reported in the district-wide Statement of Net positon. This
represents the effect of the net change in the District’s proportion of the collective net
pension liability (ERS System) and difference during the measurement periods
between the District’s contributions and its proportion share of total contributions to the
pension systems not included in the pension expense.

Pension Obligations
New York State and Local Employees’ Retirement System (ERS) and the New York
State Teachers’ Retirement (TRS) (the Systems.)

Plan Descriptions and Benefits Provided

Teachers’ Retirement System (TRS)

The District participates in the New York Teachers’ retirement System (TRS). This is a
cost-sharing multiple-employer retirement system. The System provides retirement
benefits as well as, death and disability benefits to plan members and beneficiaries as
authorized by the Education Law and the Retirement and Social Security Law of the
State of New York. The System is governed by a 10 member Board of Trustees.
System benefits are established under New York State Law. Membership is mandatory
and automatic for all full-time teachers, teaching assistants, guidance counselors and
administrators employed in New York Public Schools and BOCES who elected to
participate in TRS. Once a public employer elects to participate in the System, the
election is irrevocable. The New York State Constitution provides that pension
membership is a contractual relationship and plan benefits cannot be diminished or
impaired. Benefits can be changed for future members only by enactment of State
statute. Additional information regarding the System, may be obtained by writing to the
New York State Teachers’ Retirement System, 10 Corporate Woods Drive, Albany, NY
12211-2395 of by referring to the NYSSTR Comprehensive Annual Financial report
which can be found on the System’s website at www.nystrs.org.

Employees’ Retirement System (ERS)

The District participates in the New York State and Local Employees’ Retirement System
(ERS). This is a cost-sharing multiple-employer retirement system. The System
provides retirement benefits as well as death and disability benefits. The net position of
the System is held in the New York State Common Retirement Fund (the Fund), which
was established to hold all net assets and record changes in plan net position allocated
to the System. The Comptroller of the State of New York serves as the trustee of the
Fund and is the administrative head of the System. System benefits are established
under the provisions of the New York State Retirement and Social Security Law (RSSL).
Once a public employer elects to participate in the System, the election is irrevocable.
The New York State Constitution provides that pension membership is a contractual
relationship and plan benefits cannot be diminished or impaired. Benefits can be
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changed for future members only by enactment of State statute. The District also
participated in the Public Employees’ Group Life Insurance Plan (GLIP), which provides
death benefits in the form of life insurance. The System is included in the State’s
financial report as a pension trust fund. That report, including information with regard to
benefits provided, may be found at www.osc.state.ny.us/retire/publications/index.php or
obtained by writing to the New York State and Local Retirement System, 110 State
Street, Albany, NY 12244.

The Systems are noncontributory except for employees who joined after July 27, 1976,
who contribute 3 percent of their salary for the first ten years of membership, and
employees who joined on or after January 1, 2010 who generally contribute 3.0 to 3.5
percent of their salary for their entire length of service. In addition, employee
contribution rates under ERS tier VI vary based on a sliding salary scale. For ERS, the
Comptroller annually certifies the actuarially determined rates expressly used in
computing the employers’ contributions based on salaries paid during the Systems’ fiscal
year ending March 31. For TRS, contribution rates are established annually by the New
York State Teachers’ Retirement Board pursuant to Article 11 of the Education law.

Contributions for the current year and two preceding years were equal to 100 percent of
the contributions required, and were as follows:

CONTRIBUTIONS
ERS TRS
2015 $ 645,261 $ 2,071,004
2014 $ 681,796 $ 1,542,183
2013 $ 591,933 § 1,677,181

ERS has provided additional disclosures through entities that elected to participate in
Chapter 260, 57, and 105.

Pension Liabilities, Pension Expense, and Deferred Outflow of Resources and Deferred
Inflows of Resources Related to Pensions

At June 30, 2015 the District reported the following asset/(liability) for its proportionate
share of the net pension asset/(liability) for each of the Systems. The net pension
asset/(liability) was measured as of March 31, 2015 for ERS and June 30, 2014 for TRS.
The total pension asset/(liability) used to calculate the net pension asset/(liability) was
determined by an actuarial valuation. The District's proportion of the net pension
asset/(liability) was based on a projection of the District's long-term share of
contributions to the System relative to the projected contributions of all participating
members, actuarially determined. This information was provided by the ERS and TRS
Systems in reports provided to the District.
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ERS TRS
Actuarial Valuation Date 3/31/2015  6/30/2014
Net Pension asset/(liability) $ (487,825) $9,400,275
District's portion of the Plan's total
net pension asset/(liability) 0.0100000% 0.084388%

For the year ended June 30, 2015, the District's recognized pension expense of
$429,231 for ERS and the Actuarial value ($367,078) for TRS. At June 30, 2015 the
District’s reported deferred outflows of resources and deferred inflows of resources
related to pension from the following sources:

Deferred Outflows Deferred Inflows
of Resources of Resources
ERS IRS ERS TRS

Differences between expected

and actual experience $ 15,616 § - $ - 95 137,462
Changes of assumptions - -
Net difference between projected and

actual earnings on pension plan investments 84,729 - - 6,313,307
Changes in proportion and differences

between the Districts' contributions and

proportionate share of contributions - 11,271 49,023
District's contributions subsequent to

the measurement date 190,649 2,320,117

Total $ 290,994 § 2,331,388 $ 49,023 $ 6,450,769

District contributions subsequent to the measurement date which will be recognized as a
reduction of the net pension liability in the year ended June 30, 2016. Other amounts
reported as deferred outflows or resources and deferred inflows of resources related to
pension will be recognized in pension expense as follow:

ERS TRS

Year ended:
2015 $ - $(1,593,000)
2016 12,830 (1,593,000)
2017 12,830 (1,593,000)
2018 12,831 (1,593,000)
2019 12,831 (14,673)
Thereafter - (52,825)
Total $ 51,322 $(6,439,498)
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Actuarial Assumptions

The total pension liability as of the measurement date was determined by using an
actuarial valuation as noted in the table below, with update procedures used to roll
forward to total pension liability to the measurement date. The actuarial valuation used
the following actuarial assumptions:

Significant actuarial assumptions used in the valuations were as follows:

Measurement date ERS TRS
3/31/2015 6/30/2014
Actuarial valuation date
4/1/2014 6/30/2013
Interest rate
7.5% 8%
Salary scale
4.9% 4.01%-10.91%
Decrement tables
April1, 2005- July 1, 2005-
March 31, 2010 June 30,2010
System's System
Experience Experience
Inflation rate
2.7% 3.0%

For ERS, annuitant mortality rates are based on April 1, 2005 - March 31, 2011 System’s
experience with adjustments for mortality improvements based on MP-2014. For TRS,
annuitant mortality rates are based on July 1, 2005 — June 20, 2010 System’s
experience with adjustments for mortality improvements based on Society of Actuaries
Scale AA.

For ERS, the Actuarial assumptions used in the April 1, 2011 valuation are based on the
results of an actuarial experience study for the period April 1, 2005 — March 31, 2010.
For TRS, the actuarial assumptions used in the June 30, 2013 valuation are based on
the results of an actuarial experience study for the period July 1, 2005 — June 30, 2010.

The Long term rate of return on pension plan investments was determined using a build
block method in which best estimate ranges of expected future real rates of return
(expected returns net of investment expense and inflation) are developed for each major
asset class. These ranges are combined to produce the long term expected rate of
return by weighting the expected future real rates of return by each target asset
allocation percentage and by adding expected inflation. Best estimates of the arithmetic
real rates of return for each major asset class included in the target asset allocation are
summarized below:
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Measurement Date ERS TRS
3/31/2015 6/30/2014
Asset Type:
Domestic equity % %
International equity 38 37
Private equity 13 18
Real estate 10 -
Absolute return strategies 8 10
Alternative investments 3 -
Domestic fixed income securities - 7
Global fixed income securities - 18
Mortgages and bonds - 2
Opportunistic portfolio 18 8
Real assets 3 -
Cash 3 -
Inflation-indexed bonds 2 -
Short-term 2 -
Total 100% 100%

Discount Rate

The discount rate used to calculate the total pension liability was 7.5% for ERS and 8%
for TRS. The projection of cash flows used to determine the discount rate assumes that
contributions form plan members will be made at the current contribution rates and that
contributions from employers will be made at statutorily required rates, actuarially.
Based upon the assumptions, the Systems’ fiduciary net positon was projected to be
available to make all projected future benefit payments of current plan members.
Therefore the long term expected rate of return on pension plan investments was
applied to all periods of projected benefit payments to determine the total pension
liability.

Sensitivity of the Proportionate Share for the Net Pension Liability to the Discount Rate
Assumption

The following presents the District's proportionate share of the net pension liability
calculated using the discount rate of 7.5% for ERS and 8% for TRS, as well as what the
Districts’ proportionate share of the net pension asset/(liability) would be if it were
calculated using a discount rate that is 1% lower (6.5% for ERS and 7% for TRS) or 1%
higher (8.5% for ERS and 9% for TRS) than the current rate:
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ERS 1% Current 1%
Decrease Assumption Increase
6.5% 7.5% 8.5%
Employer's proportionate share
of the net pension asset (liability) $ (3,251,567) $ (487,825) $ 1,845,458
TRS 1% Current 1%
Decrease Assumption Increase
7% 8.0% 9.0%

Employer's proportionate share

of the net pension asset (liability) $ 202,777 $ 9,400,275 $ 17,237,822

Pension Plan Fiduciary Net Position

The components of the current-year net pension asset/(liability) of the employers as of
the respective valuation dates, were as follows:

(Dollars in Thousands)

ERS TRS Total
Valuation date 3/31/2015 6/30/2014
Employers' total pension asset/(liability) $ (164,591,504)  $ (97,015,707) $ (261,607,211)
Plan Net Position $161,213,259 108,155,083 $269,368,342
Employers' net pension asset/(liability) $ (3,378,245) $11,139,377 $7,761,132
Ratio of plan net position to the
Employers' total pension asset/ (liability) -97.95% -111.48% -102.97%

Payables to the Pension Plan

For ERS, employer contributions are paid annually based on the System’s fiscal year
which ends on March 31%, Accrued retirement contributions as of June 30, 2015
represent the projected employer contribution for the period of April 1, 2015 through
June 30, 2015 based on paid ERS wages multiplied by the employers’ contribution rate,
by tier. Accrued retirement contributions as of June 30, 2015 amounted to $190,649.

For TRS, employer and employee contributions for the fiscal year ended June 30, 2015
are paid to the System in September, October and November 2015 through a state aid
intercept. Accrued retirement contributions for the fiscal year ended June 30, 2015
based on paid TRS wages multiplied by the employer’s contribution rate, by tier and
employee contribution for the fiscal year as reported to the TRS System. Accrued
retirement contributions as of June 30, 2015 amounted to $2,361,218.
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T. New Accounting Standards:

The District has adopted and implemented all current Statements of the Governmental
Accounting Standards Board (GASB) that are applicable as of June 30, 2015:

GASB has issued Statement No. 68, Accounting and Financial Reporting for Pension — An
amendment of GASB Statements No.27 — and No. 71, Pension Transition for Contributions
Made Subsequent to the Measurement Date

Note 2. Explanation of Certain Differences Between Governmental Fund Statements and
District-wide Statements

Due to the differences in the measurement focus and basis of accounting used in the
governmental fund statements and the District-wide statements, certain financial transactions
are treated differently. The differences result primarily from the economic focus of the
Statement of Activities, compared with the current financial resources of the governmental
funds.

A. Total fund balances of governmental funds vs. net position of governmental activities:

Total fund balances of the District's governmental funds differs from “net position” of
governmental activities reported in the Statement of Net position. This difference
primarily results from the additional long-term economic focus of the Statement of Net
position versus the solely current financial resources focus of the governmental fund
Balance Sheets.

The costs of building and acquiring capital assets (land, buildings and equipment)
financed from the governmental funds are reported as expenditures in the year they are

incurred, and the assets do not appear on the Balance Sheet. However, the Statement
of Net position includes those capital assets among the assets of the District as a whole,
with their original costs capitalized and depreciation expensed annually over their useful

lives.
Original cost of capital assets $ 55,327,101
Accumulated depreciation 19,476,331
Capital assets, net $ 35,850,770

Because the governmental funds focus on short-term financing, some assets will not be
available to pay for current-period expenditures. Those assets (for example,
receivables) are offset by deferred revenue in the governmental funds, and thus are not
included in the fund balance. They are, however, included in the net position of the
governmental activities. As of June 30, 2015 the District did not have any assets
unavailable to pay for current-period expenditures.
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Long-term liabilities are reported in the Statements of Net Position, but not in the
governmental funds, because they are not due and payable in the current period.
Balances at year-end were:

Bonds payable and other long-term debt $ 9,810,000
Compensated absences 3,197,567
Other post employment benefits 48,703,199

$ 61,710,766

B. Statement of Revenues, Expenditures and Changes in Fund Balance vs. Statement of
Activities.

Differences between the governmental funds Statement of Revenues, Expenditures and
Changes in Fund Balance and the Statement of Activities fall into one of three broad
categories. The amounts shown below represent:

1.

Long-Term Revenue Differences

Long-term revenue differences arise because governmental funds report
revenues only when they are considered “available”, whereas the Statement of
Activities reports revenues when earned. Differences in long-term expenses
arise because governmental funds report on a modified accrual basis, whereas
the accrual basis of accounting is used on the Statement of Activities.

Capital Related Differences

Capital related differences include the difference between proceeds for the sale
of capital assets reported on governmental fund statements and the gain or loss
on the sale of assets as reported on the Statement of Activities and the
difference between recording an expenditure for the purchase of capital items in
the governmental fund statements and depreciation expense on those items as
recorded in the Statement of Activities.

Long-Term Debt Transaction Differences

Long-term debt transaction differences occur as a result of proceeds from serial
bonds reflected as revenue in governmental funds whereas they are a liability on
the statement of net position. Also both interest and principal payments are
recorded as expenditures in the governmental fund statements, whereas interest
payments are recorded in the Statement of Activities as incurred, and principal
payments are recorded as a reduction of liabilities in the Statement of Net
Position.
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4. Other Post-Employment Benefits

Other post-employment benefits occur because retiree health insurance
premiums are paid and recorded as expenditures in the governmental fund
statements as incurred. GASB 45 requires an actuarial calculation of the future
liability and to record the Net OPEB Obligation in the Statement of Net Position.

5. Pension Differences

Pension differences occur as a result of changes in the District’s proportion of the
collective net pension asset/liability and differences between the District's
contributions and its proportionate share of the total contributions to the pension
systems.

Explanation of Differences Between Governmental Funds Operating Statement
and the Statement of Activities

Total Revenues and other Funding Sources

Revenues:

Total Revenue reported in Governmental Funds (Exhibit 4) $ 39,734,866

No current year adjustments -

Total Revenues Statement of Activities (Exhibit 8) $ 39,734,866

Expenditures:

Total expenditures reported in governmental funds (Exhibit 4) $ 40,070,723

In the Statement of Activities, certain operating expenses - compensated
absences (vacations) and special termination benefits (early retirement) -
are measured by the amounts earned during the year. In
the governmental funds, however, expenditures for these items are
measured by the amount of financial resources used (essentially,
the amounts actually paid). Compensated absences used during the year
exceeded the amount earned. (184,002)

When the purchase or construction of capital assets is financed through
governmental funds, the resources expended for those assets are
reported as expenditures in the years they are incurred. However, in
the Statement of Activities, the cost of those assets is allocated over
their estimated useful lives and reported as depreciation expense. This
is the amount by which depreciation expense exceeded capital
expenditures in the current year. (Exhibit 8) 606,384
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Repayment of bond principal is an expenditure in the governmental funds,
but reduces long-term liabilities in the Statement of Net Postition and

does not effect the Statement of Activities, (Exhibit 8) (2,832,351)
Amortization of deferred interest 60,625
Amortization of bond premium (4,407)

A Tax Certiorari Settlement for $80,485 is not due and payable in the current
period, but is a long-term liability reported in the Statement of Net Position. 80,485

The payment of Other Post-Employment Benefits (OPEB) is recorded
in the governmental funds as expenditures when incurred. However, in
the Statement of Activities, the current cost plus the actuarial cost of
future benefits are combined and recognized as an expense. This
is the amount by which the Annual OPEB Cost exceeded the premiums
paid. 6,723,978

Repayment of bond anticipation notes is an expenditure in the General Fund
and other sources of income in the Capital Project's Fund. A reclassifying
entry to offset these amounts reduces both expenditures and other sources
of income in the Statement of Activities. (Exhibit 8) (592,308)

(Increases) decreases in proportionate share of net pension asset/liability
reported in the Statement of Activities do not provide for or require the
use of current financial resources and therefore are not reported as
revenues or expenditures in governmental funds.
Teachers' Retirement System (2,662,516)
Employees' Retirement System (232,672)

Total expenses of governmental activities in the Statement of Activities
(Exhibit 2) $ 41,033,939

Other Sources and Uses:

Total other sources and uses in government funds (Exhibit 4) $ 592,308

Proceeds from long term debt are other sources of income in the
and other sources of income in the Capital Project's fund. A reclassifying
entry to offset these amounts reduces both expenditures and other sources
of income in the Statement of Activities. (Exhibit 8) (592,308)

Total other sources and uses in Statement of Activities (Exhibit 8) $ -
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The District's investment policies are governed by State statutes and the District's own written
policy. District monies must be deposited in FDIC-insured commercial banks or trust companies
located within the State. The treasurer is authorized to use demand accounts and certificates of
deposits. Permissible investments include obligations of the U.S. Treasury and U.S. Agencies,
repurchase agreements, and obligations of New York State or its localities.

Collateral is required for demand and time deposits and certificates of deposits not covered by
Federal Deposit Insurance. Obligations that may be pledged as collateral are obligations of the
United States and its agencies and obligations of New York State and its municipalities and
Districts.

At June 30, 2015, the District's bank balances totaled $11,541,192 of which, $250,000 was
covered by Federal depository insurance $11,291,192 was covered by collateral held by the
pledging banks in the District's name.

Note 4. Interfund Balances and Activity

Interfund balances and activity at June 30, 2015 and for the fiscal year then ended, were as
follows:

Interfund Interfund Interfund Interfund

Fund Type Receivable Payable Revenues Expenditures

General $ 520,603 $ - 3 - $ 3,340,896
Capital - 395,113 20,175 -

Special Revenue:

School Lunch - 100,645 145,500 -
Special Aid 101,648 530,200 50,911 -
Debt Service 508,810 - 3,124,310 -
Trust and Agency - 105,103 - -

Total $ 1,131,061 $ 1,131,061 $ 3,340,896 $ 3,340,896

Interfund receivables and payables, other than between governmental activities and fiduciary
funds, are eliminated on the Statement of Net Position.

The District typically transfers money from the General Fund to the Debt Service Fund, where it
makes principal and interest payments on the District’s bonds.

The District typically loans resources between funds for the purpose of mitigating the effects of
transient cash flow issues.

All interfund payables are expected to be repaid within one year.
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The following is a summary of changes in capital assets:

June 30, 2014

Retirements/

June 30, 2015

Balance Additions Reclassifications Balance
Governmental Activities
Capital Assets that
are not Depreciated:
Land $ 73,608 - $ - 73,608
Construction in Progress - - - -
Total Nondepreciable Historical Cost 73,608 - $ - 73,608
Capital Assets that
are Depreciated:
Buildings $ 48,782,591 60,640 $ (189,793) 48,653,438
Machinery and Equipment 6,265,657 796,005 (461,607) 6,600,055
Total Depreciable Historical Cost 55,048,248 856,645 (651,400) 55,253,493
Less Accumulated Depreciation:
Buildings 14,037,621 932,773 (189,793) 14,780,601
Machinery and Equipment 4,627,081 530,256 (461,607) 4,695,730
Total Accumulated Depreciation 18,664,702 1,463,029 (651,400) 19,476,331
Total Depreciable Historical Cost, Net  $ 36,383,546 (606,384) $ - 35,777,162
Total Capital Assets, Net $ 36,457,154 (606,384) $ - 35,850,770

Note 6. Compensated Absences

Compensated absences consist of unpaid accumulated annual sick leave and vacation time.

Sick leave eligibility and accumulation is specified in negotiated labor contracts and in individual
employment contracts. Upon retirement, resignation or death, employees may contractually
receive a payment based on unused accumulated sick leave.

District employees are granted vacation in varying amounts, based primarily on length of service
and service position.

Consistent with GASB Statement 16, Accounting for Compensated Absences, the liability has
been calculated using the vesting/termination method and an accrual for that liability is included
in the district-wide financial statements. The compensated absences liability is calculated based
on the pay rates in effect at year-end.

In the fund statements only the amount of matured liabilities is accrued within the General Fund

based upon expendable and available financial resources. These amounts are expensed on a
pay-as-you go basis.
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Short-term Debt:

Bond Anticipation Notes — Notes issued in anticipation of proceeds from the subsequent sale of
bonds are recorded as current liabilities of the funds that will actually receive the proceeds from
the issuance of the bonds. Such notes may be classified as long-term debt when (1) the
intention is to refinance the debt on a long-term basis and (2) the intention can be substantiated
through a post balance-sheet issuance of long-term debt or by an acceptable financing
agreement. State law requires that bond anticipation notes issued for capital purposes be
converted to long-term financing within five years after the original issue date. Although the
District’s bus purchase BANs mature in one year, each year the School District pays only one-
fifth of the original amount of the BAN and renews the balance due so that the entire amount is
paid off in five years. The School District has one BAN as described above. The interest rate
on the BAN is .99%. The BAN had an outstanding balance of $80,515 at June 30, 2015.

The following is a summary of changes in short-term debt:

6/30/2014 Additions Deletions 6/30/2015
Bond Anticipation Notes $ 236,190 $ 436,633 $§ 592,308 $ 80,515

BANs are comprised of the following:

Interest Date Maturity Balance
Payee Rate Issued Date Purpose 6/30/2015
Glens Falls National Bank
and Trust Company 0.99% 8/5/2014 8/6/2015 Bus Purchases $ 80,515

Interest expense on the District's BAN obligations amounted to $4,880 for 2014-2015.

Long-term Debt: Interest expense on the District's bond obligations amounted to $391,959 for
2014-2015.

The following is a summary of changes in long-term debt:

Balance Balance

6/30/2014 Additions Deletions 6/30/2015
Serial Bonds $12,642,351 $ - $ 2,832,351 $ 9,810,000
Compensated Absences 3,381,569 - 184,002 3,197,567
Other Post Employment Benefits 41,979,221 6,723,978 - 48,703,199
Total $58,003,141 $ 6,723,978 $ 3,016,353 $ 61,710,766
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Additions and deletions to compensated absences are shown net since it is impractical to
determine these amounts separately.

Serial Bonds are comprised of the following:

Maturity Interest Outstanding
Description of Issue Issue Date Date Rate at 6/30/15
Serial Bond 5/10/2012 6/30/2020 2.0-5.0% $ 5,525,000
Serial Bond 7/5/2013 6/15/2025 2.0-4.0% 3,135,000
Serial Bond 5/1/2014 5/1/2030 2.5-3.125% 1,150,000
Total $ 9,810,000

The following is a summary of debt service requirements for General Obligation Bonds, Notes
and other long-term debt:

Fiscal Year Ending June 30: Principal Interest Total

2016 $ 2,920,000 $§ 285100 $ 3,205,100
2017 1,690,000 226,375 1,916,375
2018 890,000 151,888 1,041,888
2019 905,000 133,563 1,038,563
2020 920,000 114,938 1,034,938
2021-2025 2,065,000 300,125 2,365,125
2026-2030 420,000 37,488 457,488

$ 9,810,000 $ 1,249,477 $ 11,059,477

In prior years, the District defeased certain general obligations and other bonds by placing the
proceeds of new bonds in an irrevocable trust to provide for all future debt service payments on
the old bonds. Accordingly, the trust account assets and the liability for the defeased bonds are
not included in the District's financial statements. $7,995,000 of bonds outstanding are
considered defeased.

Note 8. Post-Employment Benefits

The District provides post-employment (health insurance, etc) coverage to retired employees in
accordance with the provisions of various employment contracts. The benefit levels, employee
contributions and employer contributions are governed by the District’s contractual agreements.
Post-employment benefits aggregating $2,435,614 for 299 employees were charged to
expenses/ expenditures in the Governmental Funds in the current year.

The District implemented GASB Statement #45, Accounting and Financial Reporting by
employers for Post-employment Benefits Other than Pensions, in the school year ended June
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30, 2009. This required the District to calculate and record a net other post-employment benefit
obligation at year-end. The net other post-employment benefit obligation is basically the
cumulative difference between the actuarially required contribution and the actual contributions
made.

The District has obtained an interim actuarial valuation report for the year ended June 30, 2015,
which indicates that the total liability for other post-employment benefits is $48,703,199, which is
reflected in the Statement of Net Position.

Annual OPEB Cost and Net OPEB Obligation: The District’s annual other post-employment
benefit (OPEB) cost (expense) is calculated based on the annual required contribution of the
employer (ARC), an amount actuarially determined in accordance with the parameters of GASB
Statement 45. The ARC represents a level of funding that, if paid on an ongoing basis, is
projected to cover normal cost each year and amortize any unfunded actuarial liabilities over a
period not to exceed 30 years. The following table shows the components of the District’'s
annual OPEB cost for the year, the amount actually contributed to the plan, and changes in the
District’s net OPEB obligation:

6/30/2015 6/30/2014 6/30/2013

Annual required contribution $ 10,126,489 $ 9,522,736  $11,357,969
Interest on net OPEB obligation 1,679,169 1,433,586 1,102,371
Adjustment to annual required contribution (2,647,389) (2,205,929) (1,657,993)

Annual OPEB cost (expense) 9,158,269 8,750,393 10,802,347
Contributions made (2,434,291) (2,610,818) (2,521,987)

Increase in net OPEB obligation 6,723,978 6,139,575 8,280,360
Net OPEB obligation - beginning of year 41,979,221 35,839,646 27,559,286
Net OPEB obligation - end of year $ 48,703,199 $ 41,979,221 $ 35,839,646
Annual OPEB Cost $ 9,158,269 $ 8,750,393 $10,802,347
Percentage of Annual OPEB Cost Contributed 26.6% 29.8% 23.3%
Net OPEB Obligation at end of year $ 48,703,199 $ 41,979,221 $ 35,839,646

Funding Status and Funding Progress: As of June 30, 2015, the actuarial accrued liability for
benefits was $94,767,859 all of which was unfunded. The covered payroll for all active
employees was $17,388,982, and the ratio of the unfunded actuarial accrued liability to the
covered payroll was 545%. Actuarial valuations of an ongoing plan involve estimates of the
value of reported amounts and assumptions about the probability of occurrence of events far
into the future. Examples include assumptions about future employment, mortality, and the
healthcare cost trend. Amounts determined regarding the funded status of the plan and the
annual required contributions of the employer are subject to continual revision as actual results
are compared with past expectations and new estimates are made about the future. The
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Note 8. Post-Employment Benefits (continued)

schedule of funding progress, presented as required supplementary information following the
notes to the financial statements, presents multiyear trend information about whether the
actuarial value of plan assets is increasing or decreasing over time relative to the actuarial
liabilities for benefits.

Actuarial Methods and Assumptions: Projections of benefits for financial reporting purposes are
based on the substantive plan (the plan as understood by the employer and the plan members)
and include the types of benefits provided at the time of each valuation and the historical pattern
of sharing of benefit costs between the employer and plan members to that point. The actuarial
methods and assumptions used include techniques that are designed to reduce the effects of
short-term volatility in actuarial accrued liabilities and the actuarial value of assets, consistent
with the long-term perspective of the calculations.

The following simplifying assumptions were made:

Retirement age for active employees — Retirement age was based on the experience
under the NYS & Local Retirement System.

Marital status — It is assumed that 70% of retirees will be married at the time of their
retirement.

Mortality — Life expectancies were based on The RP-2000 Mortality Table for males and
females.

Turnover — Turnover was based on the experience under the NYS & Local Retirement
System.

Healthcare cost trend rate — The expected rate of increase in healthcare insurance
premiums was initially set at 3.0% using the SOA Long-Run Medical Cost Trend Model.

Discount rate — A 4% discount was used.

The unfunded actuarial accrued liability is being amortized over a level period of 30 years. The
remaining amortization period at June 30, 2015 was 23 years.
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Note 9. Assigned Fund Balance — Other

Assigned Fund Balance — Other includes year end encumbrances as follows:

General Fund 2015 2014
Board of Education $ 5,580 $ 1,100
Central Admin 3,530 -
Finance 18,463 22,733
Staff 27,570 -
Central Services 274,619 190,186
Special Items 346 -
Instruction Admin & Improvement 10,943 32,629
Teaching 173,428 138,278
Programs for Children with Handicap 6,329 21,556
Instructional Media 2,096 221
Pupil Services 9,516 2,325
Pupil Transportation 3,116 2,558
Employee Benefits 258,518 265,862

$ 794,054 $ 677,448

Note 10. Commitments and Contingencies

Risk Financing and Related Insurance - The Beekmantown Central School District is
exposed to the risk of various types of loss which includes torts; theft of, damage to, and
destruction of assets; and injuries to employees and students. These risks, and settled
claims, are covered by commercial insurance purchased from independent third parties.
Settled claims from these risks have not exceeded commercial insurance coverage for the
past two years.

The District incurs costs related to an employee health insurance plan (Plan) sponsored by
Clinton-Essex-Warren-Washington BOCES and its component districts. The Plan’s
objectives are to formulate, develop, and administer a program of insurance to obtain lower
costs for that coverage, and to develop a comprehensive loss control program. The Plan
uses a reinsurance agreement to reduce its exposure to large losses on insured events.
Reinsurance permits recovery of a portion of losses from the reinsurer, although it does not
discharge the liability of the Plan as direct insurer of the risk reinsured. The Plan
establishes a liability for both reported and unreported insured events, which includes
estimates of both future payments of losses and related claim adjustment expenses.
However, because actual claims costs depend on complex factors, the process used in
computing claims liabilities does not necessarily result in an exact amount. Such claims are
based on the ultimate cost of claims (including future claim adjustment expenses) that have
been reported but not settled, and claims that have been incurred but not reported.
Adjustments to claims liabilities are charged or credited to expense in the periods in which
they are made.
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Note 10. Commitments and Contingencies (continued)

The District is a defendant in certain lawsuits arising out of the ordinary course of business.
While the outcome of lawsuits and other proceedings against the District cannot be
predicted with certainty, the District does not expect that these matters will have a material
adverse effect on its financial position.

The District has received Federal and State Aid/Grants which are subject to audit by
agencies of the Federal and State governments. Such audits may result in disallowances
and a request for a return of funds to the Federal and State governments. The District
believes disallowances, not previously provided for, if any, will be immaterial.

Operating Leases - The District leases property and equipment under operating leases.
Total rental expenditures on such leases for the fiscal year ended June 30, 2015 were
approximately $3,710.

Estimated future rents to be paid under this lease are as follows:

Year Ended June 30, Amount
2016 $ 5,565
2017 5,564
2018 5,565
2019 5,565
2020 1,584
Total $ 23,843

Litigation — The District is aware of various petitions for tax certiorari proceedings which if
successful would expose the district to significant tax refunds to the landowners. A reserve
for tax certiorari is established and funded for $862,962. The District is aware of petitions
totaling $862,962.

Note 11. Stewardship, Compliance and Accountability

The District’s unassigned general fund balance was in excess of the New York State Real
Property Tax Law Section 1318 limit, which restricts it to an amount not greater than 4% of the
District’s budget for the upcoming school year. The unassigned fund balance at June 30, 2015
was $2,916,682, which represents 7.29% of next year's budget. The excess amounted to
$1,317,268.

The Capital Projects Fund had a deficit fund balance of $80,515. This will be funded as the
General Fund transfers monies to the Capital Projects Fund to make the principal payments on
the outstanding BANs.

The Board of Education appropriated a transfer from the General Fund to the school lunch fund
for the 2015 year in the amount of $145,500 to bring the fund balance to zero.
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Note 12. Prior Period Information

Comparative prior period information has been presented in summary form. This information
was derived from the District's June 30, 2014 financial statements, and in our report dated
September 24, 2014 we expressed an unmodified opinion.

Note 13. Change in Accounting Principles:

For the fiscal year ended June 30, 2015, the District implemented GASB Statement No. 68
Accounting and Financial Reporting for Pensions- Amendment to GASB Statement No. 27 and
GASB Statement No. 71, Pension Transition for contributions made subsequent to the
measurement date. The implementation of the Statements requires the District to report as an
asset and/or liability its portion of the collective net pensions asset and liability in the New York
state Teachers’ and Employees’ Retirement Systems. The implementation of the Statements
also requires the District to report a deferred outflow and/or inflow for the effect of the net
change in the District's proportion of the collective net pension asset and/ or liability and
difference during the measurement period between the District’s contributions and it proportion
share of total contributions to the pension systems not included in pension expense. Also
included as a deferred outflow is the District contributions to the pension systems subsequent to
the measurement date. See note 1 for the financial statement impact of implementation on the
statements.

Note 14. Restatement of Net Position

For the fiscal year ended June 30, 2015 the District implemented GASB Statement No. 68
Accounting and Financial Reporting for Pensions- Amendment to GASB Statement No. 27. The
implementation of Statement No. 68 resulted in the reporting of an asset, deferred out flow of
resources, liability and deferred inflow of resources related to the District’'s participation in the
New York State Teachers’ and Employees’ retirement systems. The district’s net position has
been restated as follows:

Net position beginning of year, as previously stated $ (12,198,194)

GASB Statement no. 68 implementation

Beginning System asset- Teachers' Retirement System 568,067
Beginning System Liability- Employees' Retirement System (652,533)
Beginning deferred outflow of resources for contributions

subsequent to the measurement date

Teachers' Retirement System 2,050,311
Employees' Retirement system 174,007
Net position beginning of year, as restated $ (10,058,342)
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Note 15. Prior Period Adjustment- General Fund

Historically, the District has reported accrued vacation time as a liability in the General Fund as
it was earned. At June 30, 2015, the District is correctly reporting as a liability only those
amounts expected to be paid with current available resources.

Accrued vacation @ 06/30/14, as originally stated $ 122,947
Accrued vacation @ 06/30/14, as restated -
Net increase to fund balance $ 122,947

Note 16. Subsequent Events

Subsequent to June 30, 2015, the District received several tax certiorari claims which total
approximately $561,950. A Board resolution transferred $561,950 from Unassigned Fund
Balance to the Tax Certiorari Reserve.
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COMBINING BALANCE SHEET - SPECIAL REVENUE FUNDS

June 30, 2015 and 2014

ASSETS
Unrestricted Cash
Account Receivable
State and Federal Aid Receivable
Due from Other Funds
Inventories
Total Assets

LIABILITIES AND FUND BALANCE

Liabilities:
Accounts Payable and Accrued Expenses
Due to Other Funds
Due to Other Governments
Total Liabilities

Fund Balance:
Nonspendable
Inventories
Unassigned
Total Fund Balance

Total Liabilities and Fund Balance
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School 2015 2014

Special Aid Lunch Total Total
$ 98,546 §$ 30,885 $ 129,431 $ 199,935
- 5,253 5,253 3,855
492,114 47,564 539,678 574,814
101,648 - 101,648 148,734
- 17,343 17,343 22,736
$ 692308 $ 101,045 $ 793,353 $ 950,074
$ 160,703 $ 304 $ 161,007 $ 166,417
530,200 100,645 630,845 783,540
1,405 96 1,501 117
692,308 101,045 793,353 950,074
- 17,343 17,343 22,736
- (17,343) (17,343) (22,736)

$ 692308 $ 101,045 $ 793,353 $ 950,074






BEEKMANTOWN CENTRAL SCHOOL DISTRICT

COMBINING STATEMENT OF REVENUES, EXPENDITURES AND CHANGES IN

FUND BALANCE - SPECIAL REVENUE FUNDS
Years Ended June 30, 2015 and 2014

School 2015 2014
Special Aid Lunch Total Total
REVENUES
Use of Money and Property $ - 134 134 236
Miscellaneous - 41,115 41,115 34,724
State Sources 489,331 19,285 508,616 405,647
Federal Sources 1,103,327 496,264 1,599,591 1,504,961
Surplus Foods - 55,324 55,324 54,095
Sales - 268,696 268,696 300,365
Total Revenues 1,592,658 880,818 2,473,476 2,300,028
EXPENDITURES
General Support - 363,436 363,436 356,505
Transportation 21,972 - 21,972 15,380
Instruction 1,313,443 - 1,313,443 1,101,911
Employee Benefits 308,154 270,271 578,425 589,131
Cost of Sales - 392,611 392,611 374,612
Total Expenditures 1,643,569 1,026,318 2,669,887 2,437,539
OTHER SOURCES AND USES
Interfund Transfers In 50,911 145,500 196,411 198,824
Total Other Uses and Sources 50,911 145,500 196,411 198,824
Excess (Deficit) of Revenues
over Expenditures - - - 61,313
Fund Balance, Beginning - - (61,313)
Fund Balance, Ending $ - - - -

See Independent Auditor's Report.
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SCHEDULE OF CHANGE FROM ORIGINAL BUDGET TO FINAL BUDGET AND THE REAL PROPERTY TAX LIMIT

Year Ended June 30, 2015

CHANGE FROM ADOPTED BUDGET TO FINAL BUDGET
Adopted budget
Add: Prior year's encumbrances
Gifts and donations

Judgements and claims
Use of reserve for unanticipated expenses

Final budget

SECTION 1318 OF REAL PROPERTY TAX LAW LIMIT CALCULATION

2015-2016 expenditure budget
Maximum allowed (4% of 2015-16 budget)

General Fund Fund Balance Subject to Section 1318 of Real Property Tax Law:

Unrestricted fund balance:
Committed fund balance $
Assigned fund balance
Unassigned fund balance

Total unrestricted fund balance

Less:
Appropriated fund balance
Insurance recovery reserve
Tax reduction reserve
Encumbrances included in committed and assigned fund balance

Total adjustments

General Fund Fund Balance Subject to Section 1318 of Real Property Tax Law:

Actual percentage

See Independent Auditor's Report.
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$ 38,972,430

677,448

30,935

34,521

230,181

973,085

$ 39,945,515

$ 39,985,356
1,994,054
2,916,682
4,910,736
1,200,000
794,054
1,994,054

$ 2,916,682

7.29%






BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDULE OF REVENUES, EXPENDITURES AND CHANGES IN FUND BALANCE - BUDGET AND ACTUAL - GENERAL FUND

Year Ended June 30, 2015

Revenues:

Local Sources:
Real Property Taxes
Other Tax Items/STAR Aid
Charges for Services
Use of Money and Property
Sale of Property and Compensation for Loss
Miscellaneous

State Sources

Federal Sources

Total Revenues

Other Financing Sources
Appropriated Reserves

Total Revenues and Appropriated Fund Balance

Final Budget
Variance with
Adopted Budgetary
Budget (Budgetary Basis) Actual
$ 16,859,582 §$ 16,859,582 $ -
2,539,844 53
17,500 81,568
48,000 (16,388)
1,000 7,265
217,500 123,857
17,664,004 17,664,004 17,116,906 (547,098)
225,000 (123,368)
37,572,430 37,637,886 37,163,775 (474,111)
200,000 -
200,000 -
$ 37,772,430 $ 38,745,515 37,163,775 $ (474,111)
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Budgetary

Original Final Actual Year-end Actual
Budget Budget (Budgetary Basis) Encumbrances and Encumbrances
Expenditures:
General Support:
Board of Education $ 30,427 $ 30,100 $ 19,067 $ 5580 $ 5,453
Central Administration 210,997 213,957 210,105 3,530 322
Finance 307,619 320,110 288,398 18,463 13,249
Staff 114,634 164,482 113,862 27,570 23,050
Central Services 2,408,105 2,741,184 2,357,298 274,619 109,267
Special ltems 584,154 584,894 581,378 346 3,170
Instructional:
Administration and Improvement 987,690 1,052,928 1,030,258 10,943 11,727
Teaching - Regular School 9,240,555 9,319,590 8,779,050 173,428 367,112
Programs for Children with Handicapping Conditions 5,719,977 5,481,189 4,563,129 6,329 911,731
Teaching - Special Schools 985,530 1,010,235 1,010,208 - 27
Instructional Media 992,519 1,156,996 1,126,410 2,096 28,490
Pupil Service 1,695,149 1,715,004 1,663,396 9,516 42,092
Pupil Transportation 1,771,949 1,727,664 1,503,229 3,116 221,319
Community Service 15,000 15,000 8,492 - 6,508
Employee Benefits 10,380,492 10,316,898 9,868,250 258,518 190,130
Debt Service 298,239 597,872 597,188 - 684
Total Expenditures 35,743,036 36,448,103 33,719,718 794,054 $ 1,934,331
Other Uses:
Interfund Transfer 3,229,394 3,497,412 3,340,896 - 156,516
Total Expenditures and Other Uses $ 38,972,430 $ 39,945,515 37,060,614 $ 794,054 2,090,847
Net Change in Fund Balance $ (1,200,000) (1,200,000) 103,161
Fund Balance - Beginning $ 8,880,466 8,880,466 8,880,466
Fund Balance - Ending $ 7,680,466 $ 7,680,466 $ 8,983,627

See Independent Auditor's Report.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDLE OF PROJECT EXPENDITURES - CAPITAL PROJECTS FUND
Year Ended June 30, 2015

Methods of Financing
Fund
Original Revised Prior Current Unexpended  Proceeds of Local Balance

Project Title Appropriation Appropriation ~ Years Year Total Balance Obligations State Aid Sources Total June 30, 2015
Buses
Buses 240-243 § 375798 § 375798 § 375798 § - § 375798 § $ - 9§ - § 375798 § 375,798 §
Buses 244-247 402,544 402,270 402,270 - 402,270 - 321,755 321,755 (80,515)
Buses 249-252 472,500 472,500 456,808 456,808 - - 456,808 456,808

Totals $ 1250842 § 1,2505568 § 778,068 § 456,808 § 1,234,876 $ 9 -9 - § 1154361 § 1154361 §  (80,515)

See Independent Auditor's Report.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

INVESTMENT IN CAPITAL ASSETS, NET OF RELATED DEBT
Year Ended June 30, 2015

Capital Assets, Net $ 35,850,770
Deduct:
Bond anticipation notes 80,515
Premium on bonds payable 44,074
Short-term portion of bonds payable 2,920,000
Long-term portion of bonds payable 6,890,000

Less: unspent bond proceeds -

Investment in capital assets, net of related debt $ 25,916,181

See Independent Auditor's Report.
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SCHEDULE OF FUNDING PROGRESS OTHER POST EMPLOYMENT BENEFITS PLAN
Year Ended June 30, 2015

Actuarial UALL as a
Actuarial Actuarial Accrued Percentage
Valuation Value of Liability Unfunded Funded Covered of Covered

Date Assets (AAL) AAL Ratio Payroll Payroll

6/30/2015 $§ - $ 94,767,859 $§ 94,767,859 0% $ 17,388,982 545.0%
6/30/2014 § - $ 90,017,436 $ 90,017,436 0% $ 16,840,315 534.5%
6/30/2013 $ - $ 105,254,296 $ 105,254,296 0% $ 18,531,976 568.0%
6/30/2012 $§ - $ 93,549473 $§ 93,549,473 0% $ 17,267,025 541.8%
6/30/2011 $ - $ 87,819,793 $ 87,819,793 0% $ 18,779,542 467.6%
6/30/2010 $ - $ 77,313,675 $ 77,313,675 0% $ 17,920,794 431.4%
6/30/2009 $ - $ 72408518 $ 72,408,518 0% $ 17,430,289 415.4%

See Independent Auditor's Report.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDULE OF EXPENDITURES OF FEDERAL AWARDS

Year Ended June 30, 2015

Federal Pass-Through
CFDA Grantor's Federal
Federal Grantor/Pass-Through Grantor/Program Title Number Number Expenditures
U.S. Department of Education
Pass-Through New York State Department of Education:
Title | A&D Imprv Acad Achmt F/Disad 84.010A 0021-15-0480 $ 427,533
IDEA - Part B, Section 611 84.027A 0032-15-0133 527,759
IDEA - Part B, Section 619 84.173A 0033-15-0133 50,048
Title II, Part A 84.367A 0147-15-0480 97,987
Total Department of Education 1,103,327
U.S. Department of Agriculture Direct Programs:
Pass-through New York State Department of Education
National School Lunch Program- cash 10.555 370,824
National School Lunch Program- commaodities 10.555 55,324
School Breakfast Program 10.553 125,440
Total Child Nutrition Cluster 551,588
Total Department of Agriculture 551,588
Total Federal Assistance Expended $ 1,654,915

See Notes to Schedule of Expenditures of Federal Awards.
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NOTES TO THE SCHEDULE OF EXPENDITURES OF FEDERAL AWARDS
June 30, 2015

Note 1. Basis of Presentation

The accompanying schedule of expenditures of federal awards includes the federal grant
activity of Beekmantown Central School District, and is presented on the accrual basis of
accounting. The information in this schedule is presented in accordance with the requirements
of OMB Circular A-133, "Audits of States, Local Governments, and Non-Profit Organizations."
Therefore, some amounts presented in this schedule may differ from amounts presented in, or
used in the preparation of, the basic financial statements.

See Notes to Schedule of Expenditures of Federal Awards.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDULE OF DISTRICT'S PROPORTIONATE SHARE OF THE NET PENSION LIABILITY

Year Ended June 30, 2015

NYSERS Pension Plan
Last 10 Fiscal Years*

2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
District's proportion of the net pension
liability (asset) 0.0100000%
District's proportionate share of the net
pension liability (asset) $ 487,825
District's covered- employee payroll $ 3,814,252
Districts proportionate share of the net pension
liability (asset) as a percentage of its
covered-employee payroll 12.79%
Plan fiduciary net position as a percentage of
the total pension liability 97.90%

* The amounts presented for each fiscal year were determined as of 06/30

The schedule is presented to illustrate the requirement to show information for 10 years.
However, until a full 10 year trend is compiled, the District is presenting information for those

years for which information is available.

See Independent Auditor's Report
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDULE OF THE DISTRICT'S CONTRIBUTIONS
Year Ended June 30, 2015

NYSERS Pension Plan
Last 10 Fiscal Years

2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
Contractually required contribution $ 645,261 681,796 591,933 644,889 378,075 227,063 292,182 265,656 316,563 251,418
Contributions in relation to the contractually
required contribution $ 645,261 681,796 591,933 644,889 378,075 227,063 292,182 265,656 316,563 251,418
Contribution deficiency (excess) - - - - - - - - - -
Districts covered-employee payroll $ 3,814,252
Contributions as a percentage of covered- 16.9%

employee payroll

The schedule is presented to illustrate the requirement to show information for 10 years.
However, until a full 10 year trend is compiled, the District is presenting information for those
years for which information is available.

See Independent Auditor's Report
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDULE OF DISTRICT'S PROPORTIONATE SHARE OF THE NET PENSION LIABILITY

Year Ended June 30, 2015

NYSTRS Pension Plan
Last 10 Fiscal Years*

2015 2014 2013 2012 2011 2010 2009 2008 2007 2006
District's proportion of the net pension
liability (asset) 0.084388% 0.086299%
District's proportionate share of the net
pension liability (asset) $ (9,400,275) $ (568,067)
District's covered- employee payroll $ 12,161,910
Districts proportionate share of the net pension
liability (asset) as a percentage of its
covered-employee payroll -77.29%
Plan fiduciary net position as a percentage of
the total pension liability 111.5%

* The amounts presented for each fiscal year were determined as of 06/30

The schedule is presented to illustrate the requirement to show information for 10 years.
However, until a full 10 year trend is compiled, the District is presenting information for those

years for which information is available.

See Independent Auditor's Report
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SCHEDULE OF THE DISTRICT'S CONTRIBUTIONS

Year Ended June 30, 2015

Contractually required contribution

Contributions in relation to the contractually

required contribution
Contribution deficiency (excess)

Districts covered-employee payroll

Contributions as a percentage of covered-

employee payroll

NYSTRS Pension Plan
Last 10 Fiscal Years

2015 2014 2013

2012

2011

2010

2009

2008

2007

2006

2,025,626 1,496,689 -

2,025,626 1,496,689 -

12,161,910

16.66%

The schedule is presented to illustrate the requirement to show information for 10 years.

However, until a full 10 year trend is compiled, the District is presenting information for those
years for which information is available.

See Independent Auditor's Report
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MICHAEL L. BOULRICE, CPA STEPHEN P. WOOD, CPA

INDEPENDENT AUDITOR’S REPORT ON INTERNAL CONTROL OVER FINANCIAL
REPORTING AND ON COMPLIANCE AND OTHER MATTERS BASED ON AN AUDIT OF
FINANCIAL STATEMENTS PERFORMED IN ACCORDANCE WITH GOVERNMENT
AUDITING STANDARDS

To the Board of Education
Beekmantown Central School District
West Chazy, New York 12992

We have audited, in accordance with the auditing standards generally accepted in the United
States of America and the standards applicable to financial audits contained in the Government
Auditing Standards, issued by the Comptroller General of the United States, the financial
statements of the governmental activities, the business-type activities, each major fund and the
aggregate remaining fund information of the Beekmantown Central School District as of and for
the year ended June 30, 2015, and the related notes to the financial statements, which
collectively comprise Beekmantown Central School District’'s basic financial statements and
have issued our report thereon dated September 25, 2015.

Internal Control Over Financial Reporting

In planning and performing our audit of the financial statements, we considered Beekmantown
Central School District’s internal control over financial reporting (internal control) to determine
the audit procedures that are appropriate in the circumstances for the purpose of expressing our
opinions on the financial statements, but not the purpose of expressing an opinion on the
effectiveness of Beekmantown Central School District’s internal control. Accordingly, we do not
express an opinion on the effectiveness of the Beekmantown Central School District’s internal
control.

A deficiency in internal control exists when the design or operation of a control does not allow
management or employees, in the normal course of performing their assigned functions, to
prevent, or detect and correct misstatements on a timely basis. A material weakness is a
deficiency, or a combination of deficiencies, in internal control, such that there is a reasonable
possibility that a material misstatement of the Beekmantown Central School Districts financial
statements will not be prevented, or detected and corrected on a timely basis. A significant
deficiency is a deficiency, or combination of deficiencies, in internal control that is less severe
than a material weakness, yet important enough to merit attention by those charged with
governance.

Our consideration of the internal control exists was for the limited purpose described in the first
paragraph of this section and was not designed to identify all deficiencies in internal control that
might be material weaknesses or, significant deficiencies and therefore, material weaknesses or
significant deficiencies may exist that were not identified. Given these limitations, during our
audit we did not identify any deficiencies in internal control that we consider to be material
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weaknesses. However, material weaknesses may exist that have not been identified. We did
identify certain deficiencies in internal control, described in the accompanying schedule of
findings and questioned costs that we consider to be a significant deficiencies. The findings are
referenced as 15-1.

Compliance and Other Matters

As part of obtaining reasonable assurance about whether Beekmantown Central School
District’'s financial statements are free of material misstatement, we performed tests of its
compliance with certain provisions of laws, regulations, contracts and grant agreements,
noncompliance with which could have a direct and material effect on the determination of
financial statement amounts. However, providing an opinion on compliance with those
provisions was not an objective of our audit, and accordingly, we do not express such an
opinion. The results of our tests disclosed instances of noncompliance or other matters that are
required to be reported under Government Auditing Standards and which are described in the
accompanying schedule of findings and questioned costs as item 15-1.

District’s Response to Findings

Beekmantown Central School District's response to the findings identified in our audit is
described in the accompanying schedule of findings and questioned costs. Beekmantown
Central School District’s response was not subjected to the auditing procedures applied in the
audit of the financial statements and, accordingly, we express no opinion on it.

Purpose of this Report

This purpose of this report is solely to describe the scope of our testing of internal control and
compliance and the results of that testing, and not to provide an opinion on the effectiveness of
the entity’s internal control or on compliance. This report is an integral part of an audit
performed in accordance with Government Auditing Standards in considering the entity’s
internal control and compliance. Accordingly, this communication is not suitable for any other
purpose.

Boatrice & Weod CP4, Pl

September 25, 2015
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BOULRICE & WOOD CPAS, P.C.

Certified Public Accountants

MICHAEL L. BOULRICE, CPA STEPHEN P. WOOD, CPA

INDEPENDENT AUDITOR’S REPORT ON COMPLIANCE FOR EACH MAJOR PROGRAM
AND ON INTERNAL CONTROL
OVER COMPLIANCE REQUIRED BY OMB CIRCULAR A-133

To the Board of Education
Beekmantown Central School District
West Chazy, New York 12992

Report on Compliance for Each Major Federal Program

We have audited Beekmantown Central School District's compliance with the types of
compliance requirements described in OMB Circular A-133 Compliance Supplement that could
have a direct and material effect on Beekmantown Central School District's major federal
programs for the year ended June 30, 2015. Beekmantown Central School District's major
federal programs are identified in the summary of auditor's results section of the accompanying
schedule of findings and questioned costs.

Management’s Responsibility

Management is responsible for compliance with the requirements of laws, regulations,
contracts, and grants applicable to its major federal programs.

Auditor’s Responsibility

Our responsibility is to express an opinion on compliance for each of Beekmantown Central
School District's major federal programs based on our audit of the types of compliance
requirements referred to above We conducted our audit of compliance in accordance with
auditing standards generally accepted in the United States of America; the standards applicable
to financial audits contained in Government Auditing Standards, issued by the Comptroller
General of the United States; and OMB Circular A-133, Audits of States, Local Governments,
and Non-Profit Organizations. Those standards and OMB Circular A-133 require that we plan
and perform the audit to obtain reasonable assurance about whether noncompliance with the
types of compliance requirements referred to above that could have a direct and material effect
on a major federal program occurred. An audit includes examining, on a test basis, evidence
about Beekmantown Central School District's compliance with those requirements and
performing such other procedures as we consider necessary in the circumstances.

We believe that our audit provides a reasonable basis for our opinion on compliance for each
major federal program. However, our audit does not provide a legal determination of
Beekmantown Central School District's compliance.

4549 Route 9 o Plattsburgh, NY 12901 e Phone 518-561-3790 e Fax 518-561-4044 e cbtt@cbtt.net

67





Opinion on Each Major Federal Program

In our opinion, Beekmantown Central School District complied, in all material respects, with the
types of compliance requirements referred to above that could have a direct and material effect
on each of its major federal programs for the year ended June 30, 2015.

Report on Internal Control Over Compliance

Management of Beekmantown Central School District is responsible for establishing and
maintaining effective internal control over compliance with the types of compliance requirements
referred to above. In planning and performing our audit of compliance, we considered
Beekmantown Central School District's internal control over compliance with the types of
requirements that could have a direct and material effect on a major federal program to
determine the auditing procedures that are appropriate in the circumstances for the purpose of
expressing our opinion on compliance for each major federal program and to test and report on
internal control over compliance in accordance with OMB Circular A-133, but not for the purpose
of expressing an opinion on the effectiveness of internal control over compliance. Accordingly,
we do not express an opinion on the effectiveness of Beekmantown Central School District’s
internal control over compliance.

A deficiency in internal control over compliance exists when the design or operation of a control
over compliance does not allow management or employees, in the normal course of performing
their assigned functions, to prevent, or detect and correct, noncompliance with a type of
compliance requirement of a federal program on a timely basis. A material weakness in internal
control over compliance is a deficiency, or combination of deficiencies, in internal control over
compliance, such that there is a reasonable possibility that material noncompliance with a type
of compliance requirement of a federal program will not be prevented, or detected and
corrected, on a timely basis. A significant deficiency in internal control over compliance is a
deficiency, or a combination of deficiencies, in internal control over compliance with a type of
compliance requirement of a federal program that is less severe than a material weakness in
internal control over compliance, yet important enough to merit attention by those charged with
governance.

Our consideration of the internal control over compliance was for the limited purpose described
in the first paragraph of this section and was not designed to identify all deficiencies in internal
control over compliance that might be material weaknesses or significant deficiencies. We did
not identify any deficiencies in internal control over compliance that we consider to be material
weaknesses. However, material weaknesses may exist that have not been identified.

The purpose of this report on internal control over compliance is solely to describe the scope of
our testing of internal control over compliance and the results of that testing based on the

requirements of OMB Circular A-133. Accordingly, this report is not suitable for any other
purpose.

Boatrice & Weed CP, Pl

September 25, 2015

68





BEEKMANTOWN CENTRAL SCHOOL DISTRICT

SCHEDULE OF FINDINGS AND QUESTIONED COSTS

Year Ended June 30, 2015

SECTION | - SUMMARY OF AUDIT RESULTS

Financial Statements

Type of auditor’s report issued: Unmodified
Internal control over financial reporting:
Material weakness(es) identified? yes

Significant deficiencies identified that are not
considered to be material weaknesses? X yes

Noncompliance material to financial statements
noted? yes

Federal Awards
Internal control over major programs:
Material weakness(es) identified? yes

Significant deficiencies identified not
considered to be a material weakness? yes

Type of auditor’s report issued on compliance
for major programs: Unmodified

Any audit findings disclosed that are required
to be reported in accordance with yes
section 510(a) of Circular A-1337?

Identification of Major Programs

CFEDA Number(s) Name of Federal Program or Cluster

84.010A Title | A&D Imprv Acad Achmt F/Disad

84.027A IDEA - Part B, Section 611

84.173A IDEA - Part B, Section 619

Dollar threshold used to distinguish

between Type A and Type B programs: $300,000
Auditee qualified as low-risk Auditee? X yes
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT
SCHEDULE OF FINDINGS AND QUESTIONED COSTS, CONTINUED
JUNE 30, 2015

15-1 Excess Fund Balance
Condition: The District’s unassigned general fund balance was 7.29% of next year’'s budget.

Criteria: According to New York State Real Property Tax Law Section 1318, a district’'s
unappropriated fund balance may not exceed an amount equal to 4% of next year’s budget.

Effect: The District's unassigned general fund balance was 3.29%, or $1,317,268, over the
amount allowable by law.

Recommendation: We recommend the District keep in mind this rule when preparing the next
year’s budget.

Corrective action: The District acknowledges and agrees the June 30, 2015 level of
unassigned general fund balance is $2,916,682. This balance equates to 7.29% of the ensuing
budget which exceeds the NYSED allowable 4% level. It should be noted the Board of
Education will need to immediately utilize $561,950 of this unassigned general fund balance to
cover newly presented tax certiorari claims. The District received various legal notifications of
2015 Tax Certiorari claims between July and September 2015. Following the anticipated
transfer to cover these Tax Certiorari claims, the resulting unassigned general fund balance will
be at 5.89% of the ensuing budget or $2,354,732 which represents less than 1 month of annual
total expenditures for 2015-16 estimated at approximately $3,330,000.

Guidance from the New York State Office of the State Comptroller provides information under
topics such as Local Government and School Accountability and Multiyear financial planning.
Within such guidance the following is stated “..you may wish to maintain a reasonable fund
balance as insurance against unanticipated expenditures or revenue shortfalls. State law allows
most local governments to do this, and NYS GFOA (Government Finance Officers’ Association)
recommends that municipalities maintain a budget reserve of at least two months of annual total
expenditures...” School districts are limited to an unreserved fund balance of no more than 4%.
The 4% level for this school allows for a reserve fund which would cover two (2) weeks of
annual total expenditures. Unfortunately school districts are held to different standards.

During the past year the District invested substantial resources in updating a multiyear budget
and financial plan. In tandem with this ongoing effort the District shared the multiyear financial
plan forecast with the community and all stakeholders including the local bargaining units.

Revenues realized in the current year were short and came in under budgeted levels. During
the fiscal year it was realized that State aid was going to come in under budget by more than
$500,000. This caused management and administrators to monitor financial results and make
expenditure reductions in a fiscally conservative approach resulting in expenditures totaling less
than budgeted levels. Expenditures came in under budget by 5.4% and revenues were below
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budget by 1.3% which effectively pushed unassigned general fund balance over the planned
allowable NYSED level of 4%.

The Board of Education will continue to apply a comprehensive multiyear approach to manage
unassigned general fund balance levels at statutory limits. The Board of Education supports
appropriating and adjusting fund balance in a methodical and disciplined multiyear approach
balancing educational mandates, student needs and learning opportunities with consistent fiscal
management utilizing taxpayer funds in a prudent manner to avoid unnecessary “tax rate
spikes”, while complying with tax levy limit restrictions.

The District is committed to balance necessary instructional program opportunities for student
success and achievement while minimizing peaks and valleys to tax levies and tax rate trends.
The long term financial position of the District as reported in this Audit Report (page 7) reflects
an Ending Total Net Position Deficit of -$11,234,468, which may suggest any decrease to
current unassigned general fund balance while attempting to reach the NYSED allowable 4%
level actually undermines, weakens and continues to erode and jeopardize the long term
financial position of the District. The Board of Education understands it must be financially
prudent in balancing short term and long term educational and financial needs while striving to
provide a sustainable multiyear budget model with stable and consistent tax levies and tax
rates.

Federal and state fiscal environments continue to introduce and expose many fiscal
uncertainties and variables with regard to aid revenues. Since the Gap Elimination Adjustment
(GEA) was introduced in 2010-2011 the District has lost an accumulated $7,830,940 in NYS
revenue aid. If not for the previous unassigned fund balance resources to help offset these
revenue shortfalls, the educational programs for students would have been further decimated.
Some experts refer to the recent fiscal environment as an “economic storm” of sorts with
deceases to both the state and federal revenue aid to schools. This economic storm is shaped
by aid reductions, continued and growing unfunded NYS public school mandates, cost shifting
from other ‘state agency’ sources to local funding at the school (taxpayer) level, previous
collectively bargained contractual obligations, continually increasing and mandated NYS
retirement employer contribution rates, and escalating employee benefit costs each converging
and competing for limited resources at the same time. All of these variables and uncertainties
combined suggest that the unassigned general fund balance is not excessive under a fiscally
prudent and conservative multiyear plan.

The Board of Education has consistently demonstrated financial stability and fiscal prudence on
behalf of taxpayers. Tax rate stability can be evidenced by consistent and reasonable tax rate
levels over consecutive years as evidenced by benchmarking the 2005 - 2006 Tax Rate of
$18.08 per thousand as compared to the 2015 - 2016 tax rate of $16.99 per thousand reflecting
current rates $1.09 per thousand lower.

SECTION lll - MAJOR FEDERAL AWARDS

No current year findings
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT
SUMMARY OF PRIOR YEAR AUDIT FINDINGS
JUNE 30, 2015

There were no prior year audit findings.
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BOULRICE & WOOD CPAS, P.C.

Certified Public Accountants

MICHAEL L. BOULRICE, CPA STEPHEN P. WOOD, CPA

INDEPENDENT AUDITOR'S REPORT

To the School Board
Beekmantown Central School District
West Chazy, New York 12992

We have audited the accompanying statement of assets, liabilities and fund balance — cash
basis and the related statement of receipts, disbursements and ending balances — cash basis of
the Extraclassroom Activity Funds of the Beekmantown Central School District as of and for the
year ended June 30, 2015, and the related notes to the financial statements.

Management’s Responsibility for the Financial Statements

Management is responsible for the preparation and fair presentation of these financial
statements in accordance with the cash basis of accounting described in Note 1; this includes
determining that the cash basis of accounting is an acceptable basis for the preparation of the
financial statements in the circumstances. Management is also responsible for the design,
implementation, and maintenance of internal control relevant to the preparation and fair
presentation of financial statements that are free from material misstatement, whether due to
error or fraud.

Auditor’s Responsibility

Our responsibility is to express an opinion on these financial statements based on our audit.
We conducted our audit in accordance with auditing standards generally accepted in the United
States of America and minimum program procedures established by the New York State
Department of Education. Those standards require that we plan and perform the audit to obtain
reasonable assurance about whether the financial statements are free of material misstatement.

An audit involves performing procedures to obtain audit evidence about the amounts and
disclosures in the financial statements. The procedures selected depend on the auditor’s
judgment, including the assessment of the risks of material misstatement of the financial
statements, whether due to fraud or error. In making those risk assessments, the auditor
considers internal control relevant to the entity’s preparation and fair presentation of the
financial statements in order to design audit procedures that are appropriate in the
circumstances, but not for the purpose of expressing an opinion on the effectiveness of the
entity’s internal control. Accordingly, we express no such opinion. An audit also includes
evaluating the appropriateness of accounting policies used and the reasonableness of
significant accounting estimates made by management, as well as evaluating the overall
presentation of the financial statements.

4549 Route 9 o Plattsburgh, NY 12901 e Phone 518-561-3790 e Fax 518-561-4044 e cbtt@cbtt.net
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We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our audit opinion.

Opinion

In our opinion, the financial statements referred to above present fairly, in all material respects,
the assets, liabilities, and fund balance — cash basis of the Extraclassroom Activity Funds of the
Beekmantown Central School District as of June 30, 2015, and its receipts, disbursements and
ending balances — cash basis thereof for the year then ended in accordance with the basis of
accounting as described in Note 1.

Basis of Accounting
We draw attention to Note 1 of the financial statements, which describes the basis of
accounting. The financial statements are prepared on the cash basis of accounting, which is a

basis of accounting other than accounting principles generally accepted in the United States of
America. Our opinion is not modified with respect to that matter.

Boutrice & Weod (P, PL

September 25, 2015
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

EXTRACLASSROOM ACTIVITY FUNDS

STATEMENTS OF ASSETS, LIABILITIES AND FUND BALANCE - CASH BASIS

June 30, 2015 and 2014

ASSETS
Cash and Cash Equivalents

Total Assets

LIABILITIES
Sales Tax Payable
FUND BALANCE
Extraclassroom Activity

Total Liabilities and Fund Balance

See Notes to the Financial Statements — Extraclassroom Activity Funds.
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2015 2014
76,496 91,715
76,496 91,715

562 1,468
75,934 90,247
76,496 91,715






BEEKMANTOWN CENTRAL SCHOOL DISTRICT

EXTRACLASSROOM ACTIVITY FUNDS
STATEMENT OF CASH RECEIPTS, DISBURSEMENTS AND ENDING BALANCES-

CASH BASIS

Year Ended June 30, 2015 and 2014

Activity

Class of 2014

Class of 2015

Class of 2016

Class of 2017

Class of 2018

Class of 2019

Class of 2020

Class of 2021

NYS Tax Account

H.S. Student Council
M.S. Student Council
Varsity Club

H.S. Yearbook Club
M.S. Yearbook

M.S. Drama Club

H.S. Drama Club
Community Service Club
National Honor Society
National Jr Honor Society
BCS Fitness Club
FBLA

Total

Balance Balance
6/30/2014 Receipts Disbursements 6/30/2015
$ 818 $ - $ 412 $ 406
9,611 13,474 18,522 4,563
10,499 17,124 19,595 8,028
8,400 2,294 1,482 9,212
5,717 2,883 2,583 6,017
3,695 2,744 1,854 4,585
622 4,755 3,281 2,096
- 8,405 5,613 2,792
1,468 4,092 4,998 562
13,353 38,323 41,255 10,421
4,964 3,939 2,918 5,985
3,970 2,426 4,456 1,940
12,255 5,594 15,394 2,455
5,454 5,248 5,652 5,050
5,182 1,541 1,983 4,740
4,242 4,168 5,032 3,378
20 - - 20
791 1,236 555 1,472
52 3,106 2,134 1,024
602 1,438 1,370 670
- 3,896 2,816 1,080
$ 91,715 $ 126,686 $ 141,905 $ 76,496

See Notes to the Financial Statements — Extraclassroom Activity Funds.
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BEEKMANTOWN CENTRAL SCHOOL DISTRICT

EXTRACLASSROOM ACTIVITY FUNDS
NOTES TO FINANCIAL STATEMENTS

Note 1. Summary of Significant Accounting Policies

Basis of Accounting: The books and records of the Beekmantown Central School District's
Extraclassroom Activity Funds are maintained on the cash basis of accounting, which is a
comprehensive basis of accounting other than generally accepted accounting principles. Under
this basis of accounting, revenues are recognized when cash is received and expenditures are
recognized when cash is disbursed.

Basis of Presentation: The Extraclassroom Activity Funds of the Beekmantown Central School
District represent funds of the students of the District. The Board of Education exercises
general oversight of these funds. The Extraclassroom Activity Funds are independent of the
District with respect to its financial transactions and the designation of student management.
The cash and investment balances are reported in the Trust and Agency Funds of the District.

Cash Equivalents: For financial statement purposes all highly liquid investments having
maturities of three months or less are considered as cash equivalents.
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BOULRICE & WOOD CPAS, P.C.

Certified Public Accountants

MICHAEL L. BOULRICE, CPA : STEPHEN P. WOOD, CPA

September 25, 2015

To the Board of Education
Beekmantown Central School District
West Chazy, NY 12901

We have audited the financial statements of the governmental activities, the business-type
activities, each major fund, and the aggregate remaining fund information of Beekmantown
Central School District for the year ended June 30, 2015. Professional standards require that we
provide you with information about our responsibilities under generally accepted auditing
standards, Government Auditing Standards and OMB Circular A-133, as well as certain
information related to the planned scope and timing of our audit. We have communicated such
information in our letter to you dated May 5, 2015. Professional standards also require that we
communicate to you the following information related to our audit.

Significant Audit Findings

Qualitative Aspects of Accounting Practices

Management is responsible for the selection and use of appropriate accounting policies. The
significant accounting policies used by Beekmantown Central School District are described in
Note 1 to the financial statements. Accounting policies for GASB 68 were adopted this year and
the application of existing policies was not changed during the year ended June 30, 2015. We
noted no transactions entered into by the governmental unit during the year for which there is a
lack of authoritative guidance or consensus. All significant transactions have been recognized in
the financial statements in the proper period.

Accounting estimates are an integral part of the financial statements prepared by management
and are based on management's knowledge and experience about past and current events and
assumptions about future events. Certain accounting estimates are particularly sensitive because
of their significance to the financial statements and because of the possmlhty that future events
affecting them may differ significantly from those expected.

The financial statement disclosures are neutral, consistent, and clear.
Difficulties Encountered in Performing the Audit

We encountered no significant difficulties in dealing with management in performing and
completing our audit.

Corrected and Uncorrected Misstatements

Professional standards require us to accumulate all known and likely misstatements identified
during the audit, other than those that are clearly trivial, and communicate them to the appropriate
level of management. Management has corrected all such misstatements.'In addition, none of the
misstatements detected as a result of audit procedures and corrected by management were
material, either individually or in the aggregate, to each opinion unit’s financial statements taken
as a whole.
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Disagreements with Management

For purposes of this letter, a disagreement with management is a financial accounting, reporting,
or auditing matter, whether or not resolved to our satisfaction, that could be significant to the
financial statements or the auditor's report. We are pleased to report that no such disagreements
arose during the course of our audit.

Management Representations

We have requested certain representations from management that are included in the
management representation letter dated September 25, 2015.

Management Consultations with Other Independent Accountants

In some cases, management may decide to consult with other accountants about auditing and
accounting matters, similar to obtaining a “second opinion” on certain situations. If a consuitation
involves application of an accounting principle to the governmental unit's financial statements or a
determination of the type of auditor's opinion that may be expressed on those statements, our
professional standards require the consulting accountant to check with us to determine that the
consultant has all the relevant facts. To our knowledge, there were no such consultations with
other accountants.

Other Audit Findings or Issues

We generally discuss a variety of matters, including the application of accounting principles and
auditing standards, with management each year prior to retention as the governmental unit's
auditors. However, these discussions occurred in the normal course of our professional
relationship and our responses were not a condition to our retention.

Other Matters

We applied certain limited procedures to management’s discussion and analysis, budgetary
comparison information, Schedule of Funding Progress Other Post Employment Benefits Plan,
Schedules of District's Proportionate Share of the Net Pension Liability - ERS and TRS, and
Schedules of the District's Contributions — ERS and TRS which is required supplementary
information (RSI) that supplements the basic financial statements. Our procedures consisted of
inquiries of management regarding the methods of preparing the information and comparing the
information for consistency with management’'s responses to our inquiries, the basic financial
statements, and other knowledge we obtained during our audit of the basic financial statements.
We did not audit the RSI and do not express an opinion or provide any assurance on the RSI.

We were engaged to report on The Schedule of Change from Original Budget to Final Budget
and the Real Property Tax Limit, Schedule of Project Expenditures, and Investment In Capital
Assets Net of Related Debt, which accompany the financial statements but are not RSI. With
respect to this supplementary information, we made certain inquiries of management and
evaluated the form, content, and methods of preparing the information to determine that the
information complies with accounting principles generally accepted in the United States of
America, the method of preparing it has not changed from the prior period, and the information is
appropriate and complete in relation to our audit of the financial statements. We compared and
reconciled the supplementary information to the underlying accounting records used to prepare
the financial statements or to the financial statements themselves





Audit Comments

We would again like to thank Mary LaValley Blaine, Eric Bell and the staff of Beekmantown
Central School District for their assistance during our audit of the financial records for the school
district. It is a pleasure to work with a team who has an interest in the District and its operation as
represented by the staff and management of Beekmantown Central School District.

This information is intended solely for the use of the Board of Education and management of the
Beekmantown Central School District and should not be used for any other purpose.

Very truly yours,

Boathice & Wood (P, PC

Boulrice & Wood CPA’s, PC






New York State Education Department

Y ?
i Local Assistance Plan (LAP)
Diagnostic Self-Review Document and Report Template
Name of Principal: Garth J. Frechette
Name/Number of School: Cumberland Head Elementary
School Address: 37 Eagle Way West Chazy N.Y. 12992
School Telephone Number: 518-563-8321
Principal’s Direct Phone Number: Ext: 2509
Principal’s E-Mail: Frechette.garth@bcsdki2.org
District Telephone Number: 518-563-8250

Superintendent’s Direct Phone Number: Ext: 5509

Superintendent’s E-Mail: Mannnix.dan@BCSDK12.org

Reason for LAP Designation: ELA-SWD

Website Link for Published Report:

/ /
School Principal’s Signature MW_ Date 2/ ﬁ? X /’? (5-
[ 4

| certify that the information provided above and in the attached documents is true and accurate to the best of my knowledge. | understand that the
accountability status determination reported in the Information Reporting Services (IRS) portal/nySTART is official and that the district and its school
must meet all federal and State requirements pertaining to such accountability designations and expected student performance improvements.

B "‘Lrl further certify that | have reviewed the Diagnostic Self-Review Document and met with the school leadership to discuss and revise the rubric ratings as
approprlate and that | concur that the ratings provided in the rubric are an accurate assessment of the school’s current performance in relation to the

Superintendent’s Signature ;/j&@ Date ////{

For New York City schools, th ommun/ty School District Super/ must sign the self-assessment.






¥

- Guidance

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it's current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental health, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe
the professional development activities planned to support the implementation of the actions to improve student

academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’s website by Friday,
November 20, 2015, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting you in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website
(http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html) contains helpful information

about therubric.
v In collaboration with your school leadership team and your district representatives, complete the Self-Review by

identifying the strategies and practices you either are planning to implement or have implemented that meet the

needs of your school, as identified by the assessment.
Pay particular attention to the performance of the subgroups that caused the school to be identified as

o]
requiring a Local Assistance Plan (LAP).

o Use evaluative language and connect how the strategies and practices have or will impact teaching and
learning. ) S

o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that

are showing evidence-based positive results in closing the achievement gap(s).
v Be concise and clear when describing the evidence that supports your ratings.
v Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet

the needs of the school.
v Please Note: The designation of a school as a LAP means that a school has areas that need improvement,

particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas

should be reflected in the ratings, evidence and action plans outlined in this assessment.
v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and

revise the rubric ratings as appropriate.

A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document
will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school

effectiveness.

If you have any questions regarding completion of the Local Assistance Plan Self Assessment, please send an email to
accountinfo@nysed.gov. .






this area to improve the identified
subgroup(s) student performance

Descnbe the professuonal
development activities planned to

-:’"ac‘tiv es’ |mplemented in:this:area. -

Statement of Practice 4.5: Teachers inform planning and foster student participation in their own learning process by using a variety
of summative and formatlve data sources (e.g., screening, interim measures, and progress monitoring).

a) Teachers use a wide variety of relevant data to create adaptive lesson plans that account for student

| grouping and determine the appropriate intensity and duration of instruction.

b) Teachers use summative and formative assessments, including screening, progress monitoring,
interim measures and outcome assessments, to develop highly dynamic and responsive plans based on
students’ strengths and needs.

c) Teachers provide frequent and relevant feedback to students based-on the analysis of timely data, and
students draw on the feedback so that they can reflect upon and assess their own progress.

a) Teachers use data to create targeted plans and adjust student groupings and instructional strategies -
for most students.

b) Teachers use summative and formative assessment data to inform instructional decision making,
including student grouping and instructional strategies.

c) Teachers provide frequent feedback to students based on the analysis of timely data and provide
students with next steps for students to take to progress.

a) Teachers are beginning to use plans for adjusting student groupings and instructional strategies.

b) Teachers are in the process of using summative and formative assessments that inform instructional
decision making, or the practice of using data sources and analyzing the information to inform
instructional decision making is inconsistent.

c) Teachers provide limited data-based feedback to students.

a) Teachers do not have or use plans for grouping students and adjusting their instruction.
b) Teachers do not use summative and formative assessments to inform instructional decision making.
c) Teachers provide feedback that is not purposeful or based on data.

] classroom Observations —# Visited: [] bocuments Reviewed:
[ interviews with Students — #:

[ Interviews with Support Staff — #:

|:] Interviews with Teachers — #:

I:] Interviews with Parents/Guardians — #:

E] Other

>.a‘response in the areas:below.

»ilmprove the ldentlfled subgrbup(s)
student performance levels.

Descrlbe the. dlstr C
used to. |mplement the actions in
this area:to.improve the identified
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"subgroup(s) student performance
};‘level' s

':Deséfiﬁe'the'prdfé'ss'ibnal
development, activities’ planned to
':"support the |mplementat|’ ‘oft

ijctuvntleS and Professional -
"Development Please pro_’ de

a) The school Ieader, usmg a distributive Ieadershlp model estabhshes a dehberate system, understood
and followed by all staff members, that allows each student to be well known by a designated adult and
positively reinforces academic success for all students.

b) The school leader ensures that all staff members know and use a strategic and comprehensive system
for referral and support for all students that includes researched-based programs and practices intended
to promote academic success, family engagement, and student emotional health and wellness.

c) The school leader ensures that all stakeholders strategically use data to identify areas of need,
cultivates purposeful partnerships to promote student social and emotional health and academic
achievement, and leverages internal or external resources to support and sustain the system.

a) The school leader, together with staff, establishes a system that allows each student to be known by a
designated adult and positively reinforces academic success for all students.

b) The school leader ensures that all staff knows and uses research-based programs and practices for
referral and support for all students that address social and emotional developmental health and
academic success.

¢) The school leader ensures that all staff members use data to identify areas of need and leverages
internal resources to promote student social and emotional developmental health.

a) The school leader is working with staff to develop a system that will allow each student to be known
well by an adult, or the system that exists is inconsistently practiced by staff members.

b) The school leader is developing a system of referral and support that addresses the social and
emotional developmental health and academic success of students, or the system that exists is not
consistently used across the school.

c) The school leader is developing or improving the mechanism for staff members to use data to identify
areas of need connected to student social and emotional developmental health, or data is used by some
staff members to promote student social and emotional developmental health.

a) The school leader has not prioritized the development of an effective system that will allow each
student to be known by an adult.

b) The school leader has not developed a system of referral and support, or the system in place does not
address the needs of the students.

c) The school leader has not made the use of data a priority in identifying student areas of need
connected to social and emotional developmental health.

please indicate the evidence
stermine the rating.

[] classroom Observations — # Visited: [ ] bocuments Reviewed:
[] interviews with Students — #:

[ interviews with Support Staff — #:

[] interviews with Teachers — #:

[:I Interviews with Parents/Guardians — #:

Other: ELT, Free Breakfast and lunch for all

“Ifthe SOP rating-EZEffeCtive,

‘Developing or Ineffective, please provide a response in the areas below.
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‘ Actions inthis-area to be taken to
lmprove the identified- subgroup(s)
‘ student performance levels

ELT; Free breakfast, lunch and snacks for all; exercise embedded into curriculum and instruction.

'DESCI'Ibe the district resources to be
used: to lmplement the actions in
';thls area to improve the! |dentlf|ed

,.ivsubgroup(s) student; perf mance - .

ELT grant, free breakfast for all.

_levels :

,:Descnbe the: professuonal

jdevelopment actx_vutles planned to
‘'support the implementation of the

i‘actions in:this are

On-going staff training

Timeline for Implemer ation of
ACthItleS and. Prof :
Development Pl

mllestone dates fo the: pIa:nnlng, s

flmplementatlon ;anc reV|ew of

»factlvmes |mplemented ln thIS area

1 - a) There is a comprehensive and coherent curriculum or program that incorporates research-based

practices aligned to the school vision that enables students to articulate a sense of belonging and
ownership in their school community and facilitates the teaching of student social and emotional
developmental health.

| b) All stakeholders receive professional development support to consistently act upon a shared
understanding of skills and behaviors that address the social and emotional developmental health needs

of students linked to academic success and promote the school community's vision of a safe and healthy
environment.

c) There is a comprehensive plan to monitor and revise the professional development provided
stakeholders to build adult capacity to facilitate learning experiences to support student social and
emotional developmental health within a safe and healthy environment.

a) There is a curriculum or program that incorporates research-based practices aligned to the school
vision that facilitates the teaching of student social and emotional developmental health.

b) The school staff receives professional development support to use skills and behaviors that address
the social and emotional developmental health needs of students and promote the school community's
vision of a safe and healthy environment.

c) There is a plan to monitor and revise the professional development provided staff that builds adult
capacity to support student social and emotional developmental health within a safe and healthy
environment.

a) The school is developing a curriculum or program to support and promote the teaching of student
social and emational developmental health.

b) The school is developing ways to support the stakeholders’ understanding of the skills and behaviors
that address the social and emotional developmental health of students, or some staff members use
skills and behaviors that address social and emotional developmental health needs of students.

c) The school is beginning to monitor the professional development plan to build adult capacity to
support student social and emotional developmental health.

a) The school does not have a curriculum or a program in place to support the teaching of student social
and emotional developmental health, or the program in place does not meet student needs.

b) The school has not identified skills and behaviors that address the social and emotional developmental
health of students, and there are no plans to provide support aligned to this work.

c) The school does not provide professional development to build adult capacity to support student
social and emotional developmental health.
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[[] classroom Observations — # Visited: [ ] bocuments Reviewed:

[] Interviews with Students — #:

Please mdlcate the evidence used to |:] Interviews with Support Staff — #:

determine‘the: ratlng : D Interviews with Teachers — #:

“Check all that. appl [ Interviews with Parents/Guardians — #:

[X] other: Social Services case manager on site;
BHSN partnership;
Mental health agreement

If'the:SfO P ratin

Effectlve Developlng or Ineffective, please provide a response in the areas below.

: Student performance is improved in subgroups by having administration build adult capacity to facilitate
learning experiences to support student social and emotional developmental health within a safe and
healthy environment. This occurs through ELT.

Social Services case manager on site;

BHSN partnership;

Mental health agreement

Actions i in th s area to be taken to
“improve the lden fled subgroup(s)
student perfor_m ce: !_e,ve,l‘s ;

Descrlbe the dlstrlct resources:to:be | District administration staff (director of pupil personnel)
“used to |mpleme t»the actions:in -
“this area to: improve: the ldentlﬁed

On-going with agencies
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of asense of own

a) The school commumty collaborated to develop and usesa plan that mcorporates protocols and
processes to communicate the important roles and contributions of all stakeholders in ensuring

appropriate supports are provided to all students.

b) Across the school community, students, teachers and parents have a vonce in the decision-making
process for developing their school culture and work together and have active roles in ensuring the
school's vision pertaining to social emotional developmental health is achieved.

¢) The school community has implemented a system for monitoring and responding to student social and
emotional developmental health needs, which ensures that adaptive measures are implemented specific

to individual student needs when growth is not actualized.

a) The school community has and uses a plan that incorporates protocols and processes to address

stakeholders’ roles in contributing to how student supports are provided to all groups of students.

b) Across the school community, students, teachers and parents work together and have an active role in
ensuring the school’s vision pertaining to student social and emotional developmental health is achieved.
¢) The school community has implemented a system for monitoring and responding to student social and
developmental health needs, which is used to support teachers as they address student needs.

a) The school community is developing protocols and processes for stakeholders to discuss their role in
providing appropriate student supports for all groups of students.
b) Across the school community students, teachers and parents inconsistently contribute towards

ensuring the school's vision pertaining to student social and emotional developmental health is achieved.

c) The school community is developing a system for monitoring and responding to student social and
emotional developmental health needs.

a) The school community has no protocols and processes in place to identify stakeholders’ roles, or the

protocols and processes that exist are not aligned to student supports.
b) Across the school community, students, teachers and parents do not understand or act on their role in

ensuring the school's vision pertaining to student social and emotional developmental health is achieved.

c) The school community has not prioritized the development of a system to monitor and respond to
student social and emotional developmental health needs.

[] Interviews with Teachers — #:

[:I Other~

[ Documents Reviewed:

[] Classroom Observations — # Visited:
[ Interviews with Students — #:

[ Interviews with Support Staff — #:

[ interviews with Parents/Guardians — #:

onse'in'the:areas below. . = @

Development Please:provide

plementatlon, and review of -

milestone dates for the: plannmg, =

) aetlwtles |mplemented in th|s area :
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ental; health nee 55

a) The school Ieader in collaboratlon w1th stakeholders, has a plan with systems and structures (tlme
space and resources) for how to collect, analyze, and use a wide variety of data to address student social
and emotional developmental health needs.

b) The school community uses a strategic plan based on data to deliver and monitor timely services and
supports to students.

a) The school leader, in collaboration with student support staff, has a plan with structures (time, space
and resources) to use data to address student academic and sacial emotional developmental health
needs.

b) The school community uses a plan based on data to deliver services and supports to students.

a) The school leader and the support staff are developing a plan for teachers to begin to understand how
to use data to address student social and emotional developmental health needs.

b) The school community collects data and is developing a plan to address ways to use the data to
support students.

a) The school has no specific plan for how to use data to address student social emotional developmental

health needs.
b) The school community has not prioritized the need for using data to support students.

o [_] Classroom Observations — # Visited: Documents Reviewed:
videnceused to’.| [] Interviews with Students — #: Wellness policy; Survey; Attendance policy

[ Interviews with Support Staff — #:

[T interviews with Teachers — #:

. Interviews with Parents/Guardians — #: 37
[:I Other Parent Surveys

Ifthe’SC

“Actions in

Development of wellness commuttee surveys

Director of pupil personnel; crisis counselor; psychologist; partnership with BHSN

act|v1t|es m _me ed in this area.
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Please indicate the evide
(determine the ratin

i

a) The school leader, in collaboration with the staff, ensures that staff members are knowledgeable
about the school's priority and plan for students to graduate from high school and complete
postsecondary education (college, CTE) with advanced competence, and school staff regularly
communicate this priority to students, parents, and community leaders in ways that are appropriate for
the grade level of the students.

b) The school community implements proactively the plan to create diverse and meaningful
opportunities for engaging students, families, and community stakeholders in the conversation regarding
high expectations for student academic achievement and uses multiple points of entry to provide tips
and tools focused on student learning and development.

¢) The school leader and community review and assess routinely how parents respond to the efforts to
build family-school partnerships to foster high expectations for student academic achievement and make
timely adjustments if strategies are not working.

a) The school leader makes it a school-wide priority for all students and their families to be aware of the
school-wide expectations and plan pertaining to graduating from the school and provides age
appropriate information about college and postsecondary CTE programs to students and their families.
b) The school community implements the plan to foster conversations with students and families
regarding high expectations for student academic achievement and provides tips and tools focused on
student learning and development.

c) The school staff reviews and assesses how parents respond to the efforts to build family-school
relationships and makes periodic adjustments to those efforts if strategies are not working.

a) Most of the school staff members are knowledgeable about the expectations for student academic
achievement, or the school leader is developing a plan to communicate the expectations to students and
families.

b) The school community is beginning to use a plan to encourage students and families to learn about
the expectations for student academic achievement, or a limited number of staff members are having
these conversations with students and families.

c) The school staff is working to adjust their efforts to build family-school relationships, or only some
staff regularly review and adjust their efforts to building relationships to foster high expectations for
student academic achievement.

a) The school leader has not prioritized communicating high expectations for student academic
achievement, and there is little or no evidence that staff communicates these expectations to students
and families.

b) The school community does not promote or engage students and families in conversations regarding
student academic expectations.

c) The school staff is neither examining nor adjusting the school’s efforts to build relationships with
students and families to foster high expectations for student academic achievement.

[] classroom Observations — # Visited: [X] bocuments Reviewed:
[] Interviews with Students — #: Parent handbook

[ interviews with Support Staff — #:

[ interviews with Teachers — #:

|:| Interviews with Parents/Guardians — #:

[C] other: Web-based portal, open house nights.

eveloping or Ineffective, please provide a response in the areas below.

: Actions in this are:
‘improve the identifiec

School leaders and community continually review and assess routinely how parents respond to the
efforts to build family-school partnerships to foster high expectations for student academic achievement
and make timely adjustments if strategies are not working;

Daily family folders; portal for grades; website for HW and educational links; open house parent nights;
parent conferences.

District funds;
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-‘used to implement the actions in
thls area to improve the identified
subgroup(s) student performance
3 levels

Technology

“Describe the professional .
-development activities: planned to
pport the: lmplementatlo' of:
ons.in:this area.

meline:for:Implementationo
vities:andProfessional. "
Development Please prowde
; mlleStone dates for the planning, -
‘ntatlon and review.
t|V|t|es |mplemented in thls rea

a) The school has a comprehensnve plan to use multlple, mteractlve communication tools to provide
families regular opportunities for purposeful, strategic, and authentic dialogue about school and student
issues and concerns.

b) The school staff has a shared commitment to use consistently the plan for communicating with
parents and stakeholders (i.e., translating all documents in multiple languages and communicating in
variety of ways) to ensure that they clearly understand the school’s priorities concerning student
progress, achievement, and needs.

c) The school staff regularly monitors the effectiveness of their communication to and solicitations of
family feedback in all languages concerning student achievement, needs, issues, and concerns using
multiple interactive communication tools and makes revisions to the plan when necessary.

a) The school staff has a plan to use multiple tools to communicate with families about school and
student issues and concerns.

b) The school staff uses a plan to communicate with parents (i.e., translating all documents in multiple
languages and communicating in a variety of ways) concerning student progress, achievement, and
needs.

i| c) The school staff monitors the effectiveness of its communication in all languages and responds to
family feedback concerning issues and concerns.

a) The school is creating a plan for communicating with families about school and student issues and
concerns in pertinent languages, or the school communicates with families about school and student
issues and concerns using the most prevalent languages.

b) The school staff is developing a mechanism for sending documents to families in their native
languages, or the school staff translates select documents into languages they identify as prevalent.
c) The school is beginning to have conversations about the effectiveness of its strategies for
communicating with parents.

a) The school communicates with families about school and student issues and concerns without
considering translation needs.

b) The school staff does not send translations of documents to families.

c) The school does not reflect on its strategies for communicating with parents.

_|ne the ratmg
heck. aI/ that apply.

] classroom Observations — # Visited: [ ] bocuments Reviewed:

[T interviews with Students — #:

[] Interviews with Support Staff — #:

[ interviews with Teachers — #:

I:l Interviews with Parents/Guardians — #:

[] other:

he SOP ratlng is: Eff'A tive, ,Developmg or Ineffective, please provide a response in the areas below.

ctions in this area to be takento -
improve the identified subgroup(s)
dent performance levels

;»,Descnbe the district resources. to be -
‘used to implement the actions in
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this area to improve the identified
subgroup(s) student’performance
levels. :

Descrlbe the professmnal :
development actlvmes planned to

act|ons m this area' :

Tlmelme for- lmplementatlon of
Actlvmes and Professnonal
¥ Development Please provnde
'mllestone dates for: the planmng,
lmplementatlon and eview of :
-activities: lmplemented‘ln this area.

a) The school leader, in collaboratlon with pertment school staff and community agency partners, has
developed a plan to ensure that all staff members understand how to create and sustain high levels of
family engagement by teaching all parents ways to support student learning and growth.

b) After consulting teachers, student support professionals, and representative parents, the school
leader provides professional development to all school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school’s plan for engaging
parents to support student success.

a) The school leader, in collaboration with pertinent school staff and community agency partners, has
developed a plan to ensure that classroom teachers and guidance staff understand how to create and
sustain family engagement by teaching a group of parents, representative of student demographics,
ways to support student learning and growth.

b) The school provides professional development to school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school’s plan for engaging
parents to support student success.

5| a) The school leader is in the process of developing a plan to teach parents ways to support student
-learning and growth.

b) The school is in the process of implementing a plan to provide professional development to school
staff on how to develop partnerships with families and/or the community, or the staff is not fully
implementing the strategies in the school’s plan.

a) The school leader is not working on a plan to teach parents ways to support student learning and

growth.
b) The school does not provide professional development for staff concerning developing partnerships

with families and/or the community.

[] classroom Observations — # Visited: [X] Documents Reviewed:

l:l Interviews with Students — #: Parent handbook, district plan
[] interviews with Support Staff — #:

[ interviews with Teachers — #:

|:| Interviews with Parents/Guardians — #:

Other: Opening day; open house by grade
level; robo calls, parent surveys.

“Ifithe SOP.rating is Effective; Developing or Ineffective, please provide a response in the areas below.

“Actior | The school leader provides professional development to all school staff on how to actively seek and
‘lmprove the ldentlﬁed subgroup(s) | sustain partnerships with families and community organizations that are linked to the school’s plan for

'student performance levels engaging with families. _
- Opening day; open house by grade level; robo calls, parent surveys.

Descnbe thedistrict resourcesto be”
used to.implement the actions in
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“this area to improve theiidentified
ubgroup(s) student;pe:rf\dr/

“Describe the professional .
“‘development activities
support the implemen
ions in this area.

Timeline forimplementation
~Activities and Profession

ilestone dates for the
lementation, and.rev
tivities implemented

a) School leaders, data specialists, student support professionals, program coordinators, and community

agencies share data and integrate data systems in order to identify family needs and target appropriate

support strategies.

b) The entire school community ensures that student data is shared in a way that families can
understand a child’s learning needs and successes, proactively advocate for their children, and partner
with the school to provide appropriate student support.

a) School leaders, data specialists, student support professionals, and program coordinators use data to
identify family needs and target strategies to address them. )

b) The school community ensures that student data is shared in a way in which families can understand
student learning needs and successes and are encouraged to advocate for student support.

a) The school staff recognizes that there is a need to share and integrate data systems to identify family
needs, and a plan is being developed to do so, or the school staff uses data but is not working with the
school's partnerships to share and respond to data pertaining to family needs.

b) The school community inconsistently shares data regarding student learning needs and success that

families can access and understand.

a) There is no evidence that school leaders, data specialists, student support professionals, and program
coordinators have prioritized or recognized the need to share and integrate data systems.
b) The school community does not share data with parents in ways they can understand.

[ ciassroom Observations — # Visited:

[] Interviews with Students — #:

[] interviews with Support Staff — #:
[] interviews with Teachers — #:
[ interviews with Parents/Guardians — #:

[] other:

I:] Documents Reviewed:

“If the SOP rating is Eff

eveloping or Ineffective,

lease provide a response in‘the areas below.

‘Actions in this area to'be taken to.
‘improve the identified:subgroup(s) - -
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*(-student performance levels.. -

- Describe the district resources to be
used:to: |mplement theactions in-
“this‘area to improve the identified =

_fsubgroup(s) student performance 7

'developrnent actlvmes planned to ;

"support the lmplementatlon of the
“actionsin‘this area..

; Timeline for Implementatlon of
;Actlvrtles and Professional
:Development Please provrde

;mllestone dates:for: the plannmg, :

}lmplementatlon and review of:
‘jactlvrtles lmplemented in: thls area
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Describe the process used to develop this plan pursuant to Commissioner’s Regulations 100.11.
In collaboration with school leadership team and district representatives, we completed the Self-Review by

identifying the strategies and practices we are planning to implement or have currently implemented that
meet the needs of our school, as identified by the Local Assistance Plan. The LAP plan paid particular
attention to the performance of the subgroups that caused the school to be identified, which were Students
With Disabilities and Economically disadvantaged students. The LAP team used evaluative language and
connected how the strategies and practices have an impact teaching and learning. Lastly, the LAP team
ensured the activities proposed reflect a new and robust direction or a continuation of practices that show
evidence-based positive results in closing the achievement gap.

The following are areas where the district is working to continually improve:

e Statement of Practice 2.5: Leaders effectively use evidence-based systems and structures to
examine and improve critical individual and school-wide practices as defined in the SCEP (student
achievement, curriculum and teacher practices; leadership development; community/family
engagement; and student social and emotional developmental health).

o Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include
data-driven instruction (DDI) protocols that are appropriately aligned to the CCLS and NYS content
standards and address student achievement needs.

e Statement of Practice 3.5: Teachers implement a comprehensive system for using formative and
summative assessments for strategic short and long-range curriculum planning that involves student

reflection, tracking of, and ownership of learning.

e Statement of Practice 4.2: School and teacher leaders ensure that instructional practices and
strategies are organized around annual, unit, and daily lesson plans that address all student goals

and needs.

This plan is made in conjunction with the district professional development plan; Star reading and math
scores, review of retention and social promotion policy; studies drop-out, attendance and discipline data;
reviewed regional bullying survey; applied for and received extended learning time grant to extend and
enrich learning; grant provides more staff and support and we want data embedded instruction to become
more of practice to study student data curriculum practices and techniques. We have also developed a
wellness committee to look at the whole child with a wellness plan; partnered with social services and BHSN
to meet emotional needs; case managers are bridging home to school services.
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Provide any additionalinformation thatis r
“and/or SOPs. Ei e

elevant to the Local Assistance Plan but is not addressed in the tenets
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School/lnformation Sheet

Grade Total Title 1 Attendance
Configuration PIEGS Enrollment 461 # Population 62% Rate 4%
Free Lunch Reduced Student Limited English Students with
>0% Lunch - Sustainability 0% Proficient ¢ 0% Disabilities 18.3%
Types and Number of English Language Learner Classes
#Transitional Bilingual | 0 I #Dual Language | | #Self-Contained English as a Second Language |
Types and Number of Special Education Classes
#Special Classes 5 #Consultant Teaching | l #tintegrated Collaborative Teaching | 3
# Resource Room G : ; : e ;
Types and Number Special Classes
#Visual Arts I | #Music | | #Drama | | # Foreign Language | [ # Dance | | CTE | #
Racial/Ethnic Origin
American Black or . . Asian or Native .
Indian or % African 02 Hlspafuc 2% Hawaiian/Other 1% White %5 Mu‘.tl_ 0%
. p % | orlatino i % racial
Alaska Native American Pacific Islander
Personnel
Years Principal 5 # of Assistant 0 # of Deans 0 # of Counselors / 1
Assigned to School Principals Social Workers
% of Teachers with No 0 % Teaching 0 % Teaching with Fewer 0 Average Teacher | 3
Valid Teaching Certificate Out of Than'3 Yrs. of Exp. Absences
Certification .
Overall Accountability Status
ELA Mathematics Science 4 Year
Performance at 13% Performance at 26.3% Performance at 84% Graduation Rate
levels 3 & 4 levels3 & 4 levels 3 & 4 (HS Only)
Credit Accumulation (High School Only)
st nd
Aarl HE2 Vi % of 3" yr. students
students who students who 6 Year
earned 10+ earned 10+ who earn.ed 10+ Graduation Rate
. . credits
credits credits
Reason for LAP (Indicate under.the Category)
Achievement Gap (AG), Cut Point (CP), and/or Did'Not Meet Adequate Yearly Progress (AYP)
ELA Mathematics Science Graduation Rate | Subgroup
American Indian or Alaska Native
Hispanic or Latino
White
X X Students with Disabilities

Economically Disadvantaged

Black or African American

Asian or Native Hawaiian/Other Pacific Islander

Multi-racial

Limited English Proficient






N </

Rate each practice with an H, E, D, or | in the space provided. Before assigning a rating of Effective or Highly Effective to a Statement of Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s) of students who caused the
school to be identified as requiring a LAP. When providing a response to a Statement of Practice that Is Effective, Developing, or Ineffective, the
school should specify whether actions will be targeted to the subgroup(s) of students who caused the school's identification or be part of a whole

school transformation or turnaround strategy.

ices:and.Decisions::\Visionan
tudents via systems of contintious and sustainable’school

eaders.create.a.school: community.and.culture.that: lead to:success,well:being.and.....-.

\lmprovement

Statement of Practlce 2.2: The school leader ensures that the school community:shares the Specific, Measurable, Ambitious, Results-
oriented, and Tlmely (SMART) goals/mission and‘long-term vision inclusive of core values that address the pnontles outlined in the
School Comprehensnve Educational Plan (SCEP).

a) The SMART goals/mission and long-term vision are created and supported by staff famlhes and
students and are uniformly seen, heard, and known across the entire school community and affiliated
partnerships.

b) The school leader champions the implementation of a data-driven mission for student achievement
and well-being and holds the school community of stakeholders accountable for working to realize the
long-term vision and the school priorities as outlined in the SCEP and other school improvement
documents.

c) The school leader and community stakeholders regularly monitor and evaluate progress toward
attainment of SMART goals and priorities in the SCEP that are aligned to the long-term vision, making
adjustments when goals are not achieved, improvements are needed, and priorities become misaligned.

a) The SMART goals/mission and long-term vision are created and supported by a representative group

of staff, families, and students and some affiliated partnerships.

b) The school leader shares a data-driven mission for student achievement and well-being with the
school community of stakeholders and has a plan for how to work together to realize this long-term
vision and the school priorities as outlined in the SCEP and other school improvement documents.

c) The school leader and community stakeholders monitor and evaluate progress once or twice a year
toward SMART goals and priorities in the SCEP aligned to the long-term vision.

a) The SMART goals/mission and long-term vision are created with limited input by stakeholders, and are
in the process of being shared with staff, families, and students across the school community.

b) The school leader has a data-driven mission for student achievement and well-being, outlined in the
SCEP, and is in the process of developing how the school community will work to realize the long-term
vision.

| c) The school leader is in the process of adapting SMART goals that better align to the long-term vision,
i| or these SMART goals exist but are not monitored and evaluated.

a) The SMART goals/mission and long-term vision are unknown, not commonly understood, and/or have
not been shared with staff, families, and students across the school community.

b) The school leader has not developed a data-driven mission that is connected to the long-term vision.
c) The school leader has not developed SMART goals or the current goals are not aligned to the long-

term vision.

Classroom Observations — # Visited: 10 ] Documents Reviewed:

] Interviews with Students — #:

[ interviews with Support Staff — #:

Interviews with Teachers — #: 3

|:| Interviews with Parents/Guardians — #:

[] other:

-_'-levels

>.th|s area to 1mprov' the! ldentlfled, :
;jsubgroup(s) student performa» o

'Descrlbe the profe55|

_development activities planned'to
support the implementation of the






2

)

+actions in this area.

-Timeline for Implementatlon of
Activities and Professic
“Development —Please’p
‘milestone dates for the: planmng,
"_implementation, and revi
”‘actmtles implemented:in this.are

BAE e s P

Statement of Practice 2:3: Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.

a) The school leader collaborates with staff to create and use transparent systems and protocols that
afford students and teachers the ability to fully benefit from a flexible and thoughtful program, which
includes a creative expanded learning time program, that are aligned to student achievement.

b) The school leader strategically recruits, hires, and sustains personnel. The leader uses a variety of
partner organizations to create a pool of internal and external human capital that enables the school to
creatively, equitably, and adequately meet the academic and social needs of all students. Where the
district makes the hiring decisions, the school leader articulates successfully the need for appropriate
staff.

¢} The school leader analyzes and identifies fiscal capital available to the school community throughout
the school year, making on-going strategic and sustainable decisions to fund targeted efforts aligned to
school-wide goals, considering the needs of all students and staff members. Where the district makes the
fiscal decisions, the school leader articulates successfully the need for appropriate funding.

a) The school leader collaborates with staff to create and use systems and protocols for programming for
students and teachers, which incorporates an expanded learning time program, that are aligned to
student achievement.

b) The school leader uses some partnerships to recruit, hire, and sustain personnel that enable the
school to meet the academic and sacial needs of the students. Where the district makes the hiring
decisions, the school leader articulates the need for appropriate staff.

c) The school leader analyzes and identifies fiscal capital available to the school community throughout

the school year, making interim strategic decisions to fund targeted efforts aligned to school-wide goals,

considering the needs of all students and staff members. Where the district makes the fiscal decisions,
the school leader articulates the need for appropriate funding.

a) The school leader uses systems, including an expanded learning time program, for programming for
students and teachers that are aligned to student achievement for some groups of students.

b) The school leader has taken some steps to secure personnel who will enable the school to meet the
academic and social needs of the students. Where the district makes the hiring decisions, the school
leader has not clearly articulated the school’s needs.

c) The school leader makes decisions sporadically on the use of available fiscal capital to fund efforts
aligned to school-wide goals. Where the district makes the fiscal decisions, the school leader has not
clearly articulated the school’s funding need.

a) The school leader does not have systems for programming for students and teachers or the systems,
including an expanded learning time program, are not aligned to student achievement, or an expanded
learning time program does not exist and there are no plans to create one.

b) The school leader is not addressing the need to hire personnel to meet the academic and social needs
of the students. Where the district makes the hiring decisions, the school leader has not made an effort
to communicate with the district about hiring needs.

c) The school leader does not connect the use of fiscal capital to school goals. Where the district makes
the fiscal decisions, the school leader has not made an effort to communicate with the district about
funding needs.
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Statement of Practice 2.4: The school leader has a fully functional system in place aligned to the district's Annual Professional
fPerformance Rewew (APPR) to conduct targeted and frequent observation and track progress of teacher practices based on student

data and feedback

a) The school leader and other school administrators collaboratively developed a formal school-wide
plan, known to all staff and aligned to the district’s APPR plan, for frequently observing and providing
actionable feedback throughout the school year on teaching practices based on student data.

b) The school leader and other school administrators are implementing the school’s observation plan and
providing timely, on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments, and
which encourages and supports staff to take ownership for the next stage of their development.

c) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide
on-going targeted professional development opportunities in multiple formats (e.g., coaching,
mentoring, and peer support) to staff.

a) The school leader has developed a plan, aligned to the district's APPR plan, for frequently observing
and providing actionable feedback on teaching practices throughout the school year based on student
data.

b) The school leader and other school administrators are implementing the school’s observation plan and
providing timely on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide
on-going professional development opportunities to staff.

a) The school leader and other school administrators use an informal schedule for observing and
providing feedback on teaching practices throughout the school year and/or are developing a formalized
plan aligned to the district’s APPR plan.

b) The school leader and other school administrators are providing feedback to staff that is aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators do not consistently use observation data to provide
on-going professional development opportunities to staff.

a) The'school leader and other school administrators have no formal plan or schedule for frequently
observing teaching practices and/or providing feedback.

b) The school leader and other school administrators are not providing feedback to staff aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators do not use observation data and other measures of
teacher effectiveness to inform staffing and professional development decisions.
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Statement of Practice 2.5: Leaders effectively.use evidence-based systems and structures to examine and improve critical individual
and school-wide practices as defined in the SCEP (student achievement, curriculum and teacher practices; leadershlp development;
“community/family engagement; and student social'and'emotional .developmental health).

a) The school leader models excellence for the staff in the creation and use of evidence-based systems
that are dynamic, adaptive, and interconnected and address individual and school-wide practices.

b) The school leader, in collaboration with the school community, monitors and revises evidence-based
systems that address practices used by staff members connected to improvement areas in the SCEP.

a) The school leader requires the staff to use evidence-based systems that are dynamic, adaptive, and
interconnected and address individual and school-wide practices.

b) The school leader monitors and revises evidence-based systems that address practices used by staff
members connected to improvement areas in the SCEP.

|| a) The school leader encourages the staff to use systems that are interconnected and/or systems are not
modified based on analysis of school-wide practices.

b) The school leader is working to develop an evidence-based system to monitor and revise practices
used by staff members.

a) The school leader does not encourage the staff to use systems, or systems do not exist to address
school-wide practices.

b) The school leader has not taken steps to develop an evidence-based system to monitor and revise
practices used by the staff members.
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needs of students

Statement of Practice 3.2: The school leader ensures and supports the quahty lmplementatlon ofa systematlc plan of rigorous and
coherent curricula appropriately allgned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the
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a) The school leader, using a distributive leadership model, ensures that a systematic plan (i.e., a plan
that has targeted goals to address the needs of all students and subgroups, a schedule for professional
development support, and vertical/horizontal collaborative meeting time) exists for the quality
implementation of rigorous CCLS curricula.

b) The school leader uses the systematic plan to provide teachers access to robust pedagogical support
(i.e., inter-visitation, cross-grade conversations, exemplar curriculum models, access to expert CCLS
curriculum writers, and CCLS conferences), materials, and training aligned to CCLS curricula and
instructional shifts for individual and subgroups of students.

¢) The school leader ensures that a cohesive, comprehensive, and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, is used across all areas of study, including
interventions, AIS/RTI, dual credit courses, and electives, by monitoring the implementation of the
curricula and regularly examining formative and summative assessments and student work.

a) The school leader ensures that a systematic plan (i.e., a plan that has targeted goals to address the
needs of all students and subgroups, a schedule for professional development support, and
vertical/horizontal collaborative meeting time) exists for the quality implementation of rigorous CCLS
curricula.

b) The school leader uses the systematic plan to provide teachers access to pedagogical support,
materials, and training aligned to CCLS curricula and instructional shifts for individual and subgroups of
students.

¢) The school leader ensures that staff use a comprehensive and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, across all areas of study, including interventions,
AIS/RTI, dual credit courses, and electives, by monitoring the implementation of curricula.

a) The school leader is in the process of developing a written plan that includes targeted goals to address
the needs of students, schedule/calendar for professional development support, and vertical/horizontal
collaborative meeting time for implementing CCLS curricula.

b) The school leader is beginning to provide appropriate access to pedagogical support, materials, and
training to teachers aligned to CCLS curricula and instructional shifts for individual and subgroups of
students.

c) The school leader encourages staff to use comprehensive curricula, inclusive of clearly developed units
aligned to CCLS and NYS standards, across all areas of study, including interventions, AIS/RTI, dual credit
courses, and electives.

a) The school leader has no written plan for CCLS and NYS curricula alignment across all areas of study
and is not developing one.

b) The school leader does not provide access to pedagogical support, materials, and training to teachers
aligned to CCLS curricula and instructional shifts for individual and subgroups of students.

c) The school leader does not ensure and makes little effort to encourage teachers across all areas of
study to use curricula aligned to CCLS and NYS standards.
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Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI)
protocols that are appropriately aligned to the CCLS and NYS content standards and address student achievement needs.

a) Teachers use targeted agendas based on student and school data to develop collaboratively unit and
lesson plans to meet the demands of CCLS and grade level DDI protocols (e.g., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b) Teachers use a full complement of curricula tools, such as pacing calendars, curriculum maps, unit and
lesson plans, across all grades, content areas, and classes that incorporate a progression of sequenced
and scaffolded skills for all groups of students (including special education and English language learners)
and use a variety of complex materials appropriately aligned to the CCLS.

c) Teachers consistently monitor and adjust curricula to support the CCLS instructional shifts and NYS
content standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across all content areas and grades.

a) Teachers develop collaboratively unit and lesson plans that meet the demands of CCLS and grade-level
DDI protocols (e.g., documentation of ongoing analysis of formative and summative assessments,
student work, use of rubrics) and address student achievement needs in all grades and subject areas.

b) Teachers use unit and lesson plans across all grades, content areas, and classes that incorporate a
progression of sequenced and scaffolded skills for all groups of students (including special education and
English language learners) and use a variety of complex materials appropriately aligned to the CCLS.

c) Teachers monitor and adjust curricula to support the CCLS instructional shifts and NYS content
standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across core content areas and grades.

a) Teachers individually or inconsistently collaborate to develop unit and lesson plans based on student
data to meet the demands of CCLS and grade level DDI protocols (e.g., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b) Teachers use lesson plans that are either inconsistently aligned to CCLS or are aligned to the CCLS but
do not use a variety of complex materials that incorporate a progression of sequenced and scaffolded
skills.

c) Teachers either are in the process of developing protocols to monitor and adjust curricula to support
the CCLS instructional shifts and NYS content standards, or teachers inconsistently monitor and adjust
curricula across the school, or teachers monitor and adjust no more than twice a year for all groups of
students across content areas and grades.

a) Teachers do not use formal structures and data to work collaboratively to develop unit and lesson

plans.
b) Teachers use lesson plans that are not aligned to CCLS.
¢) Teachers do not monitor and adjust curricula, and there is no plan to begin to do so.

[X] classroom Observations — # Visited: 10 Documents Reviewed:
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Statement of Practice 3.4: The school leader and teachers have developed a comprehensive plan for teachers to partner within and
across aII grades and subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.

a) The school leader and teachers consistently use comprehensive and adaptive plansto form
partnerships and create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities within and across all grade levels and subjects.

b) Teachers consistently collaborate within and across grades and subjects to deliver interdisciplinary
curricula that incorporate the arts, technology, and other enrichment opportunities, and there is
evidence that teachers regularly develop innovative strategies for connecting these curricula with
subject-specific curricula.

c) Teachers consistently collaborate in grade/subject level teams to formally reflect onthe impact of the
interdisciplinary curricula, take immediate action to make revisions when needed, and ensure that there
is a common understanding about what is taught and why it is taught.

a) The school leader and teachers use plans to form partnerships and create interdisciplinary curricula
targeting the arts, technology, and other enrichment opportunities within and across all grade levels and
subjects.

b) Teachers periodically collaborate within grades and subjects to deliver interdisciplinary curricula that
incorporate the arts, technology, and other enrichment opportunities, and there is evidence that
teachers regularly develop innovative strategies for connecting these curricula with subject-specific
curricula.

c) Teachers periodically collaborate in grade/subject level teams to formally reflect on the impact of the
interdisciplinary curricula, take action according to a set schedule (e.g., beginning, middle, and end of the
year), make revisions when needed, and ensure that there is a common understanding about what is
taught and why it is taught.

a) The school leader and teachers address interdisciplinary curricula and develop partnerships in the
absence of a plan or are in the process of developing a plan to create interdisciplinary curricula and
partnerships targeting the arts, technology, and other enrichment opportunities within and across all
grade levels and core subjects.

b) Teachers are beginning to collaborate and discuss ways to deliver interdisciplinary curricula that
incorporate the arts, technology, and other enrichment opportunities, or limited numbers of teachers
deliver interdisciplinary curricula within grades and subjects.

c) Teachers individually reflect on the impact of interdisciplinary curricula, or the school leader and
teachers are in the process of planning formal reflection time to discuss the impact of interdisciplinary
curricula and make revisions.

a) The school leader and teachers do not have formal partnerships to address interdisciplinary curricula.
b) Teachers do not collaborate and discuss ways to deliver interdisciplinary curricula within grades and

subjects.
c) Teachers have not developed interdisciplinary curricula, or there are no plans or pracesses for
reflecting and revising current curricula.
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creates interdisciplinary curricula.
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Statement of Practice 3.5: Teachers implement a comprehensive system for using formative and summative assessments for
strategic short and long-range curriculum planning that involves student reflection, tracking of, and ownership of learning.

a) Teachers have and use strategic comprehensive assessment system for using multiple measures of
data: structure and protocols for analysis, plan to track progress over time on explicitly identified targets,
creation of pre- and post-unit assessments and have a process for adapting curriculum that
demonstrates improving individual and subgroup achievement.

b) Teachers create and use a variety of appropriate, common assessments data (including pre-, post-,
formative and summative) across all grades and subject areas ensuring alignment between the
curriculum and assessment tools.

c) Teachers have a system for providing regular and explicit feedback to students that is based on data
and facilitates student ownership of learning. This system includes student use of rubrics to complete
assignments, student self-assessment, student tracking of individual progress, and student reflection
upon and adjustment of individual learning strategies to address explicit teacher feedback.

a) Teachers have and use a comprehensive system for using data: identified targets, pre-and post-unit
assessments and have a process for adapting curriculum that demonstrates improving individual and
subgroup achievement.

b) Teachers use pre-, post-, formative and summative assessment data across all grades and subject
areas, ensuring alignment between the curriculum and assessment tools.

c) Teachers provide on-going feedback on data to students, supporting student ownership of learning.

a) Teachers are beginning to develop a system to analyze and use data to make curricular decisions.

b) Teachers are in the process of developing multiples types of assessments to ensure alignment
between curriculum and assessment, or the use of the variety of assessments is inconsistent throughout
the school.

c) Teachers are learning to provide feedback based on data to students to address student ownership of

learning.

a) Teachers discuss data, but these discussions do not inform curricular decisions.
b) Teachers do not use a variety of assessments, or the assessments used are misaligned.
¢) Teachers do not provide feedback based on data.

i 3 P = Classroom Observations — # Visited: 10 Documents Reviewed:
ease in lcate the evidence se iy [] interviews with Students — #: APPR plan, grade level mtg notes

determine the rating.

[ interviews with Support Staff — #:

kall that
Checke .a B [ interviews with Teachers — #:

[I Interviews with Parents/Guardians — #:

12





.| X other: Grade level meetings [

If the SOP ratingis Effectlve Developing or Ineffective, please provide a responseinithe areas below.

‘Actions in this area to:beitakenito - | Staff have developed a comprehensive system for using formative and summative assessments for
improve the identified subgroup(s) strategic short and long-range curriculum planning that involves student reflection via Star reading; exit
~student performance levels 2 tickets, student survey.

“Describe the. district,r'esoUrCe ; District Finds
'used to implement the actions:in
“this area to improve the, d entlfled

“subgroup(s) student perf rmance
5 levels

: Descnbe the. professnonal 3 APPR focus on formative assessments
- development actlwtles_planned to
E«support the lmplementatlon of the

~actions:in this area.

;’_«Tlmellne for lmplementatlon of o
‘Activities and Professuonal L
‘Development = Please prowde :
; ‘mllestone dates for. the planhmg,
ilmplementatlon and.review. of
“vfactlvmes lmplemented‘ n: thls area. :

13





Statement of Practice 4.2: School and teacher leaders ensure that instructional practices and strategies are organized around
nnual umt and daily Iesson plans that address all student goals and needs.

a) School and teacher leaders ensure that teachers use daily a transparent, targeted plan that is .
informed by data (summative, interim, attendance, IEPs, NYSESLAT, etc.) and grade-level and school-
wide goals for all groups of students.

b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including
students with disabilities, English language learners and other sub-groups) and provide timely and
appropriate instructional interventions and extensions for all students.

¢) Teacher leaders and coaches ensure that teachers use data to establish short- and long-term goals
with learning trajectories for groups of students based on identified and timely needs.

a) School and teacher leaders ensure that teachers use a plan that is informed by data (summative,
interim, attendance, IEPs, NYSESLAT, etc.) and grade-level goals for all groups of students.

b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including
students with disabilities, English language learners and other sub-groups) and provide instructional
interventions to students.

c) Teacher leaders and coaches ensure that teachers establish short- and long-term goals for groups of
students based on grade-level benchmarks.

a) School and teacher leaders are beginning to engage teachers in a conversation aboutallgnmg plans to
data.

b) Teacher leaders and coaches support teachers’ use of instructional practices and strategies that are
aligned to plans to provide instructional interventions to students, or teacher leaders and coaches are
beginning to support the alignment of teachers’ instruction to newly developed plans. :

c) Teacher leaders and coaches are beginning to work with teachers to establish short or long-term goals
for groups of students.

a) School and teacher leaders do not support or engage teachers in a conversation about aligning plans
to data.

b) Teacher leaders and coaches do not support teachers in the use of instructional practices and
strategies aligned to plans, or teachers are not providing instructional interventions to students.

c) Teachers have not created goals for groups of students, and there is no plan for teacher leaders and
coaches to support this effort.

Documents Reviewed:
Teacher data books, team meetings
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Teacher leaders ensure that short- and long-term goals for groups of students are based on grade level
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| Statement of Practice 4.3: Teachers provide coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based
|nstruct|on that leads to multlple points of access for all students.

a) Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans
appropriately aligned to CCLS (or content based standards), and reflective of the CCLS SHIFTS to instruct
all groups of students.

b) Teachers stimulate deep levels of thinking and questioning in students through the use of adaptive
CCLS (or content based standards) instructional materials that contain high levels of text and content
complexity and multiple strategies to provide a wide variety of ways to engage in learning.

a) Teachers use instructional practices appropriately aligned to CCLS (or content based standards) lesson
plans are reflective of the CCLS SHIFTS to instruct all groups of students.

b) Teachers stimulate student thinking by asking questions through the use of adaptive CCLS (or content-
based standards) instructional materials that contain high levels of text and content complexity.

a) Teachers are beginning to develop lesson plans that are appropriately aligned to CCLS (or content
based standards) and reflective of the CCLS SHIFTS to inform their instructional practices, or some
teachers use instructional practices aligned to CCLS lesson plans and reflective of the CCLS SHIFTS in
specific content areas.

b) Teachers across the school do not consistently ask higher-order thinking questions, or the instructional
materials do not contain high levels of text and content complexity.

a) Teacher instruction is not aligned to CCLS or content-based standards and not based on lesson plans.
b) Teachers use strategies and ask questions that require only basic knowledge of the subject and limit
| ways in which students are able to acquire learning by providing a single point of access for all students.

X classroom Observations — # Visited: 9 [ ] bocuments Reviewed:
[ interviews with Students — #:

[ interviews with Support Staff — #:

[ Interviews with Teachers — #:
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Teachers use lnstructlonal practices that are systematic and expllClt based on sequentlal lesson plans
appropriately aligned to CCLS (or content based standards), and reflective of the CCLS SHIFTS to instruct
all groups of students

Journey’s in ELA
Modules for Math

District funds

7| Journey’s provided 10 days for PD
Internal training for Math series
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Statement of Practice 4.4: Teachers and students work together to implement a program/plan to create a learning environment that
is responsive to students’ varied experiences and tailored to the strengths and needs of all students.

a) Teachers use a program/plan that contributes to positive reinforcements of behaviors by using
behavioral expectations that are explicitly taught and promotes an environment in which students are
citizens of their class, and there is a common understanding of how one is treated and treats others.

b) Teachers work together with students across the school to acknowledge diversity, provide access to
learning and social opportunities, and encourage students to have a vaice in their educational
experience.

c) Teachers foster student buy-in and adapt to the changing needs of the student population and
collaborate with other teachers to create thoughtful learning environments that incorporate student
values and perspectives.

a) Teachers use a program/plan that promotes a common understanding of the classroom environment
envisioned by the school community and explicitly teaches students behavioral expectations and
recognition of acceptable and safe behaviors.

b) Teachers work together with students to use strategies that acknowledge diverse groups of students
and their needs.

c) Teachers foster student understanding and adapt to the changing needs of the student population and
create thoughtful learning environments that incorporate student values and perspectives.

a) Teachers have a program/plan for acceptable student expectations and are developing strategies for
the program/plan to be consistently enforced or recognized by students, or teachers have a
program/plan for acceptable student expectations, but do not enforce it.

b) Some teachers use strategies that acknowledge diverse groups of students and their needs, or
teachers are developing strategies that acknowledge diverse groups of students and their needs.

¢) Teachers are discussing strategies that address the changing needs of the student population and
reflect student values and perspectives.

a) Teachers do not have a program/plan that establishes acceptable classroom expectations for
behavior.

b) Teachers’ strategies do not acknowledge diverse groups of students and their needs.

c) Teachers do not use strategies that address the changing needs of the student population and reflect
student values and perspectives.

[[] Classroom Observations — # Visited: [ ] bocuments Reviewed:
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New York State Education Department

Local Assistance Plan (LAP)
Diagnostic Self-Review Document and Report Template

Name of Principal: Amy Campbell

Name/Number of School: Beekmantown Middle School/1
School Address: 37 Eagle Way, West Chazy, NY 12992
School Telephone Number: 518-563-8690

Principal’s Direct Phone Number: 518-324-2996

Principal’s E-Mail: Campbell.amy@bcsdk12.org

District Telephone Number: 518-563-8250

Superintendent’s Direct Phone Number: 518-324-2999

Superintendent’s E-Mail: Mannix.daniel@bcsdk12.org

Reason for LAP Designation: Failure to make AYP for Math for Economically Disadvantaged

Website Link for Published Report:

A o~ y 4
School Principal’s Signaturekg ‘( }l/}’)%/l"w Date /Ol/g//j

| certify that the information provided above and in the attached documents is true and accurate to the best of my knowledge. | understand that the
accountability status determination reported in the Information Reporting Services (IRS) portal/nySTART is official and that the district and its school
must meet all federal and State requirements pertaining to such accountability designations and expected student performance improvements.

| further certify that | have reviewed the Diagnostic Self-Review Document and met with the school leadership to discuss and revise the rubric ratings as
appropriate and that | concur that the ratings provided in the rubric are an accurate assessment of the school’s current performance in relation to the

tenets.
Superintendent’s Slgnature %//4/ % Date /& /;'// {

For New York City schools, 4he Commun/ty School District S / ndent must sign the self-assessment.

o af

PTVIessag—e—ta School/District Leaders: :

| |
The purpose of the New York State Education Department (NYSED) school review is to provide all New York State (NYS) stakeholders currently involved in school and/or!
district evaluation-with cogent messages around school improvement and highly effective educational practices. Our thinking is that the more the NYS educational
community engages in common practices and uses common language to evaluate and describe effective schools, the more readily we, as an educational community, will
be able to provide high-quality seats to all students in our state. i S i e PR A o e b ek 113 j






Guidance

The Diagnostic Self-Review Document provides an opportunity for the school, with the assistance of the district, to assess
it's current level of performance in regard to the school leadership, teacher practices and decisions, curriculum
development and support, student social and emotional developmental health, and family and community engagement.
Schools should use the self-review as an opportunity to identify actions to be taken to improve student academic results
for the identified subgroup(s), describe the district resources to be used to implement the actions identified, and describe
the professional development activities planned to support the implementation of the actions to improve student
academic results.

The Diagnostic Self-Review Document and Report Template must be approved by the district’s Board of Education (for
New York City (NYC) schools, it must be approved by the Chancellor) and posted to the district’s website by Friday,
November 20, 2015, as well as kept on file at both the school and the district offices.

Completing This Form

v Before completing this form, please examine the rubric, and discuss the tenets and the statements of practice
with the district representative who will be assisting you in completing, reviewing and approving your LAP Self-
Assessment. As the rubric used for the Diagnostic Self-Review is the same one as used for Diagnostic Review for
School and District Effectiveness (DTSDE) conducted in Focus Districts, the DTSDE website
(http://www.p12.nysed.gov/accountability/diagnostic-tool-institute/home.html) contains helpful information

about the rubric.
v In collaboration with your school leadership team and your district representatives, complete the Self-Review by

identifying the strategies and practices you either are planning to implement or have implemented that meet the
needs of your school, as identified by the assessment.
o Pay particular attention to the performance of the subgroups that caused the school to be identified as

requiring a Local Assistance Plan (LAP).
o Use evaluative language and connect how the strategies and practices have or will impact teaching and

learning.
o Make sure the activities proposed reflect a new and robust direction or a continuation of practices that
are showing evidence-based positive results in closing the achievement gap(s).

v Be concise and clear when describing the evidence that supports your ratings.

v Provide information in the plan that addresses the “who, what, when, and why” of the strategies chosen to meet
the needs of the school.

v Please Note: The designation of a school as a LAP means that a school has areas that need improvement,
particularly as they relate to the subgroup(s) of students who are failing to make academic gains. These areas
should be reflected in the ratings, evidence and action plans outlined in this assessment.

v Before the completed Self-Review Document and Report Template are submitted to the Board of Education (for
NYC, the Chancellor) for approval, the school superintendent must meet with the school leadership to discuss and

revise the rubric ratings as appropriate.

A successfully completed Self-Review provides an accurate picture of your school and its needs and describes the actions
you and the district will take to address these needs. The evidence and plans for improvement described in the document
will closely align to the expectations put forth in the rubric, therefore aligning the plan to the optimal conditions for school

effectiveness.

If you have any questions regarding completion of the Local Assistance Plan Self Assessment, please send an email to
accountinfo@nysed.gov.






School Information Sheet

Grade Total 41 | Title1 ; Attendance o

Configuration a8 Enrollment 2 | Population >2% Rate 858

Free Lunch Reduced Student o, | Limited English o Students with 0
4 Lunch 1 Sustainability - Proficient 0% Disabilities 2R

Types and Number of English Language Learner Classes

#Transitional Bilingual | 0

| #Dual Language I —[ #Self-Contained English as a Second Language

Types and Number of Special Education Classes

#Special Classes 4 #Consultant Teaching | 0 | #Integrated Collaborative T
# Resource Room 0 R 5 an IR
Types and Number Special Classes
#Visual Arts | 2 | #Music l 1 ! #Drama | 0 | # Foreign Language | 2 l # Dance | 0 | CTE | #0
Racial/Ethnic Origin
American Black or . . Asian or Native .
Indian or 0% African ; :r'SLF;i;:Z 2% Hawaiian/Other 1% White ?,/? [:/:étgl- 0%
Alaska Native American Pacific Islander
Personnel
Years Principal 3 # of Assistant 1 # of Deans 0 # of Counselors / 2
Assigned to School Principals Social Workers
% of Teachers with No 0 % Teaching 0 % Teaching with Fewer 3 Average Teacher | 5%
Valid Teaching Certificate Out of Than 3 Yrs. of Exp. Absences
Certification
Overall Accountability Status
ELA Mathematics Science 4 Year
Performance at 22 Performance at 16 Performance at 64 Graduation Rate
levels3& 4 levels 3 & 4 levels 3 &4 (HS Only)
Credit Accumulation (High School Only)
st nd
0k 1"YE R 2 % of 3 yr. students
students who students who h 410+ 6Year
earned 10+ earned 10+ g earn.e Graduation Rate
. : credits
credits credits
Reason for LAP (Indicate under the Category)
Achievement Gap (AG), Cut Point (CP), and/or Did Not Meet Adequate Yearly Progress (AYP)
ELA Mathematics Science Graduation Rate | Subgroup
American Indian or Alaska Native
Hispanic or Latino
White
Students with Disabilities
CP Economically Disadvantaged

Black or African American

Asian or Native Hawaiian/Other Pacific Islander

Multi-racial

Limited English Proficient






\

Rate each practice with an H, E, D, or | in the space provided. Before assigning a rating of Effective or Highly Effective to a Statement of Practice, the
school should pay particular attention to how the statement of practice is related to the performance of the subgroup(s) of students who caused the
school to be identified as requiring a LAP. When providing a response to a Statement of Practice that Is Effective, Developing, or Ineffective, the
school should specify whether actions will be targeted to the subgroup(s) of students who caused the school’s identification or be part of a whole
school transformation or turnaround strategy.

Tenet 2 - School Leader Practices and Decisions: Visionary leaders create a school community and culture that lead to success, well-being and
high academic outcomes for all students via systems of continuous and sustainable school improvement.

Statement of Practice 2.2: The school leader ensures that the school community shares the Specific, Measurable, Ambitious, Results-
Rating | oriented, and Timely (SMART) goals/mission and long-term vision inclusive of core values that address the priorities outlined in the
School Comprehensive Educational Plan (SCEP).

a) The SMART goals/mission and long-term vision are created and supported by staff, families, and
students and are uniformly seen, heard, and known across the entire school community and affiliated
partnerships.

b) The school leader champions the implementation of a data-driven mission for student achievement
and well-being and holds the school community of stakeholders accountable for working to realize the
long-term vision and the school priorities as outlined in the SCEP and other school improvement
documents.

¢) The school leader and community stakeholders regularly monitor and evaluate progress toward
attainment of SMART goals and priorities in the SCEP that are aligned to the long-term vision, making
adjustments when goals are not achieved, improvements are needed, and priorities become misaligned.
a) The SMART goals/mission and long-term vision are created and supported by a representative group
of staff, families, and students and some affiliated partnerships.

b) The school leader shares a data-driven mission for student achievement and well-being with the

| Effective school community of stakeholders and has a plan for how to work together to realize this long-term
vision and the school priorities as outlined in the SCEP and other school improvement documents.

| c) The school leader and community stakeholders monitor and evaluate progress once or twice a year
toward SMART goals and priorities in the SCEP aligned to the long-term vision.

a) The SMART goals/mission and long-term vision are created with limited input by stakeholders, and are
in the process of being shared with staff, families, and students across the school community.

b) The school leader has a data-driven mission for student achievement and well-being, outlined in the
| Developing SCEP, and is in the process of developing how the school community will work to realize the long-term
vision.

c) The school leader is in the process of adapting SMART goals that better align to the long-term vision,
or these SMART goals exist but are not monitored and evaluated.

a) The SMART goals/mission and long-term vision are unknown, not commonly understood, and/or have
not been shared with staff, families, and students across the school community.

X Highly Effective

| Ineffective b) The school leader has not developed a data-driven mission that is connected to the long-term vision.

¢) The school leader has not developed SMART goals or the current goals are not aligned to the long-
term vision.
[X] classroom Observations —# Visited: 10 [] pocuments Reviewed:

Please indicate the evidence used to | [_] Interviews with Students — #:

determine the rating. [] interviews with Support Staff — #:

Check all that apply. [ interviews with Teachers — #:
[] Interviews with Parents/Guardians — #:
[] other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.
Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the






actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Leaders make strategic decisions to organize programmatic, human, and fiscal capital resources.

a) The school leader collaborates with staff to create and use transparent systems and protocols that
afford students and teachers the ability to fully benefit from a flexible and thoughtful program, which
includes a creative expanded learning time program, that are aligned to student achievement.

b) The school leader strategically recruits, hires, and sustains personnel. The leader uses a variety of
partner organizations to create a pool of internal and external human capital that enables the school to
creatively, equitably, and adequately meet the academic and social needs of all students. Where the
district makes the hiring decisions, the school leader articulates successfully the need for appropriate
staff.

c) The school leader analyzes and identifies fiscal capital available to the school community throughout
the school year, making on-going strategic and sustainable decisions to fund targeted efforts aligned to
school-wide goals, considering the needs of all students and staff members. Where the district makes the
fiscal decisions, the school leader articulates successfully the need for appropriate funding.

a) The school leader collaborates with staff to create and use systems and protocols for programming for
students and teachers, which incorporates an expanded learning time program, that are aligned to
student achievement.

b) The school leader uses some partnerships to recruit, hire, and sustain personnel that enable the
school to meet the academic and social needs of the students. Where the district makes the hiring
decisions, the school leader articulates the need for appropriate staff.

c) The school leader analyzes and identifies fiscal capital available to the school community throughout
the school year, making interim strategic decisions to fund targeted efforts aligned to school-wide goals,
considering the needs of all students and staff members. Where the district makes the fiscal decisions,
the school leader articulates the need for appropriate funding.

a) The school leader uses systems, including an expanded learning time program, for programming for
students and teachers that are aligned to student achievement for some groups of students.

b) The school leader has taken some steps to secure personnel who will enable the school to meet the
academic and social needs of the students. Where the district makes the hiring decisions, the school
leader has not clearly articulated the school’s needs.

c) The school leader makes decisions sporadically on the use of available fiscal capital to fund efforts
aligned to school-wide goals. Where the district makes the fiscal decisions, the school leader has not
clearly articulated the school’s funding need.

Rating | Statement of Practice 2.3:
X Highly Effective
Il Effective
] Developing
O Ineffective

a) The school leader does not have systems for programming for students and teachers or the systems,
including an expanded learning time program, are not aligned to student achievement, or an expanded
learning time program does not exist and there are no plans to create one.

b) The school leader is not addressing the need to hire personnel to meet the academic and social needs
of the students. Where the district makes the hiring decisions, the school leader has not made an effort
to communicate with the district about hiring needs.

c) The school leader does not connect the use of fiscal capital to school goals. Where the district makes
the fiscal decisions, the school leader has not made an effort to communicate with the district about
funding needs.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[X] classroom Observations —# Visited: 10 [] pocuments Reviewed:
[] interviews with Students — #:

[] interviews with Support Staff — #:

X Interviews with Teachers — #: 3

|:| Interviews with Parents/Guardians — #:

[ other:

If the SOP rating is Effective, De

veloping or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.






v

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating
data and feedback.

Statement of Practice 2.4: The school leader has a fully functional system in place aligned to the district's Annual Professional
Performance Review (APPR) to conduct targeted and frequent observation and track progress of teacher practices based on student

~ Highly Effective |

a) The school leader and other school administrators collaboratively developed a formal school-wide
plan, known to all staff and aligned to the district’s APPR plan, for frequently observing and providing
actionable feedback throughout the school year on teaching practices based on student data.

b) The school leader and other school administrators are implementing the school’s observation plan and
providing timely, on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments, and
which encourages and supports staff to take ownership for the next stage of their development.

c) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide
on-going targeted professional development opportunities in multiple formats (e.g., coaching,
mentoring, and peer support) to staff.

Effective

a) The school leader has developed a plan, aligned to the district's APPR plan, for frequently observing
and providing actionable feedback on teaching practices throughout the school year based on student
data.

b) The school leader and other school administrators are implementing the school’s observation plan and
providing timely on-going, evidence-based, actionable feedback to staff that is directly aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators monitor the plan for observing teachers and use
observation data and other measures of teacher effectiveness to assign/reassign, counsel, and provide
on-going professional development opportunities to staff.

Developing

a) The school leader and other school administrators use an informal schedule for observing and
providing feedback on teaching practices throughout the school year and/or are developing a formalized
plan aligned to the district’s APPR plan.

b) The school leader and other school administrators are providing feedback to staff that is aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

c) The school leader and other school administrators do not consistently use observation data to provide
on-going professional development opportunities to staff.

Ineffective

a) The school leader and other school administrators have no formal plan or schedule for frequently
observing teaching practices and/or providing feedback.

b) The school leader and other school administrators are not providing feedback to staff aligned to
established criteria, including the teaching rubric and other agreed upon evaluation instruments.

¢) The school leader and other school administrators do not use observation data and other measures of
teacher effectiveness to inform staffing and professional development decisions.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[ classroom Observations — # Visited: X] bocuments Reviewed:

[ interviews with Students — #: Viewed and gtg ready to engage in negotiations.
] Interviews with Support Staff — #:

] Interviews with Teachers — #:

[] interviews with Parents/Guardians — #:

Other: District has an SED approved plan.






If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Statement of Practice 2.5: Leaders effectively use evidence-based systems and structures to examine and improve critical individual
. _Rating | and school-wide practices as defined in the SCEP (student achievement, curriculum and teacher practices; leadership development;
community/family engagement; and student social and emotional developmental health).

| Highly Effective

a) The school leader models excellence for the staff in the creation and use of evidence-based systems
that are dynamic, adaptive, and interconnected and address individual and school-wide practices.

b) The school leader, in collaboration with the school community, monitors and revises evidence-based
systems that address practices used by staff members connected to improvement areas in the SCEP.

X Effective

a) The school leader requires the staff to use evidence-based systems that are dynamic, adaptive, and
interconnected and address individual and school-wide practices.

b) The school leader monitors and revises evidence-based systems that address practices used by staff
members connected to improvement areas in the SCEP.

O Developing

a) The school leader encourages the staff to use systems that are interconnected and/or systems are not

modified based on analysis of school-wide practices.
b) The school leader is working to develop an evidence-based system to monitor and revise practices

used by staff members.

O Ineffective

a) The school leader does not encourage the staff to use systems, or systems do not exist to address

school-wide practices.
b) The school leader has not taken steps to develop an evidence-based system to monitor and revise

practices used by the staff members.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[] classroom Observations — # Visited: [] Documents Reviewed:
[ interviews with Students — #:

[ interviews with Support Staff —#:

[ interviews with Teachers — #:

[] Interviews with Parents/Guardians — #:

[] other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Extended learning day; adoption of new curriculum; addition of admin. and RTI staff;
Additional instructional and curriculum admin; intervention specialist;

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Extended learning time grant;






Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.






Rating
needs of students.

Statement of Practice 3.2: The school leader ensures and spports the quality implemntation of a systematic plan of rigorous and )
coherent curricula appropriately aligned to the Common Core Learning Standards (CCLS) that is monitored and adapted to meet the

Highly Effective

a) The school leader, using a distributive leadership model, ensures that a systematic plan (i.e., a plan
that has targeted goals to address the needs of all students and subgroups, a schedule for professional
development support, and vertical/horizontal collaborative meeting time) exists for the quality
implementation of rigorous CCLS curricula.

b) The school leader uses the systematic plan to provide teachers access to robust pedagogical support
(i.e., inter-visitation, cross-grade conversations, exemplar curriculum models, access to expert CCLS
curriculum writers, and CCLS conferences), materials, and training aligned to CCLS curricula and
instructional shifts for individual and subgroups of students.

c) The school leader ensures that a cohesive, comprehensive, and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, is used across all areas of study, including
interventions, AIS/RTI, dual credit courses, and electives, by monitoring the implementation of the
curricula and regularly examining formative and summative assessments and student work.

Effective

a) The school leader ensures that a systematic plan (i.e., a plan that has targeted goals to address the
needs of all students and subgroups, a schedule for professional development support, and
vertical/horizontal collaborative meeting time) exists for the quality implementation of rigorous CCLS
curricula.
b) The school leader uses the systematic plan to provide teachers access to pedagogical support,
materials, and training aligned to CCLS curricula and instructional shifts for individual and subgroups of
students.

“¢) The school leader ensures that staff use a comprehensive and adaptive curricula, inclusive of clearly
developed units aligned to CCLS and NYS standards, across all areas of study, including interventions,
AIS/RTI, dual credit courses, and electives, by monitoring the implementation of curricula.

Developing

a) The school leader is in the process of developing a written plan that includes targeted goals to address
the needs of students, schedule/calendar for professional development support, and vertical/horizontal
collaborative meeting time for implementing CCLS curricula.

b) The school leader is beginning to provide appropriate access to pedagogical support, materials, and
training to teachers aligned to CCLS curricula and instructional shifts for individual and subgroups of
students.

c) The school leader encourages staff to use comprehensive curricula, inclusive of clearly developed units
aligned to CCLS and NYS standards, across all areas of study, including interventions, AIS/RTI, dual credit
courses, and electives.

Ineffective

a) The school leader has no written plan for CCLS and NYS curricula alignment across all areas of study
and is not developing one.

b) The school leader does not provide access to pedagogical support, materials, and training to teachers
aligned to CCLS curricula and instructional shifts for individual and subgroups of students.

¢) The school leader does not ensure and makes little effort to encourage teachers across all areas of
study to use curricula aligned to CCLS and NYS standards.

Please indicate the evidence used to
determine the rating.
Check all that apply.

X classroom Observations —# Visited: 5 Documents Reviewed:

[] interviews with Students — #: Currently writing curriculum plan.
] interviews with Support Staff — #:

Ij Interviews with Teachers — #:

[ interviews with Parents/Guardians — #:

X other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Summer Institutes on digital differentiation for literacy;
Hired curriculum and Instruction administrator;

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Extended learning day grant;
Targeted coordinated curriculum;






Describe the professional
development activities planned to
support the implementation of the
actions in this area.

RTI direct training;
AlS coordination and training on targeted interventions;

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven instruction (DDI)
protocols that are appropriately aligned to the CCLS and NYS content standards and address student achievement needs.

Il Highly Effective

a) Teachers use targeted agendas based on student and school data to develop collaboratively unit and
lesson plans to meet the demands of CCLS and grade level DDI protocols (e.g., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b) Teachers use a full complement of curricula tools, such as pacing calendars, curriculum maps, unitand
lesson plans, across all grades, content areas, and classes that incorporate a progression of sequenced
and scaffolded skills for all groups of students (including special education and English language learners)
and use a variety of complex materials appropriately aligned to the CCLS.

c) Teachers consistently monitor and adjust curricula to support the CCLS instructional shifts and NYS
content standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across all content areas and grades.

X Effective

| a) Teachers develop collaboratively unit and lesson plans that meet the demands of CCLS and grade-level

DDI protocols (e.g., documentation of ongoing analysis of formative and summative assessments,
student work, use of rubrics) and address student achievement needs in all grades and subject areas.

b) Teachers use unit and lesson plans across all grades, content areas, and classes that incorporate a
progression of sequenced and scaffolded skills for all groups of students (including special education and
English language learners) and use a variety of complex materials appropriately aligned to the CCLS.

c) Teachers monitor and adjust curricula to support the CCLS instructional shifts and NYS content
standards and ensure higher-order thinking skills are consistently present by providing necessary
supports and extensions for all groups of students across core content areas and grades.

| Developing

a) Teachers individually or inconsistently collaborate to develop unit and lesson plans based on student
data to meet the demands of CCLS and grade level DDI protocols (e.g., documentation of ongoing
analysis of formative and summative assessments, student work, use of rubrics) in all grades and subject
areas.

b) Teachers use lesson plans that are either inconsistently aligned to CCLS or are aligned to the CCLS but
do not use a variety of complex materials that incorporate a progression of sequenced and scaffolded
skills.

c) Teachers either are in the process of developing protocols to monitor and adjust curricula to support
the CCLS instructional shifts and NYS content standards, or teachers inconsistently monitor and adjust
curricula across the school, or teachers monitor and adjust no more than twice a year for all groups of
students across content areas and grades.

| Ineffective

a) Teachers do not use formal structures and data to work collaboratively to develop unit and lesson
plans.

b) Teachers use lesson plans that are not aligned to CCLS.

c) Teachers do not monitor and adjust curricula, and there is no plan to begin to do so.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[X] Classroom Observations —# Visited: 8 Documents Reviewed:

D Interviews with Students — #: Student work, assessments, lesson plans,
[:] Interviews with Support Staff — #: Test itemanaysis

[ Interviews with Teachers — #:

X Interviews with Parents/Guardians — #: 15
[] other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Classes incorporate a progression of sequenced and scaffolded skills;
Grade level meetings;
Review student work;

10






Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Admin time;

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

SESIS

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Statement of Practice 3.4: The school leader and teachers have developed a comprehensive plan for teachers to partner within and
across all grades and subjects to create interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.

a) The school leader and teachers consistently use comprehensive and adaptive plans to form
partnerships and create interdisciplinary curricula targeting the arts, technology, and other enrichment
opportunities within and across all grade levels and subjects.

b) Teachers consistently collaborate within and across grades and subjects to deliver interdisciplinary
curricula that incorporate the arts, technology, and other enrichment opportunities, and there is
evidence that teachers regularly develop innovative strategies for connecting these curricula with
subject-specific curricula.

c) Teachers consistently collaborate in grade/subject level teams to formally reflect on the impact of the
interdisciplinary curricula, take immediate action to make revisions when needed, and ensure that there
is a common understanding about what is taught and why it is taught.

a) The school leader and teachers use plans to form partnerships and create interdisciplinary curricula
targeting the arts, technology, and other enrichment opportunities within and across all grade levels and
subjects.

b) Teachers periodically collaborate within grades and subjects to deliver interdisciplinary curricula that
incorporate the arts, technology, and other enrichment opportunities, and there is evidence that
teachers regularly develop innovative strategies for connecting these curricula with subject-specific
curricula.

c) Teachers periodically collaborate in grade/subject level teams to formally reflect on the impact of the
interdisciplinary curricula, take action according to a set schedule (e.g., beginning, middle, and end of the
year), make revisions when needed, and ensure that there is a common understanding about what is
taught and why it is taught.

a) The school leader and teachers address interdisciplinary curricula and develop partnerships in the
absence of a plan or are in the process of developing a plan to create interdisciplinary curricula and
partnerships targeting the arts, technology, and other enrichment opportunities within and across all
grade levels and core subjects.

b) Teachers are beginning to collaborate and discuss ways to deliver interdisciplinary curricula that
incorporate the arts, technology, and other enrichment opportunities, or limited numbers of teachers
deliver interdisciplinary curricula within grades and subjects.

c) Teachers individually reflect on the impact of interdisciplinary curricula, or the school leader and
teachers are in the process of planning formal reflection time to discuss the impact of interdisciplinary
curricula and make revisions.

Rating
D — Highly Effective
Il Effective
| Developing
L__l Ineffective

a) The school leader and teachers do not have formal partnerships to address interdisciplinary curricula.
b) Teachers do not collaborate and discuss ways to deliver interdisciplinary curricula within grades and

subjects.
c) Teachers have not developed interdisciplinary curricula, or there are no plans or processes for

reflecting and revising current curricula.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[X] bocuments Reviewed:
Interdisciplinary plan

[X] classroom Observations — # Visited: 8
[ interviews with Students — #:
[ interviews with Support Staff — #:
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Interviews with Teachers — #: 7

D Interviews with Parents/Guardians — #:

Other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Special education and interdisciplinary staff, targeting the arts, technology, across all grade levels and
subjects developed a comprehensive plan for teachers within and across all grades and subjects that
creates interdisciplinary curricula targeting the arts, technology, and other enrichment opportunities.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

SESIS

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Team meetings

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 3.5: Teachers implement a comprehensive system for using formative and summative assessments for
strategic short and long-range curriculum planning that involves student reflection, tracking of, and ownership of learning.

| Highly Effective

a) Teachers have and use strategic comprehensive assessment system for using multiple measures of
data: structure and protocols for analysis, plan to track progress over time on explicitly identified targets,
creation of pre- and post-unit assessments and have a process for adapting curriculum that
demonstrates improving individual and subgroup achievement.

b) Teachers create and use a variety of appropriate, common assessments data (including pre-, post-,
formative and summative) across all grades and subject areas ensuring alignment between the
curriculum and assessment tools.

c) Teachers have a system for providing regular and explicit feedback to students that is based on data
and facilitates student ownership of learning. This system includes student use of rubrics to complete
assignments, student self-assessment, student tracking of individual progress, and student reflection
upon and adjustment of individual learning strategies to address explicit teacher feedback.

4 Effective

a) Teachers have and use a comprehensive system for using data: identified targets, pre-and post-unit
assessments and have a process for adapting curriculum that demonstrates improving individual and
subgroup achievement.

b) Teachers use pre-, post-, formative and summative assessment data across all grades and subject
areas, ensuring alignment between the curriculum and assessment tools.

c) Teachers provide on-going feedback on data to students, supporting student ownership of learning.

| Developing

a) Teachers are beginning to develop a system to analyze and use data to make curricular decisions.
b) Teachers are in the process of developing multiples types of assessments to ensure alignment
between curriculum and assessment, or the use of the variety of assessments is inconsistent throughout

the school.
c) Teachers are learning to provide feedback based on data to students to address student ownership of

learning.

O Ineffective

a) Teachers discuss data, but these discussions do not inform curricular decisions.
b) Teachers do not use a variety of assessments, or the assessments used are misaligned.
c) Teachers do not provide feedback based on data.

Please indicate the evidence used to
determine the rating.
Check all that apply.

Documents Reviewed:
APPR plan, grade level mtg notes

Classroom Observations — # Visited: 7
[ interviews with Students — #:

[ interviews with Support Staff — #:

[ interviews with Teachers — #:

|:] Interviews with Parents/Guardians — #:
[X] other: Grade level and team meetings
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If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Staff have developed a comprehensive system for using formative and summative assessments for
strategic short and long-range curriculum planning that involves student reflection via Star reading; exit

tickets, student survey.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

District funds

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

APPR focus on formative assessments

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Rating

Statement of Practice 4.2: School and teacher leaders ensure that instructional rctices and strategies are organized around
annual, unit, and daily lesson plans that address all student goals and needs.

Highly Effective

a) School and teacher leaders ensure that teachers use daily a transparent, targeted plan that is
informed by data (summative, interim, attendance, IEPs, NYSESLAT, etc.) and grade-level and school-
wide goals for all groups of students.

b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including
students with disabilities, English language learners and other sub-groups) and provide timely and
appropriate instructional interventions and extensions for all students.

c) Teacher leaders and coaches ensure that teachers use data to establish short- and long-term goals
with learning trajectories for groups of students based on identified and timely needs.

Effective

a) School and teacher leaders ensure that teachers use a plan that is informed by data (summative,
interim, attendance, IEPs, NYSESLAT, etc.) and grade-level goals for all groups of students.

b) Teacher leaders and coaches ensure that teachers use instructional practices and strategies that are
adaptive and aligned to plans for groups of students with a variety of needs and learning styles (including
students with disabilities, English language learners and other sub-groups) and provide instructional
interventions to students.

c) Teacher leaders and coaches ensure that teachers establish short- and long-term goals for groups of
students based on grade-level benchmarks.

Developing

a) School and teacher leaders are beginning to engage teachers in a conversation about aligning plans to
data.

_b) Teacher leaders and coaches support teachers’ use of instructional practices and strategies that are
aligned to plans to provide instructional interventions to students, or teacher leaders and coaches are
beginning to support the alignment of teachers’ instruction to newly developed plans.

c) Teacher leaders and coaches are beginning to work with teachers to establish short or long-term goals
for groups of students.

Ineffective

a) School and teacher leaders do not support or engage teachers in a conversation about aligning plans
to data.

b) Teacher leaders and coaches do not support teachers in the use of instructional practices and
strategies aligned to plans, or teachers are not providing instructional interventions to students.

c) Teachers have not created goals for groups of students, and there is no plan for teacher leaders and
coaches to support this effort.

Please indicate the evidence used to
determine the rating.
Check all that apply.

Xl bocuments Reviewed:
Team meetings and grade level meetings

[] classroom Observations — # Visited:

[ Interviews with Students — #:

] interviews with Support Staff — #:

[] interviews with Teachers — #:

[ Interviews with Parents/Guardians — #:
Other: Teacher plans

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Teacher leaders ensure that short- and long-term goals for groups of students are based on grade-level
benchmarks. Data is driven via school tool and STAR assessments.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels. '

Director of curriculum and instruction and data.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

PD will occur at team meetings with director to more effectively use data to drive instruction.

Timeline for Implementation of
Activities and Professional
Development — Please provide
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milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 4.3: Teachers provide coherent, and appropriately aligned Common Core Learning Standards (CCLS)-based
instruction that leads to multiple points of access for all students.

Highly Effective

a) Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans
appropriately aligned to CCLS (or content based standards), and reflective of the CCLS SHIFTS to instruct
all groups of students.

b) Teachers stimulate deep levels of thinking and questioning in students through the use of adaptive
CCLS (or content based standards) instructional materials that contain high levels of text and content
complexity and multiple strategies to provide a wide variety of ways to engage in learning.

Effective

a) Teachers use instructional practices appropriately aligned to CCLS (or content based standards) lesson
plans are reflective of the CCLS SHIFTS to instruct all groups of students.

b) Teachers stimulate student thinking by asking questions through the use of adaptive CCLS (or content-
based standards) instructional materials that contain high levels of text and content complexity.

Developing

a) Teachers are beginning to develop lesson plans that are appropriately aligned to CCLS (or content
based standards) and reflective of the CCLS SHIFTS to inform their instructional practices, or some
teachers use instructional practices aligned to CCLS lesson plans and reflective of the CCLS SHIFTS in
specific content areas.

b) Teachers across the school do not consistently ask higher-order thinking questions, or the instructional
materials do not contain high levels of text and content complexity.

=]

————Ineffective- - ———

a) Teacher instruction is not aligned to CCLS or content-based standards and not based on lesson plans.
b) Teachers use strategies and ask questions that require only basic knowledge of the subject and limit
ways in which students are able to acquire learning by providing a single point of access for all students.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[X] classroom Observations —# Visited: 7 [] pocuments Reviewed:
] interviews with Students — #:

[ Interviews with Support Staff —#:

[ interviews with Teachers — #:

|:] Interviews with Parents/Guardians — #:
[J other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Teachers use instructional practices that are systematic and explicit, based on sequential lesson plans
appropriately aligned to CCLS (or content based standards), and reflective of the CCLS SHIFTS to instruct
all groups of students

Journey’s in ELA
Modules for Math

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

District Funds

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Journey’s provided 10 days for PD
Internal training for Math series

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Rating

Statement of Practice 4.4: Teachers and students work together to implement a program/plan to create a learning environment that
is responsive to students’ varied experiences and tailored to the strengths and needs of all students.

Highly Effective

a) Teachers use a program/plan that contributes to positive reinforcements of behaviors by using
behavioral expectations that are explicitly taught and promotes an environment in which students are
citizens of their class, and there is a common understanding of how one is treated and treats others.
b) Teachers work together with students across the school to acknowledge diversity, provide access to
learning and social opportunities, and encourage students to have a voice in their educational
experience.

c) Teachers foster student buy-in and adapt to the changing needs of the student population and
collaborate with other teachers to create thoughtful learning environments that incorporate student
values and perspectives.

Effective

a) Teachers use a program/plan that promotes a common understanding of the classroom environment
envisioned by the school community and explicitly teaches students behavioral expectations and
recognition of acceptable and safe behaviors.

b) Teachers work together with students to use strategies that acknowledge diverse groups of students
and their needs.

c) Teachers foster student understanding and adapt to the changing needs of the student population and
create thoughtful learning environments that incorporate student values and perspectives.

Developing

a) Teachers have a program/plan for acceptable student expectations and are developing strategies for
the program/plan to be consistently enforced or recognized by students, or teachers have a
program/plan for acceptable student expectations, but do not enforce it.

b) Some teachers use strategies that acknowledge diverse groups of students and their needs, or
teachers are developing strategies that acknowledge diverse groups of students and their needs.

c) Teachers are discussing strategies that address the changing needs of the student population and
reflect student values and perspectives.

Ineffective

O

a) Teachers do not have a program/plan that establishes acceptable classroom expectations for
behavior.

b) Teachers’ strategies do not acknowledge diverse groups of students and their needs.

c) Teachers do not use strategies that address the changing needs of the student population and reflect
student values and perspectives.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[] classroom Observations — # Visited: [] pocuments Reviewed:
[ interviews with Students — #:

[] interviews with Support Staff — #:

[ interviews with Teachers — #:

|:l Interviews with Parents/Guardians — #:

[J other:

If the SOP rating is Effective, De

veloping or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Rating

Statement of Practice 4.5: Teachers inform planning and foster student participation in their own learning process by using a variety
of summative and formative data sources (e.g., screening, interim measures, and progress monitoring).

Highly Effective

a) Teachers use a wide variety of relevant data to create adaptive lesson plans that account for student
grouping and determine the appropriate intensity and duration of instruction.

b) Teachers use summative and formative assessments, including screening, progress monitoring,
interim measures and outcome assessments, to develop highly dynamic and responsive plans based on
students’ strengths and needs.

c) Teachers provide frequent and relevant feedback to students based on the analysis of timely data, and
students draw on the feedback so that they can reflect upon and assess their own progress.

Effective

a) Teachers use data to create targeted plans and adjust student groupings and instructional strategies
for most students.

b) Teachers use summative and formative assessment data to inform instructional decision making,
including student grouping and instructional strategies.

c) Teachers provide frequent feedback to students based on the analysis of timely data and provide
students with next steps for students to take to progress.

Developing

a) Teachers are beginning to use plans for adjusting student groupings and instructional strategies.

b) Teachers are in the process of using summative and formative assessments that inform instructional
decision making, or the practice of using data sources and analyzing the information to inform
instructional decision making is inconsistent.

¢) Teachers provide limited data-based feedback to students.

Ineffective

O

a) Teachers do not have or use plans for grouping students and adjusting their instruction.
b) Teachers do not use summative and formative assessments to inform instructional decision making.
c) Teachers provide feedback that is not purposeful or based on data.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[] classroom Observations — # Visited: ] Documents Reviewed:

[] interviews with Students — #:
] interviews with Support Staff — #:
[ interviews with Teachers — #:

[ interviews with Parents/Guardians — #:

[] other:

If the SOP rating is Effective, De

veloping or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Statement of Practice 5.2: The school leader establishes overarching systems and understandings of how to support and sustain
student social and emotional developmental health and academic success.

X Highly Effective

a) The school leader, using a distributive leadership model, establishes a deliberate system, understood
and followed by all staff members, that allows each student to be well known by a designated adult and
positively reinforces academic success for all students.

b) The school leader ensures that all staff members know and use a strategic and comprehensive system
for referral and support for all students that includes researched-based programs and practices intended
to promote academic success, family engagement, and student emotional health and wellness.

c) The school leader ensures that all stakeholders strategically use data to identify areas of need,
cultivates purposeful partnerships to promote student social and emotional health and academic
achievement, and leverages internal or external resources to support and sustain the system.

O Effective

a) The school leader, together with staff, establishes a system that allows each student to be known by a
designated adult and positively reinforces academic success for all students.

b) The school leader ensures that all staff knows and uses research-based programs and practices for
referral and support for all students that address social and emotional developmental health and
academic success.

c) The school leader ensures that all staff members use data to identify areas of need and leverages
internal resources to promote student social and emotional developmental health.

| Developing

a) The school leader is working with staff to develop a system that will allow each student to be known
well by an adult, or the system that exists is inconsistently practiced by staff members.

b) The school leader is developing a system of referral and support that addresses the social and
emotional developmental health and academic success of students, or the system that exists is not
consistently used across the school.

c) The school leader is developing or improving the mechanism for staff members to use data to identify
areas of need connected to student social and emotional developmental health, or data is used by some
staff members to promote student social and emotional developmental health.

O Ineffective

a) The school leader has not prioritized the development of an effective system that will allow each
student to be known by an adult.

b) The school leader has not developed a system of referral and support, or the system in place does not
address the needs of the students.

c) The school leader has not made the use of data a priority in identifying student areas of need
connected to social and emotional developmental health.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[] classroom Observations — # Visited: [[] bocuments Reviewed:

[ interviews with Students — #:

[ interviews with Support Staff — #:

D Interviews with Teachers — #:

I:I Interviews with Parents/Guardians — #:

[X] other: ELT, Free Breakfast and lunch for all

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

ELT; Free breakfast, lunch and snacks for all; exercise embedded into curriculum and instruction (noon
wellness).

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

ELT grant, free breakfast for all.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

On-going staff training

Timeline for Implementation of
Activities and Professional
Development — Please provide
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milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 5.3: The school articulates and systematically promotes a vision for social and emotional developmental
health that is aligned to a curriculum or program that provides learning experiences and a safe and healthy school environment for
families, teachers, and students.

X Highly Effective

a) There is a comprehensive and coherent curriculum or program that incorporates research-based
practices aligned to the school vision that enables students to articulate a sense of belonging and
ownership in their school community and facilitates the teaching of student social and emotional
developmental health.

b) All stakeholders receive professional development support to consistently act upon a shared
understanding of skills and behaviors that address the social and emotional developmental health needs
of students linked to academic success and promote the school community's vision of a safe and healthy
environment.

c) There is a comprehensive plan to monitor and revise the professional development provided
stakeholders to build adult capacity to facilitate learning experiences to support student social and
emotional developmental health within a safe and healthy environment.

O Effective

a) There is a curriculum or program that incorporates research-based practices aligned to the school
vision that facilitates the teaching of student social and emotional developmental health.

b) The school staff receives professional development support to use skills and behaviors that address
the social and emotional developmental health needs of students and promote the school community's
vision of a safe and healthy environment.

c) There is a plan to monitor and revise the professional development provided staff that builds adult
capacity to support student social and emotional developmental health within a safe and healthy
environment.

| Developing

a) The school is developing a curriculum or program to support and promote the teaching of student
social and emotional developmental health.

b) The school is developing ways to support the stakeholders’ understanding of the skills and behaviors
that address the social and emotional developmental health of students, or some staff members use
skills and behaviors that address social and emotional developmental health needs of students.

c) The school is beginning to monitor the professional development plan to build adult capacity to
support student social and emotional developmental health.

| Ineffective

a) The school does not have a curriculum or a program in place to support the teaching of student social
and emotional developmental health, or the program in place does not meet student needs.

b) The school has not identified skills and behaviors that address the social and emotional developmental
health of students, and there are no plans to provide support aligned to this work.

c) The school does not provide professional development to build adult capacity to support student
social and emotional developmental health.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[] classroom Observations —# Visited: ] bocuments Reviewed:
[ Interviews with Students — #:

] interviews with Support Staff — #:

[] interviews with Teachers — #:

[ Interviews with Parents/Guardians — #:

[X] other: Social Services case manager on site;
BHSN partnership;

Mental health agreement

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Student performance is improved in subgroups by having administration build adult capacity to facilitate
learning experiences to support student social and emotional developmental health within a safe and
healthy environment. This occurs through ELT.

Social Services case manager on site;

BHSN partnership;

Mental health agreement

Describe the district resources to be
used to implement the actions in

District administration staff (director of pupil personnel)
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this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

On-going with agencies.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of

activities implemented in this area.
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Statement of Practice 5.4: All school stakeholders work together to develop a common understanding of the importance of their
contributions in creating a school community that is safe, conducive to learning, and fostering of a sense of ownership for providing
social and emotional developmental health supports tied to the school’s vision.

a) The school community collaborated to develop and uses a plan that incorporates protocols and
processes to communicate the important roles and contributions of all stakeholders in ensuring
appropriate supports are provided to all students.

b) Across the school community, students, teachers and parents have a voice in the decision-making
process for developing their school culture and work together and have active roles in ensuring the
school's vision pertaining to social emotional developmental health is achieved.

c) The school community has implemented a system for monitoring and responding to student social and
emotional developmental health needs, which ensures that adaptive measures are implemented specific
to individual student needs when growth is not actualized.

a) The school community has and uses a plan that incorporates protocols and processes to address
stakeholders’ roles in contributing to how student supports are provided to all groups of students.

b) Across the school community, students, teachers and parents work together and have an active role in
ensuring the school’s vision pertaining to student social and emotional developmental health is achieved.
c) The school community has implemented a system for monitoring and responding to student social and
developmental health needs, which is used to support teachers as they address student needs.

a) The school community is developing protocols and processes for stakeholders to discuss their role in
providing appropriate student supports for all groups of students.

b) Across the school community students, teachers and parents inconsistently contribute towards
ensuring the school's vision pertaining to student social and emotional developmental health is achieved.
c) The school community is developing a system for monitoring and responding to student social and
emotional developmental health needs.

Rating
X Highly Effective
Il Effective
| Developing
I Ineffective

a) The school community has no protocols and processes in place to identify stakeholders’ roles, or the
protocols and processes that exist are not aligned to student supports.

b) Across the school community, students, teachers and parents do not understand or act on their role in
ensuring the school's vision pertaining to student social and emotional developmental health is achieved.
c) The school community has not prioritized the development of a system to monitor and respond to
student social and emotional developmental health needs.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[ Classroom Observations — # Visited: [] Documents Reviewed:
[J interviews with Students — #:

[] interviews with Support Staff — #:

[] Interviews with Teachers — #:

|:| Interviews with Parents/Guardians — #:

[] other:

If the SOP rating is Effective, De

veloping or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Rating Statement of Practice 5.5: The school leader and student support staff work together with teachers to establish structures to
support the use of data to respond to student social and emotional developmental health needs.

a) The school leader, in collaboration with stakeholders, has a plan with systems and structures (time,

space and resources) for how to collect, analyze, and use a wide variety of data to address student social
X Highly Effective and emotional developmental health needs.

b) The school community uses a strategic plan based on data to deliver and monitor timely services and

supports to students.

a) The school leader, in collaboration with student support staff, has a plan with structures (time, space
] Effective and resources) to use data to address student academic and social emotional developmental health

needs.

b) The school community uses a plan based on data to deliver services and supports to students.

a) The school leader and the support staff are developing a plan for teachers to begin to understand how
O Develbpine to use data to address student social and emotional developmental health needs.

b) The school community collects data and is developing a plan to address ways to use the data to

support students.

a) The school has no specific plan for how to use data to address student social emotional developmental
I Ineffective health needs.

b) The school community has not prioritized the need for using data to support students.

Please indicate the evidence used to
determine the rating.
Check all that apply.

Documents Reviewed:
Wellness policy; Survey; Attendance policy

] classroom Observations — # Visited:

[ interviews with Students — #:

[J Interviews with Support Staff — #:

|:| Interviews with Teachers — #:

Interviews with Parents/Guardians — #: 37
] other:

~“If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Development of wellness committee; surveys

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Director of pupil personnel; crisis counselor; psychologist; partnership with BHSN

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Statement of Practice 6.2: The school leader ensures that regular communication with students and families fosters ” E

Ratoe expectations for student academic achievement.
a) The school leader, in collaboration with the staff, ensures that staff members are knowledgeable
about the school's priority and plan for students to graduate from high school and complete
postsecondary education (college, CTE) with advanced competence, and school staff regularly
communicate this priority to students, parents, and community leaders in ways that are appropriate for
the grade level of the students.
= . b) The school community implements proactively the plan to create diverse and meaningful

X Highly Effective o ] = ; . ) .
opportunities for engaging students, families, and community stakeholders in the conversation regarding
high expectations for student academic achievement and uses multiple points of entry to provide tips

~and tools focused on student learning and development.

c) The school leader and community review and assess routinely how parents respond to the efforts to
build family-school partnerships to foster high expectations for student academic achievement and make
timely adjustments if strategies are not working.
a) The school leader makes it a school-wide priority for all students and their families to be aware of the
school-wide expectations and plan pertaining to graduating from the school and provides age
appropriate information about college and postsecondary CTE programs to students and their families.

m Effective b) The school community implements the plan to foster conversations with students and families
regarding high expectations for student academic achievement and provides tips and tools focused on
student learning and development.
c) The school staff reviews and assesses how parents respond to the efforts to build family-school
relationships and makes periodic adjustments to those efforts if strategies are not working.
a) Most of the school staff members are knowledgeable about the expectations for student academic
achievement, or the school leader is developing a plan to communicate the expectations to students and
families.
b) The school community is beginning to use a plan to encourage students and families to learn about

O Developing the expectations for student academic achievement, or a limited number of staff members are having
these conversations with students and families.
c) The school staff is working to adjust their efforts to build family-school relationships, or only some
staff regularly review and adjust their efforts to building relationships to foster high expectations for
student academic achievement.
a) The school leader has not prioritized communicating high expectations for student academic
achievement, and there is little or no evidence that staff communicates these expectations to students
and families.

Il Ineffective b) The school community does not promote or engage students and families in conversations regarding
student academic expectations.
c) The school staff is neither examining nor adjusting the school’s efforts to build relationships with
students and families to foster high expectations for student academic achievement.
] classroom Observations — # Visited: [X] bocuments Reviewed:

Please indicate the evidence used to |:] Interviews with Students— #: _ Parent handbook

determine the rating.
Check all that apply.

] interviews with Support Staff — #:

[ interviews with Teachers — #:

[] Interviews with Parents/Guardians — #:

[X] other: Web-based portal, open house nights.

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

School leaders and community continually review and assess routinely how parents respond to the
efforts to build family-school partnerships to foster high expectations for student academic achievement

and make timely adjustments if strategies are not working;
Daily family folders; portal for grades; website for HW and educational links; open house parent nights;

parent conferences.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance

District funds;
Technology
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levels.

Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 6.3: The school engages in effective planning and reciprocal communication with family and community
stakeholders so that student strength and needs are identified and used to augment learning.

X Highly Effective

a) The school has a comprehensive plan to use multiple, interactive communication tools to provide
families regular opportunities for purposeful, strategic, and authentic dialogue about school and student
issues and concerns.

b) The school staff has a shared commitment to use consistently the plan for communicating with
parents and stakeholders (i.e., translating all documents in multiple languages and communicating in
variety of ways) to ensure that they clearly understand the school’s priorities concerning student
progress, achievement, and needs.

c) The school staff regularly monitors the effectiveness of their communication to and solicitations of
family feedback in all languages concerning student achievement, needs, issues, and concerns using
multiple interactive communication tools and makes revisions to the plan when necessary.

O Effective

a) The school staff has a plan to use multiple tools to communicate with families about school and
student issues and concerns.

b) The school staff uses a plan to communicate with parents (i.e., translating all documents in multiple
languages and communicating in a variety of ways) concerning student progress, achievement, and

needs.
c) The school staff monitors the effectiveness of its communication in all languages and responds to

family feedback concerning issues and concerns.

I Developing

a) The school is creating a plan for communicating with families about school and student issues and
concerns in pertinent languages, or the school communicates with families about school and student
issues and concerns using the most prevalent languages.

b) The school staff is developing a mechanism for sending documents to families in their native
languages, or the school staff translates select documents into languages they identify as prevalent.
c) The school is beginning to have conversations about the effectiveness of its strategies for
communicating with parents.

| Ineffective

a) The school communicates with families about school and student issues and concerns without
considering translation needs.

b) The school staff does not send translations of documents to families.

c) The school does not reflect on its strategies for communicating with parents.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[ classroom Observations — # Visited: [[] pocuments Reviewed:

[] Interviews with Students — #:

[ interviews with Support Staff — #:

[] interviews with Teachers — #:

] Interviews with Parents/Guardians — #:

[ other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.
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Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 6.4: The school community partners with families and community agencies to promote and provide training
across all areas (academic and social and emotional developmental health) to support student success.

X Highly Effective

a) The school leader, in collaboration with pertinent school staff and community agency partners, has
developed a plan to ensure that all staff members understand how to create and sustain high levels of
family engagement by teaching all parents ways to support student learning and growth.

b) After consulting teachers, student support professionals, and representative parents, the school
leader provides professional development to all school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school’s plan for engaging
parents to support student success.

Il Effective

a)-The school leader; in collaboration with pertinent school staff and community-agency-partners;, has
developed a plan to ensure that classroom teachers and guidance staff understand how to create and
sustain family engagement by teaching a group of parents, representative of student demographics,
ways to support student learning and growth.

b) The school provides professional development to school staff on how to actively seek and sustain
partnerships with families and community organizations that are linked to the school’s plan for engaging
parents to support student success.

a) The school leader is in the process of developing a plan to teach parents ways to support student
learning and growth.

| Developing b) The school is in the process of implementing a plan to provide professional development to school
staff on how to develop partnerships with families and/or the community, or the staff is not fully
implementing the strategies in the school’s plan.
a) The school leader is not working on a plan to teach parents ways to support student learning and
O Ineffective growth.

b) The school does not provide professional development for staff concerning developing partnerships
with families and/or the community.

Please indicate the evidence used to
determine the rating.
Check all that apply.

] classroom Observations — # Visited: X] Documents Reviewed:

[ interviews with Students — #: Parent handbook, district plan

] Interviews with Support Staff — #:

[ Interviews with Teachers — #:

|:| Interviews with Parents/Guardians — #:

Other: Opening day; open house by grade
level; robo calls, parent surveys

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

The school leader provides professional development to all school staff on how to actively seek and
sustain partnerships with families and community organizations that are linked to the school’s plan for
engaging with families.

Opening day; open house by grade level; robo calls, parent surveys.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

District funds.
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Describe the professional
development activities planned to
support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.

Rating

Statement of Practice 6.5: The school shares data in a way that promotes dialogue among parents, students, and school community
members centered on student learning and success and encourages and empowers families to understand and use data to advocate
for appropriate support services for their children.

Highly Effective

a) School leaders, data specialists, student support professionals, program coordinators, and community
agencies share data and integrate data systems in order to identify family needs and target appropriate
support strategies.

b) The entire school community ensures that student data is shared in a way that families can
understand a child’s learning needs and successes, proactively advocate for their children, and partner
with the school to provide appropriate student support.

Effective

a) School leaders, data specialists, student support professionals, and program coordinators use data to
identify family needs and target strategies to address them.

b) The school community ensures that student data is shared in a way in which families can understand
student learning needs and successes and are encouraged to advocate for student support.

Developing

a) The school staff recognizes that there is a need to share and integrate data systems to identify family
needs, and a plan is being developed to do so, or the school staff uses data but is not working with the
school's partnerships to share and respond to data pertaining to family needs.

b) The school community inconsistently shares data regarding student learning needs and success that
families can access and understand.

O

Ineffective

a) There is no evidence that school leaders, data specialists, student support professionals, and program
coordinators have prioritized or recognized the need to share and integrate data systems.
b) The school community does not share data with parents in ways they can understand.

Please indicate the evidence used to
determine the rating.
Check all that apply.

[] classroom Observations — # Visited: [[] Documents Reviewed:

[ Interviews with Students — #:

[] interviews with Support Staff — #:

[ interviews with Teachers — #:

[] interviews with Parents/Guardians — #:

[] other:

If the SOP rating is Effective, Developing or Ineffective, please provide a response in the areas below.

Actions in this area to be taken to
improve the identified subgroup(s)
student performance levels.

Describe the district resources to be
used to implement the actions in
this area to improve the identified
subgroup(s) student performance
levels.

Describe the professional
development activities planned to
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support the implementation of the
actions in this area.

Timeline for Implementation of
Activities and Professional
Development — Please provide
milestone dates for the planning,
implementation, and review of
activities implemented in this area.
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Describe the process used to develop this plan pursuant to Commissioner’s Regulations 100.11.

In collaboration with school leadership team and district representatives, we completed the Self-Review by identifying
the strategies and practices we are planning to implement or have currently implemented that meet the needs of our
school, as identified by the Local Assistance Plan. The LAP plan paid particular attention to the performance of the
subgroups that caused the school to be identified, which were Students With Disabilities and Economically
disadvantaged students. The LAP team used evaluative language and connected how the strategies and practices
have an impact teaching and learning. Lastly, the LAP team ensured the activities proposed reflect a new and robust
direction or a continuation of practices that show evidence-based positive results in closing the achievement gap.

The following are areas where the district is working to continually improve:

e Statement of Practice 2.5: Leaders effectively use evidence-based systems and structures to examine and
improve critical individual and school-wide practices as defined in the SCEP (student achievement, curriculum
and teacher practices; leadership development; community/family engagement; and student social and
emotional developmental health).

e Statement of Practice 3.3: Teachers develop and ensure that unit and lesson plans used include data-driven
instruction (DDI) protocols that are appropriately aligned to the CCLS and NYS content standards and address

student achievement needs.

e Statement of Practice 3.5: Teachers implement a comprehensive system for using formative and summative
assessments for strategic short and long-range curriculum planning that involves student reflection, tracking
of, and ownership of learning.

e Statement of Practice 4.2: School and teacher leaders ensure that instructional practices and strategies are
organized around annual, unit, and daily lesson plans that address all student goals and needs.

This plan is made in conjunction with the district professional development plan; Star reading and math scores, review
of retention and social promotion policy; studies drop-out, attendance and discipline data; reviewed regional bullying
survey; applied for and received extended learning time grant to extend and enrich learning; grant provides more staff
and support and we want data embedded instruction to become more of practice to study student data curriculum
practices and techniques. We have also developed a wellness committee to look at the whole child with a wellness
plan; partnered with social services and BHSN to meet emotional needs; case managers are bridging home to school

services.
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Provide any additional information that is relevant to the Local Assistance Plan but is not addressed in the tenets
and/or SOPs.
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SIDE LETTER OF UNDERSTANDING

AGREEMENT made this day of , 2015 by and between the BEEKMANTOWN
CENTRAL SCHOOL DISTRICT, hereinafter referred to as “District”, and the BEEKMANTOWN
ADMINISTRATORS’ ASSOCIATION, herein referred to as “Association”, as follows:

WHEREAS, the Association and the District are parties to an agreement, hereinafter referred to as the
Agreement, dated July 1, 2014 through June 30, 2018; and

WHEREAS, the Agreement sets forth terms and conditions of employment between the Association and
the District for the period of time as described above; and

WHEREAS, Article XIV “SALARY” stipulates the appropriate salaries for titles in the bargaining unit;
and

WHEREAS, Article XVII “ADDITIONAL DUTIES” states the following: Should the District, either by
agreement with other collective bargaining groups within the District or by unilateral action, cause a
change in terms and conditions of employment of any members of the Association, prior to the
implementation of such agreement or unilateral action, the District agrees to enter negotiations with the
Association on the related issues; and

WHEREAS, The District is in receipt of an Extended Learning Time Grant, and

WHEREAS, The Parties entered negotiations as outlined above and agree to the following:

NOW THEREAFTER, the parties agree as follows:

1. Effective July 1, 2015, the following titles and salary adjustments shall be made:

Building Principals 12 Month $4,800
K-5 Curriculum/Dir. Special Education 12 month $4,800
Director of 21% Century Learning 11 month $3,500
Pupil Personnel 12 month $3,500
HS and MS Assistant Principal(s) 10 month $2,200

2. All members of the BAA will receive a potential $2,000 additional stipend based on the
district’s achievement of the ELT Grant targeted goals. These goals are:

Increase Student Achievement
Decrease discipline referrals
Increase student attendance
Increase or stabilize graduation rate

3. The Additional Stipend amount shall be prorated based on the success of each goal (i.e. the
district meets or exceeds three goals, each member would receive an additional $1,500) as
determined by the Superintendent of Schools.
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4. Neither the Director of Curriculum & Instruction, nor the Grant Director will be eligible for
the original stipend as their workload only exists due to the grant. However, they are eligible
for the additional stipend based on the level of goal achievement.

FURTHERMORE, the parties agree that if the funding of the ELT grant were to be eliminated, the above
mentioned salary and stipend amounts would be eliminated, and parties would revert back to the original
salary schedule as established in Article XIV of the collective bargaining agreement dated July 1, 2014 -

June 30, 2018

For the Beekmantown Central School District For the Beekmantown Administrators Assoc.
Superintendent of Schools President
Date Date
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